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ABSTRACT 
 
A Classical Delphi Study:  Identifying the Essential Skills Educational Leadership 
Experts Perceive as Crucial for Novice Elementary School Principals to Support Students 
Towards the Every Student Succeeds Act ESSA Goals  
by Jocelyn Johnson 
Purpose:  The purpose of this Classical Delphi study was to identify the essential skills 
educational leadership experts perceive as crucial for novice elementary school principals 
to support students towards the Every Student Succeeds Act (ESSA) goals of 
preparedness for college, career, and life success and the key steps to acquire the 
identified skills. 
Methodology:  This descriptive, mixed-method Classical Delphi research involved 
gathering qualitative and quantitative data from 17 educational leadership experts 
regarding the most essential skills needed by novice elementary school principals to meet 
the ESSA goals for students’ college, career, and life success.  Respondents 
acknowledged as experienced principals were purposively selected using specific criteria 
and recommendations based on snowball and convenience sampling.  The researcher 
collected data via e-mail and Google.com surveys.  The participation result rate was 
100% for Rounds 1 and 2 and 94% for Round 3. 
Findings:  Based on the perceptions of the expert educational leaders, the top ranked 
skills were collaboration to develop a sense of community, effective interactions based 
upon trust, and promoting vison and mission focused on transformational change.  The 
top ranked key steps to acquire the identified skills were ongoing self-improvement and 
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personal growth, practice self-reflection, and interactions with other leadership 
professionals. 
Conclusions:  Grounded by the literature and the study’s findings, collaboration and 
communication are essential to school improvement.  Leadership is most effective when 
there is a sense of collaborative synergy integrating all stakeholders.  Data-informed 
instructional leadership is the cornerstone of student achievement.  Skillful leadership 
takes true grit and purposeful intention.  
Recommendations:  Further research is recommended to examine the skills needed by 
novice principals in different types of school, and the best pathways needed to develop 
the identified skills.  Eleven specfic recommendations for further study are provided. 
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CHAPTER I:  INTRODUCTION 
Education is for improving the lives of others and for leaving your community and 
world better than you found it.  – Marian Wright Edelman 
The United States of America is a nation built on the blood, sweat, and tears of 
immigrants – a country where the opportunity for newcomers can provide pathways 
towards the realization of the aspirational belief referred to as the American dream.  In 
his inaugural address, Obama (2008) asserted, “education is the currency of the 
Information Age, no longer just a pathway to opportunity and success, but a prerequisite” 
(p. 4).  The long-held belief that Americans can achieve better lives for themselves and 
for their families through perseverance and hard work has shifted; in today’s world, 
realizing the American dream is now virtually impossible without at least some degree of 
college education (Obama, 2008).  As the United States continues progressing into the 
21st century as part of a global economy in which postsecondary education is a crucial 
pathway to economic competitiveness, it is essential that schools ensure students are 
prepared for college, career, and life in the 21st century and beyond (Blankstein, 2010; 
Buchanan, 2012; California Department of Education [CDE], n.d.; DuFour, Reeves, & 
DuFour, 2018; Edwards, 2014; Larocca & Krachman, n.d.; Lee, 2012; Leithwood & 
Seashore Louis, 2012; Pink, 2006; Stevenson & Stigler, 1992; Zhao, 2009; Zwiers, 
O’Hara, & Pritchard, 2014). 
However, this raises critical questions regarding whether or not the U.S. 
educational system is positioned to prepare students for the three aforementioned areas.  
“Our nation faces serious questions with regard to our educational system” (Partnership 
for the 21st Century Skills website [P21], 2009, p. 2).  In discussions about the state of 
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this nation’s education situation, a prominent, controversial issue has been the need to 
produce an educated populace to meet the demands of the 21st century global marketplace 
(Friedman & Mandelbaum, 2011; P21, 2009; Perkins, 2014; Sutcher, Darling-Hammond, 
& Carver-Thomas, 2016).  Buchanan (2012) argued that within the last century, our 
nation has developed an understanding that education is not only a core commitment; it is 
a universal right.  As a nation, we also recognize the need for higher education to be a 
priority to satisfy the current and future well-being of our country and democracy.   
DuFour (2015), Norton (2015), P21 (2009), and Perkins (2014) identified the need for 
policymakers, state leaders, school districts, schools, and education administrators to plan 
for the future of U. S. education and to build strategies that will ensure the success of our 
nation’s students, not only in school and work but also in life.  Yet, despite the efforts of 
educators, policymakers, and governmental agencies to fulfill the marketplace demands 
for college-prepared and career-ready individuals, the nation is not meeting the mark 
(Buchanan, 2012; Desravines, Aquino, & Fenton, 2016; DuFour, 2015; Edwards, 2014; 
English, Papa, Mullen, & Creighton, 2012; Friedman & Mandelbaum, 2011; Gates, 2016; 
Lambert, 2003; Leithwood, Harris, & Strauss, 2010; Marzano, Waters, & McNulty, 2005; 
Noguera, 2003; Obama, 2009; Perkins, 2014; Pink, 2006; Stevenson & Stigler, 1992; 
U.S. Department of Education, Office of Planning, Evaluation and Policy Development 
[USDE], 2010; Wagner & Dintersmith, 2015; Wallace Foundation, 2011; Wallace 
Foundation, 2013; Zhao, 2009; Zwiers et al., 2014).  
It is incumbent upon educational leaders to develop policies at the federal, state, 
local, and institutional levels that help all students gain equitable access to the 
opportunity for success in their educational pursuits (Murphy, 1992; Norton, 2015).  
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Without such policies, the nation might find itself with a workforce insufficiently 
prepared to enable the United States to remain economically competitive (DuFour, 2015; 
Edwards, 2014; Leithwood & Seashore Louis, 2012; Perkins, 2014; Spoehr, 2003; Zwiers 
et al., 2014).  The Every Student Succeeds Act (ESSA), signed into law by President 
Obama on December 10, 2015, not only reauthorized, replaced, and updated the No Child 
Left Behind Act (NCLB), but it also provided an opportunity for U.S. educational reform 
(CDE, n. d.; ESSA, 2015; Klein, 2016).  In essence, ESSA provides states with a tool 
chest of resources to support school improvement and student achievement, and it 
removes the limiting elements of the federal accountability system under NCLB.  ESSA 
is described as having “the clear goal of fully preparing all students for success in college 
and careers” (ESSA, 2015, para. 4) and thus a pathway towards equity and access for all 
students.  According to DuFour et al. (2018), under ESSA, California, other states, and 
local education agencies are offered autonomy as they develop required, personalized 
accountability plans for district schools’ performances based upon specific federally 
required components (ESSA, 2015; Packer, 2016).  To receive federal funds, states must 
have their accountability plans approved by the United States Department of Education 
(DuFour et al., 2018; ESSA, 2015).  
 Obama (2008) acknowledged: 
We are the nation that has always understood that our future is inextricably linked 
to the education of our children – all of them.  We are the country that has always 
believed in Thomas Jefferson’s declaration that “talent and virtue, needed in a 
free society, should be educated regardless of wealth or birth”.  That is who we 
are. (para. 11) 
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Obama is not the only U.S. president to address the link between America and 
education.  In his inaugural address, President Trump (2017) voiced, “Americans want 
great schools for their children, safe neighborhoods for their families, and good jobs for 
themselves” (p. 3).  In the foreword of Peer Feedback in the Classroom, Berkowicz (as 
cited in Sackstein, 2017) opined that the needed change in schools today is congruent 
with Margaret Mead’s belief that “children must be taught how to think, not what to 
think” (p. xi).  She added, “the business of educating children is a generative, 
complicated, and legislative endeavor” (p. xi) in need of reform.   
Also addressing the need for change in schools, Murphy (1992) and Norton 
(2015) emphasized the need for foundational review and restructuring of preparation 
programs that prepare future school leaders.  Norton (2015) indicated that education 
reform should begin with the “recalibration of the school principalship” (p. 73).   
Although research confirms the importance of teachers’ influences on student success 
and achievement, data also reveal that teacher success is based on the effectiveness of the 
principal, including the principal’s ability to promote an environment where teachers can 
build capacity and competency in their practice (Aguilar, 2013; Aguilar, 2014; Castilleja 
Gray, 2016; Donaldson, 2006; DuFour, 2015; Harvey & Drolet, 2006; Marzano et al., 
2005; McKee, Boyatzis, & Johnston, 2008; Stronge, Richard, & Cantano, 2008; Wallace 
Foundation, 2013).  Research has shown a direct correlation between effective 
instructional leadership and students' academic performance (Leithwood, Louis, 
Anderson, & Wahlstrom, 2004).  According to Marzano et al. (2005), principals alone 
account for 25% of a school’s impact on student achievement, and together teacher and 
principal quality account for close to 60%.    
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Researchers contend that if the United States is going to experience a paradigm 
shift in the educational system, a new understanding at the leadership level is necessary 
(Murphy, 1992; Norton, 2015; Portin, Schneider, DeArmond, & Gundlach, 2003).  This 
observation is not surprising due to the fact that present-day leaders are a product of the 
very educational system that needs overhauling (Cingel Bodinet, 2016).  
Background 
If you want to build a ship, don't drum up people to collect wood and don't assign 
them tasks and work, but rather teach them to long for the endless immensity of the sea.  
– Antoine de Saint-Exupery 
The history of the principalship has evolved in step with the evolution of public 
education.  According to The Center for Racial Justice Innovation (Race Forward, 2006), 
which delineates the vital historical milestones in public education from 1647 through 
1998, “in 1805, schools [were] run on the ‘Lancasterian’ model, in which one ‘master’ 
[could] teach hundreds of students in a single room” (para 5).  Rousmaniere (2013a) 
concluded that although “the principal’s core training and identity are as a classroom 
teacher” (para. 2), in reality, “the principal is the most complex and contradictory” (para. 
2) person in the hierarchy of educational leadership.  Additionally, “the creation of the 
principal’s office revolutionized the internal organization of the school from a group of 
students supervised by one teacher to a collection of teachers and students managed by 
one administrator” (Rousmaniere, 2013a, para 5).  According to the United States Bureau 
of Labor and Statistics (2016), today’s principals are charged with the daunting 
responsibility of overseeing all aspects of the school site and educational program.  They 
are not only charged with school administration and fiscal management, but they are also 
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responsible for instructional leadership, learning leadership, building management, 
student discipline, student achievement, and political advocacy for school improvement 
and stability (Bloom, Castagna, Moir, & Warren, 2005; Donaldson, 2006; Kouzes & 
Posner, 2012; Norton, 2015; Portin et al., 2003; Rousmaniere, 2013a; Rousmaniere, 
2013b; Smith, 2014). 
Principals’ Skills for the 21st Century 
In our rapidly shifting global society, environment, and economy, the tenets of the 
21st century skills highlight the fact that we have entered into the Conceptual Era and 
Age of Acceleration, where creativity, collaboration, communication, and critical 
thinking are the primary focuses (P21, 2009; Perkins, 2014; Pink, 2006; Zhao, 2009).  
Similarly, Wagner and Dintersmith (2015) observed that in the Era of Innovation, “what 
matters most in our increasingly innovation-driven economy is not what you know, but 
what you do with what you know” (p. 27).  Consequently, the change-agent-principal 
who will achieve breakthrough results will be a conscious leader who has the necessary 
skills for effective and productive leadership and who has internalized the traits and 
characteristics that a transformational leader exemplifies (Burns, 1978; DuFour, 2015; 
Murphy, 1992; Norton, 2015; Wallace Foundation, 2013).  There is a high demand for 
transformational leaders to oversee the needed change that leads to school improvement, 
which results in student success by building the capacity of all stakeholders.  
Leadership Makes a Difference 
Leadership, in conjunction with the act and skill of leading, has far-reaching 
impacts on organizations and on the stakeholders therein (Louis, Leithwood, Wahlstrom, 
& Anderson, 2010).  Leading is indeed a skill, and Newport (2012) emphasized that skills 
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trump passion, thus underscoring the need for skills, knowledge, and competency.  Fullan 
(2014) concluded, “…the more you learn for yourself and the more skilled you become, 
the more passionate you will also become about the quality and value of your work.  
Gladwell (2008) postulated the 10,000-hour rule as the key to achieving skill 
development and mastery that can lead to expertise.  Leadership is more than a job; it is a 
calling that requires an understanding of the essential skills that lead to effective and 
successful practices with the goal of achieving positive results. 
The results from key studies have shown that the demands of the global 
marketplace and economy for a college-prepared and career-ready workforce require a 
shift in the way school leaders are prepared to meet the challenges they will encounter as 
administrators who are responsible for school improvement and student achievement 
(Harmeier, 2016; Larocca & Krachman, n.d.; Pont, Nusche, & Moorman, 2008; Schibler, 
2008; Smith, 2014; Wells, 2014).  “There is a strong sense of urgency and recognition 
that the old way of operating schools and schooling cannot deliver the strategies to meet 
the marketplace requirements for success” (Rotherham & Willingham, 2009; as cited in 
Wells, 2014, p. 1).  School site principals are the key to leading the transformational shift 
that is central to achieving positive gains towards satisfying the global marketplace 
demand for college, career, and life-prepared citizens (Ackerman Anderson & Anderson, 
2010; Leithwood et al., 2004; Louis et al., 2010; Lovely, 2004; Marzano et al., 2005; 
Rousmaniere, 2013a; Rousmaniere, 2013b; Spoehr, 2003; Wallace Foundation, 2013).   
Sustainable Leadership 
Sustainable leadership is a critical component that can positively impact an 
organization’s success and is associated with successful transformational leadership. 
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Multiple models delineate the attributes of a transformational leader (Ackerman 
Anderson & Anderson, 2010; Amanchukwu, Stanley, & Ololube, 2015; Bass, 1985; Bass 
& Riggio, 2006; Burns, 1978; Kouzes & Posner, 2012).  Yet, generally, these attributes 
align in a parallel fashion that utilizes five key practices.  Extraordinary leaders utilize the 
following five practices: (1) model the way, (2) inspire a shared vision, (3) challenge the 
process, (4) enable others to act, and (5) encourage the heart (Kouzes & Posner, 2012, p. 
3).  Great leaders incorporate these practices into their daily behaviors as they endeavor 
to be effective agents who promote sustainable change within the organization (Kouzes & 
Posner, 2012).   Bass (1985) specifically identified (1) idealized influence, (2) 
inspirational motivation, (3) intellectual stimulation, and (4) individualized consideration 
as foundational characteristics of transformational leadership.                                                                                                                                                                                        
 The nature and complexity of change have undoubtedly evolved with regard to 
transformational leadership (Anderson & Ackerman Anderson, 2010).  The 21st century 
principalship demands the development and fostering of collaboration and teaming.  
Burns (1978) asserted that transforming leadership consists of leaders who “shape and 
alter and elevate the motives and values and goals of followers through the vital teaching 
role of leadership” (p. 425).  Although a developmental and transitional change might 
have been the status quo for change in the past, the most universal type of change in 21st 
century organizations is transformation (Anderson & Ackerman Anderson, 2010).  
“Transformation demands shifts in leadership and employee mindset, culture, ways of 
relating, and the ability to course-correct” (Anderson & Ackerman Anderson, 2010, p. 3).  
These shifts require dedicated commitment and focus for promoting and realizing the  
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type of transformational change that results in positive outcomes for all stakeholders 
(Anderson & Ackerman Anderson, 2010; Burns, 1978). 
Creating leadership that is sustainable and effective requires understanding that 
transformational leadership has its foundation in and is informed by transactional, 
servant, distributed, and situational leadership styles.  Consequently, transformational 
leadership is not just a theory but an approach toward how one successfully leads an 
organization (Anderson & Ackerman Anderson, 2010; Burns, 1978; "Distributed 
Leadership," n.d.; Greenleaf, 1970; Spillane, 2005).  Leadership behaviors viewed 
through the lens of transformational, transactional, servant, situational, and distributed 
leadership can influence and support the work of the current day principalship.    
Classroom Practitioner to Principal Pipeline 
Shifting from principals to teachers, the New Teacher Center (NTC, 2016) 
indicated that “we are in the midst of our first major teacher shortage since the 1990s, and 
this shortage could soon reach crisis levels in many areas of the country” (para. 1).  
Although circumstances differ as to the type of teacher or number of vacancies, this is a 
trend across the country and should be considered a prominent concern (Sutcher et al., 
2016).  The formative research of Ingersoll and May (2011), of the National Commission 
on Teaching and America’s Future [NCTAF; 2016), and of Sutcher et al. (2016) reveals 
that the United States is facing a critical shortage in the current teacher pipeline.  Saba 
(2016) indicated that of the 116,000 teacher vacancies nationwide, California had the 
highest number of vacancies of all states, with 14,521 openings.  Lindsey (2017) 
elaborated on some of the contributing factors, “the Great Recession, the millennial  
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mindset and a national slacking appreciation for educators are all named contributors in 
what’s quickly become a California crisis — teacher shortage” (para. 1).   
If not addressed, this shortage will drastically impact the office of the principal 
and the future landscape of school leadership.  This situation is alarming because teachers 
aspiring to become principals represent the primary source through which the 
principalship is filled (Desravines & Fenton, 2015; Kouzes & Posner, 2012; Moffett, 
1979; Spoehr, 2003).  The existing principal shortage is compounded not only by the 
teacher shortage trend and by the number of aging and retiring baby boomers, but it is 
also compounded by principal turnover due to “inadequate preparation and professional 
development” (Alvoid & Black Jr., 2014; Levin & Bradley, 2019, p. 3).  Change that 
focuses on improving the circumstances of the teaching profession, such as salary, work 
conditions, and opportunities for growing leadership capacity within the school 
environment, are needed to help curtail and possibly reverse the teacher pipeline deficit 
(Ingersoll & May, 2011; Sutcher et al., 2016), and thus, by extension, that of potential 
future principals as well.  
Needs of Novice Principals 
Literature abounds concerning the increasing demands and responsibilities of the 
elementary school principal (Fiarman, 2017; Fullan, 2014; Kirtman & Fullan, 2016; 
Leone, Warnimont, & Zimmerman, 2009).  Researchers who utilize research studies and 
school district personnel who use standards to evaluate performance have identified 
specific skill sets and competencies in which principals need proficiency to lead their 
school sites effectively (Bambrick-Santoyo, 2012; Bennis & Goldsmith, 2010; 
Coreeducation, 2015a; Coreeducation 2015b; Coreeducation 2015c; English et al., 2012; 
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Louis et al., 2010; Portin et al., 2003; Smith, 2014; Wallace Foundation, 2013).  These 
skills align with embracing and promoting teaching in the digital and innovation age as 
well as emphasizing political, social, emotional, and cultural intelligence that supports 
social justice and student achievement via transformational, managerial, and instructional 
leadership (English et al., 2012; Fullan, 2014).  However, a consensus reflecting the most 
essential skills that educational leadership experts believe will best assist novice 
principals in their fledgling endeavors appears to be missing (Desravines & Fenton, 2015; 
English et al., 2012; Mitgang & Gill, 2012; Petzko, 2008; Smith, 2014; Sun, 2011). 
Under the purview of the school-site principal are the state of California’s 
curriculum frameworks and standards that illuminate and represent the continual shifts in 
how and what teachers should teach.  School-site principals must also be knowledgeable 
about modifications and updates to educational laws and acts that inform instructional 
leadership activities and practices.  Newly adopted Professional Leadership Standards 
and frameworks for leaders provide insight and highlight exemplars and targets that are 
guides to assist novice principals as they step into their roles as administrators 
(Commission on Teacher Credentialing [CTC], 2014).  Preparation and induction 
programs, informal and formal training, and professional development opportunities 
might shed light on responsibilities and requirements associated with leadership protocol.  
The list of skills and competencies is extensive and might be overwhelming to new 
principals, thus emphasizing the importance of identifying the essential skills novice 
principals need to focus on during their fledgling years in administration.  However, there 
is a gap in the literature concerning educational leadership experts’ perceptions of these 
skills that novice principals need to support students towards ESSA goals.  Parkay and 
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Hall (1992) found that established patterns of behaviors, as evidenced in habits and 
actions developed early in people’s careers, continue to influence them throughout their 
careers.  Consequently, 
…it is vital that new and aspiring principals be provided with clear, concise, and  
practical information, along with effective strategies to help them become 
visionary leaders, skilled in promoting the success of students and teachers, 
facilitating a positive and learning-focused collaborative culture, and building 
strong home-school-community bonds. (Robbins & Alvy, 2004, p. vii) 
Statement of the Research Problem 
The requirements, resources, skills, practices, and strategies associated with 
school leadership have changed throughout the years, but the need for effective leaders 
and sound leadership practices has not (Anderson, 2012; Donaldson, 2006; Harmeier, 
2016; Heifetz & Linsky, 2002; Louis et al., 2010; Marzano et al., 2005; Schibler, 2008; 
Spoehr, 2003; Stronge et al., 2008; Wallace Foundation, 2013; Wells, 2014).  Within the 
past three decades, the roles and responsibilities of principals have shifted from a 
transactional leadership style - a managerial focus on operations and organizational 
processes and procedures - to a transformational leadership style, or a focus on 
instruction, instructional content, and learning leadership (Davis, Darling-Hammond, 
LaPointe, & Meyerson, 2005; Pepper, 2010; Stronge et al., 2008).  Today, principals are 
charged to be instructional leaders, listening leaders, and learning leaders while 
overseeing facility management, fiscal responsibilities, school safety, student discipline, 
and culture and climate as they relate to community building, thus incorporating both 
transformational and transactional leadership styles (Bass, Avolio, Jung, & Berson, 2003; 
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Lam, 2017; Moffett, 1979; Portin et al., 2003; Sanfelippo & Sinanis, 2016).  Schmidt-
Davis and Bottoms (2011) concluded, “it is neither teachers alone nor principals alone 
who improve schools, but teachers and principals together” (p. 2).  Thus, the role of the 
principal is critical to a school’s success because principals “are expected to promote and 
develop the school vision, empowering stakeholders to build and maintain the conditions 
necessary for the success of all students” (Stronge et al., 2008, p. xi).  
Researchers have also addressed the importance of considering the future of U.S. 
education.  Freire (2003) averred, “looking at the past must only be a means of 
understanding more clearly what, and who [we] are so that [we] can more wisely build 
the future” (p. 84).  Additionally, Robinson (2009) asserted that the current U.S. 
educational system runs on outdated needs and assumptions, and therefore it produces 
students who are unprepared to confront the demands and challenges of our current 
global marketplace.  America has witnessed the ingress and egress of the ages as the 
technology of the Agricultural Age gave birth to the Industrial Age, which developed into 
the Information Age, which gave way to the Conceptual Age and Age of Acceleration 
(Perkins, 2014; Pink, 2006), which are currently unfolding into the Era of Innovation 
(Wagner & Dintersmith, 2015).   
Today’s U.S. educational system had its genesis during the Industrial Age (1760–
1860) and continues to be primarily geared toward teaching the knowledge, values, and 
norms of the 18th and 19th centuries (Robinson, 2009).  In the early 1900s, only 5% of 
jobs required specialized skills and knowledge compared to the jobs of today, when 
approximately 70% of jobs are knowledge-work positions (Darling Hammond & Oakes, 
2019).  Although the world in which we live has changed rapidly and drastically since the 
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Industrial Era, changes within the U.S. educational system are evolving at a much slower 
pace (Friedman, 2016; Friedman & Mandelbaum, 2011; Lee, 2012; Perkins, 2014; Pink, 
2006).  The prediction attributed to John Dewey (as cited in West, 2011), “if we 
[continue to] teach today’s students as we taught yesterday’s, we rob them of their 
tomorrow” (p. 1), has great significance and relevance today. 
The fact that the emerging global economy of the 21st century demands a highly-
skilled workforce emphasizes the need for schools to focus on the tenets of the ESSA 
with regard to preparing students for college, career, and life success (CDE, n.d.; ESSA, 
2015; Friedman & Mandelbaum, 2011; Larocca & Krachman, n.d.; P21, 2009; Perkins, 
2014; Pink, 2006; Zwiers et al., 2014).  This demand evidences the necessity for skillful, 
highly competent, well-trained, and prepared principals (Blankstein, 2010).  The 
impending workforce demand for principals due to attrition caused by retiring baby 
boomers and burnout suggests that there will be a large number of novice principals 
entering the field of administration in the near future.  The need for novice elementary 
school principals to know and understand the most essential skills that will assist them 
with issues they might encounter during their beginning years as principals requires that 
formal, informal, internal, and external programs address this issue (Burkhauser, Gates, 
Hamilton, & Ikemoto, 2012; Christie, Thompson, & Whitley, 2009; Harmeier, 2016; 
Mitgang & Gill, 2012; Schibler, 2008; Stronge et al., 2008; Wallace Foundation, 2013; 
Wells, 2014).  Schibler (2008) concluded, “there is a gap between increasing role 
expectations for first-year principals and skills they possess, and current first-year 
principals often use old solutions to solve current, increasingly complex problems” (p. 
iv).   
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Schibler (2008) went on to recommend further study on the internal and external skills 
first-year principals need in order to address issues they might encounter.   
Newly assigned principals face a variety of challenges that can impact their ability 
to lead effectively, to improve their schools’ performance, and to improve their prospect 
of sustainability and longevity in their roles as principals (Alvoid & Black Jr., 2014; 
Goldring, Taie, National Center for Education Statistics [NCES}, & Westat, 2018; Jacob, 
Goddard, Kim, Miller, & Goddard, 2015; Lambert, 2003; Levin & Bradley, 2019; 
Marzano et al., 2005; Murphy, 1992).  According to Petzko (2008), pursuing further 
research to examine the specific skills and knowledge needed to help new principals 
understand the nuances of leadership would be beneficial.  In addition, “understanding 
the actions that principals take and the working conditions they face in the first year can 
inform efforts to promote school improvement and principal retention; however, the 
research about first-year principals’ experiences is limited” (Burkhauser et al., 2012, p. 
iii).  Thus, although researchers are aware of the wide-ranging skills and competencies 
associated with the responsibilities and requirements of educational leadership (Harmeier, 
2016; Lambert, 2003; Levin & Bradley, 2019; Lovely, 2004; Marzano et al., 2005; 
Schibler, 2008; Wallace Foundation, 2013; Wells, 2014), the crucial unknown is which 
essential skills expert educational leadership practitioners perceive as essential for novice 
elementary principals to effectively address critical issues they might encounter given the 
ever-changing dynamics of the educational, technological, economic, political, and 
societal conventions related to the ESSA goals for students’ preparedness for college, 
career, and life success.  The need to identify and understand these essential skills served 
as the impetus for this Classical Delphi study.  
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Purpose Statement 
The purpose of this Classical Delphi study was to identify the essential skills 
educational leadership experts perceive as crucial for novice elementary school principals 
to successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13).  
Research Questions 
The following research questions were explored in this study: 
1) What are the essential skills educational leadership experts perceive as crucial for 
novice elementary school principals in California to develop and utilize to 
successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13)?  
2) Of the essential skills identified for novice principals, which are most critical in 
supporting students towards meeting the ESSA goals? 
3) What are key steps to supporting novice principals in acquiring these identified 
essential skills? 
Significance of the Problem 
Research abounds reflecting the notion that effective, quality leadership is critical 
for organizational success (Anderson, 2012; Anderson & Ackerman Anderson, 2010; 
Chermack, 2011; Collins, 2001; Crowley, 2011; Friedman & Mandelbaum, 2011; 
Sanfelippo & Sinanis, 2016; Schibler, 2008; Stronge et al., 2008; Wallace Foundation, 
2013; Whitaker, 2012).  The formative research of Ingersoll and May (2011), of the 
NCTAF (2016), and of Sutcher et al. (2016) reveals that the United States is facing a 
critical shortage in the current teacher pipeline.  This situation raises concerns because 
17 
 
teachers aspiring to become school site administrators represent the primary source 
through which the principalship is filled (Desravines & Fenton, 2015; Kouzes & Posner, 
2012; Moffett, 1979; Spoehr, 2003).  The teacher shortage trend; the number of baby 
boomers reaching retirement age; and job turnover associated with promotions, transfers, 
or declining job satisfaction due to the heavy demands of the job compound the existing 
principal shortage (Goldring et al., 2018; Levin & Bradley, 2019). The responsibilities 
and unknowns associated with the principalship become obstacles when leaders are not 
adequately prepared to meet the demands of the position (Goldring et al., 2018; Harris 
Interactive, 2013; Jacob et al., 2015; Levin & Bradley, 2019; Orr, King, & LaPointe, 
2010; Wallace Foundation, 2011).  
A principal’s impact on student achievement is second only to a teacher’s impact 
on student learning (Wallace Foundation, 2013).  Throughout the past two decades, the 
principal’s role has become increasingly complex, demanding, high-stakes, and noted as 
essential to achieving school success and student achievement (Donaldson, 2006; 
DuFour, 2015; Marzano et al., 2005; Stronge et al., 2008; Wallace Foundation, 2013).  
Today's principal represents one of the essential keys to ensuring that students are 
prepared for the challenges they will inevitably face as members of our ever-changing 
global society (Marzano et al., 2005; P21, 2009; Pink, 2006; Wallace Foundation, 2013).  
The dynamics involved within the role of the school principal are unpredictable, 
inconsistent, and overwhelming at times (Norton, 2015; Rice, 2010; Smith, 2014; 
Wallace Foundation, 2013).  Donaldson (2006) explained that the demands of the 
principalship impact the quality and effectiveness of the principal’s efforts to facilitate 
“reforms in their schools that guarantee deeper learning or better-prepared children” (p. 
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6).  Novice principals must acclimate to the position of leadership and discover what the 
exact work of a school-site leader consists of (Fiarman, 2017).  This transition requires a 
mindset shift from the role of classroom practitioner advocating for assigned students to 
that of a holistic view of the school as a school site administrator advocating for all 
stakeholders.  Given this shift in job focus and the impending shortage of experienced 
principals, there is a need to delineate the skills necessary to support new principals in the 
beginning stages of their roles as school site administrators.  This knowledge can help the 
novice principal maneuver the nuances of the principalship as he or she gains experience 
and exposure to the demands of the job. 
However, in the literature, there is no consensus on what experts in education 
leadership identify as the most essential skills novice elementary school principals must 
understand to support their students towards the ESSA goals of preparedness for college, 
career, and life success.  Identifying these skills can help policymakers, school personnel, 
and educational leadership program facilitators who develop, prepare, and facilitate 
mentoring and induction programs adjust and modify the programs that prepare aspiring 
principals, administrators, and other educational leaders (Berkowicz & Myers, 2016; 
Berkowicz & Myers, 2017; Jacob et al., 2015; Wallace Foundation, 2011). 
The goal of this Classical Delphi study was to reveal what educational leadership 
experts identify as the most essential skills novice elementary school principals in 
California need in their beginning years in support of their students’ journeys towards 
college, career, and life preparedness.  Educational leadership experts’ knowledge and 
expertise obtained through lived experiences, associations, exposure, and interactions can 
provide relevant information to identify essential skills.  Gaining input from educational 
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leadership experts was essential in order to add to the wealth of existing empirical and 
theoretical knowledge.  Although a variety of authored books and research studies 
focusing on the essential skills and competencies of the principalship are available, 
accessing the perspectives of educational leaders currently in the field provided valuable 
information.  Because experts, by definition, have extensive experiences, wisdom, 
knowledge, and authority in a particular field or area (Merriam-Webster, 2016), their 
input is not only respected; it is needed.  
The results of this study could serve to inform national, state, and local 
policymakers as they decide which interventions and courses of action might effectively 
address the needs of novice principals not only in the state of California but also across 
the nation.  The results of this study could also inform aspiring principals about the skills 
that could best serve them as they position themselves to undertake the role of principal.  
This study might also enlighten both formal and informal induction program initiatives 
about anticipated trends, events, and efforts that could assist in the design and 
implementation of effective support programs for aspiring and newly hired principals.  
Furthermore, the information garnered from the results of this Classical Delphi study 
could also provide school districts with an opportunity to modify programming 
considerations and foci to provide more effective support and guidance for new principals 
involved in the program.  Moreover, this study might offer valuable information for those 
who are self-driven to build upon their leadership capacity through personal 
development.  Finally, this study could be a springboard for further research that could 
significantly impact the recalibration of the principalship. 
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Definitions  
This section provides definitions of the terms that were relevant to this study.  
Included are theoretical definitions that give meaning regarding the theories of the 
specific discipline and operational definitions relative to this study (Hsu & Stanford, 
2007). 
21st-century skills. “…a broad set of knowledge, skills, work habits, and character 
traits that are believed—by educators, school reformers, college professors, employers, 
and others—to be critically important to success in today’s world” ("21st Century Skills", 
2016, para. 1).  Examples are critical thinking, collaboration, communication, 
collaboration, flexibility, leadership, initiative, productivity, and social skills (P21, 2009). 
Distributed Leadership. Leadership involving multiple leaders, looked upon as an 
organizational quality rather than an individual attribute, a way of thinking about the 
practice of school leadership (Gronn, 2002; Spillane, Halverson, & Diamond, 2001, 
2004). 
The Every Student Succeeds Act (ESSA). A law introduced in the Senate by 
Lamar Alexander (R-TN) on April 30, 2015, and signed into law by President Barack 
Obama on December 10, 2015.  ESSA replaces and updates the No Child Left Behind 
Act (NCLB) of 2002.  ESSA, like NCLB, reauthorized the Elementary and Secondary 
Education Act of 1965.  ESSA’s purpose is to provide all children with a significant 
opportunity to receive a fair, equitable, and high-quality education and to close 
educational achievement gaps.  ESSA, via Title II, focuses on preparing, training, and 
recruiting high-quality teachers and principals to meet the tenets of college-, career-, and 
life-prepared students.  ("ESSA," n.d.) 
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Expert. To be considered as an expert for this study, an educational leader must  
have met the first two criteria and at least one of criteria 3-6: 1) experience: five or more 
years as an elementary school principal in California, 2) recency: current principal or a 
principal within the past two years, 3) experience as a designated mentor/coach for new 
principals (official capacity, not informal), 4) published or presented on the topic of 
principal preparation, 5) taught classes on leadership, 6) recognized by colleagues for 
expertise. 
Facilitator. One who facilitates, especially one who helps to bring about an 
outcome (such as learning, productivity, or communication) by providing indirect or 
unobtrusive assistance, guidance, or supervision (“Facilitator”, n.d.). 
Novice. A person who has just started learning or doing something, a neophyte 
(“Novice”, n.d.).   
Novice principal. Principals with zero to four years of experience on the job, 
newly or recently assigned as administrator for a school site. 
Transformational Leadership. A leadership approach that causes a change in 
individuals and social systems.  In its ideal form, it creates valuable and positive change 
in the followers with the end goal of developing followers into leaders (Burns, 1978).  
Delimitations 
Delimitations were identified to clarify and narrow the study’s focus.  
Delimitations are factors that the researcher has control over and that might affect the 
study (Merriam, 2009).  The following delimitations clarifiy the boundaries of this study: 
1) The study was delimited to a minimum of 15 expert panel members comprising 
(a) current elementary school principals with five or more years of experience or 
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(b) educational leaders with five or more years of experience who held a position 
as a school-site elementary principal within the past two years in California.  This 
limits the ability to generalize the results of this study to other areas across the 
nation or across the world.    
2) The focus of the study was delimited to gaining a consensus on the perceived 
essential skills novice elementary school principals need to meet the ESSA 
college, career, and life preparedness goals.    
3) This study does not support a predetermined assumption or hypothesis. 
Organization of the Study 
This study is presented in five chapters and includes references and appendices.  
Chapter I encompassed the introduction and background of the problem, the statement of 
the problem, the purpose of the study, the research questions, the definitions of terms, and 
the delimitations of the study.   
Chapter II contains a review of the literature associated with the research topic.  
  Chapter III includes information about the research design and methodology of 
the study, the population and sample, instrumentation, and the data collection and 
analysis process.   
Chapter IV presents the findings from the examination of the data.  
Chapter V contains a summary of the findings and presents unexpected 
discoveries, conclusions, and recommendations for further research. 
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CHAPTER II:  REVIEW OF THE LITERATURE 
 As we redefine leadership to meet the upheavals in our society, we must learn to 
lead with characteristics of powerful and effective leaders.  
        -W. Bennis and J Goldsmith, Learning to Lead 
Chapter II provides a review of literature that described the importance and 
impact of the school-site principal.  The overarching information on the historic 
education reform and the impact on principal leadership, K-12 education, and the 
challenges of the principalship in the 21st century are highlighted.  The review of 
leadership pathways, leadership standards, competencies and skills, and knowledge 
necessary for novice elementary principals to address crucial issues they might encounter 
relative to ESSA goals drove the focus of the literature review.  
Educational Reform in the U.S. 
American public education has its genesis in the early 17th century (Race 
Forward, 2006).  According to The Center for Racial Justice Innovation (Race Forward, 
2006), which identifies the important historical milestones in public education from 1647 
through 1998, “in 1805, schools [were] run on the ‘Lancasterian’ model, in which one 
‘master’ [could] teach hundreds of students in a single room” (para 5).  Rousmaniere 
(2013a) concluded that although “the principal’s core training and identity are as a 
classroom teacher” (para. 2), “the principal is the most complex and contradictory” (para. 
2) person in the hierarchy of educational leadership.  Additionally, “the creation of the 
principal’s office revolutionized the internal organization of the school from a group of 
students supervised by one teacher to a collection of teachers and students managed by 
one administrator” (Rousmaniere, 2013a, para 5).  Since that time, public education has 
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seen many reforms, modifications, and transformations on both the federal and state 
levels.  The state of American education has been and continues to be a dominant source 
of public concern and discussion (DuFour, 2015; Friedman & Mandelbaum, 2011).  The 
following table highlights meaningful federal reforms that have influenced educational 
programs, stakeholders, and the role, focus, accountabilities, and responsibilities of 
school principals in particular. 
Table 1  
 
Key Federal Educational Reforms  
 
Year Title Purpose 
1954 Brown v. Board of 
Education of Topeka 
Supreme Court ruling that "separate educational facilities are 
inherently unequal", consequently overturning its previous ruling 
in the 1896 case of Plessy v. Ferguson.  Brown v. Board of 
Education is, in fact, an amalgamation of five cases from various 
parts of the country.  It was a historic first step in the long and 
still unfinished journey toward equality in U.S. education. 
 
1964 The Civil Rights Act Prohibits discrimination based on race, color, sex, religion, or 
national origin 
 
1965 The Elementary and 
Secondary Education Act 
(ESEA) 
Associated with L. B. Johnson's "War on Poverty", it provided 
federal funds to assist low-income students, which resulted in the 
commencement of educational programs such as Title I and 
bilingual education. 
 
1965 Immigration Act (Hart-
Cellar Act)- L.B. Johnson 
Law that eradicated the National Origins Formula and resulted in 
unparalleled numbers of Asians and Latin Americans 
immigrating to the United States, providing for more diversity in 
classrooms.   
1968 The Bilingual Education 
Act (Title VII) 
Law regarded as the first official federal acknowledgment of the 
needs of students with limited English-speaking ability (LESA).  
In 2002, Title VII was repealed and replaced by the No Child 
Left Behind Act.  
 
1972 The Indian Education Act Law that established an all-inclusive approach to meeting the 
exclusive needs of American Indian and Alaska Native students. 
1972 Title IX of the Education 
Amendments 
 
Title IX prohibits discrimination based on sex in all aspects of 
education.    
   
1972 The Marland Report The first national report discussing gifted education.  One of its 
major findings identified that gifted and talented children were 
deprived and could suffer psychological damage and permanent 
compromise of their capabilities to function well, which is equal 
to or greater than the similar deprivation suffered by any other 
population with special needs served by the Office of Education 
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(pp. xi-xii).  The report recommended a more in-depth definition 
of giftedness. 
 
1973 The Rehabilitation Act Law guarantees civil rights for people with disabilities; "504 
Plans" are used to provide accommodations for students with 
disabilities who do not qualify for special education or an IEP.  
Section 504 of this act guarantees civil rights for people with 
disabilities in the context of federally funded institutions and 
requires accommodations in schools, including participation in 
programs and activities as well as access to buildings. 
 
1974 Lau v. Nichols Supreme Court ruled that the failure of the San Francisco School 
District to provide English language instruction to Chinese-
American students with limited English proficiency is a violation 
of the Civil Rights Act of 1964. 
 
1974 The Equal Educational 
Opportunities Act 
Prohibits discrimination and requires schools to take action to 
overcome barriers which prevent equal protection.  The 
legislation is important in protecting the rights of students with 
limited English proficiency.  It requires school districts to 
provide equal opportunities for all students, including those who 
do not speak English. 
 
1975 The Education of All 
Handicapped Children 
Act (PL 94-142) 
 
Federal law requiring free, appropriate public education (FAPE) 
based upon each student’s individual needs and offered in the 
least restrictive environment. 
 
1980 The Refugee Act of 1980 
-Carter 
Building on the Immigration Act of 1965, it reformed 
immigration law, resulting in the entrance of refugees for 
humanitarian reasons, which gave rise to the immigration and 
resettlement of more than three million refugees in the United 
States, including many children who brought special needs and 
issues to classrooms. 
 
1983 A Nation at Risk Report The report by the National Commission on Excellence in 
Education emphasized the need for sweeping reforms in public 
education and teacher training.  Among their recommendations 
was a future wise call for expanding high school graduation 
requirements to include the study of computer science. 
 
1990 The Immigration and 
Nationality Act of 1990 
 
Increased annual immigration to 700,000, which increased the 
diversity of our nation and schools. 
 
1994 The Improving America's 
Schools Act (IASA) -
Clinton 
Reauthorized the ESEA of 1965 and included reforms for Title I; 
increased funding for bilingual and immigrant education; and 
increased provisions for public charter schools, drop-out 
prevention, and educational technology. 
 
2001 No Child Left Behind Act 
(NCLB)-Bush 
The law reauthorized the ESEA of 1965 and replaced the 
Bilingual Education Act of 1968, mandated high-stakes student 
testing, held schools accountable for student achievement levels, 
and issued penalties for schools that do not make adequate yearly 
progress toward meeting the goals of NCLB. 
 
2004 H.R. 1350, The 
Individuals with 
Reauthorized and modified IDEA, included modifications in the 
IEP process and procedural protections, provided school 
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Disabilities Improvement 
Act (IDEA 2004) 
personnel with increased decision-making authority in special 
education placements, and alignment of IDEA with the No Child 
Left Behind Act. 
 
2009 The Common Core State 
Standards Initiative 
State-led effort coordinated by the National Governors 
Association Center for Best Practices (NGA Center) and the 
Council of Chief State School Officers (CCSSO). 
 
2014 Demographic Milestone The population of minority students enrolled in K-12 public 
school classrooms outnumbers non-Hispanic Caucasians. 
 
2015 Every Student Succeeds 
Act (ESSA) - Obama 
The current version of the Elementary and Secondary Education 
Act (ESEA) replaced No Child Left Behind (NCLB) and permits 
more state control in mediating school quality. 
Note.  Source: American Educational History Timeline website, (n.d.); Time Toast website, (n.d.) 
Evolution of Reform Efforts 
Educational reform has required shifts in the why and how of educating 
America’s children.  Specifically, Brown vs. Board of Education (1954), ESEA (1965), 
and Title IX (1972) greatly impacted educators by demanding inclusion, empathy, and 
equity for all students regardless of race, gender, disability, or socio-economic level.  In 
1983, a reverberating alarm sounded when the National Commission on Excellence in 
Education (1983) delivered its findings in a report titled A Nation at Risk.  The report 
publicized that American public education was suffering from a “rising tide of mediocrity 
that threatens our very future as a nation and as a people” (National Commission on 
Excellence in Education, 1983, p. 5).  The report produced a wakeup call that has 
continued to impact the changes currently witnessed in public education.  Since the mid-
1980s, education reform policy shifts focusing on standards and assessments have gained 
popularity in the United States (Lindsey, Kearney, Estrada, Terrell, & Lindsey, 2015; 
Marzano et al., 2005; Perkins, 2014; Spillane, 2004; Welcher, 2016; Zwiers et al., 2014). 
NCLB, the education reform bill signed into law on January 8, 2002, under 
President George W. Bush, is noted as “the most sweeping education-reform legislation 
since” (Frontline, 2002., para. 1) the original milestone ESEA was enacted under 
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President Lyndon B. Johnson in 1965.  NCLB reauthorized ESEA and introduced a 
standards-based education reform that delivered harsh and far-reaching goals that few 
schools were able to attain (Dee & Jacob, 2009).  DuFour (2015) asserted that “in effect, 
the passage of NCLB ensured that each year the number of public schools labeled as 
‘failing’ would increase until every school in the country would carry that designation” 
(p. 7).  NCLB goals were:  
1) all students must reach a minimum proficiency or better in reading and math 
by 2013-14; 
2) all limited English proficient students meet proficiency in English; 
3) all students be taught by highly qualified practitioners; 
4) all students be educated in learning environments that are safe, drug-free, and 
conducive to learning; and  
5) all students graduate from high school.   
Federal funding was tied to a school’s performance as measured by the Annual Yearly 
Progress and Annual Performance Index, which was associated with California’s 
standards-based assessment results (Kohn, 2004).  Principals were held accountable for 
the school’s progress, as reflected in the school’s performance in meeting the annual 
measurable objective (Kohn, 2004).  The high stakes accountability mandated by NCLB, 
which based school performance on student test results, created paradoxical expectations 
(Popham, 2001).  Instead of improving student achievement, the threat of corrective 
actions against school districts due to poor test results and the associated public reaction 
created an unstable educational environment (Kohn, 2004).  However, “a virtue of NCLB 
is that it made achievement gaps public…Educational inequity has been uncovered and 
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made part of the national educational discourse” (Lindsey et al., 2015, p. 7).  This led to 
actions to review, revise, and replace the NCLB.   
The ESSA, which President Obama signed into law in 2015, reauthorized the 
ESEA of 1965 and revised and replaced the NCLB of 2001 (U.S. Department of 
Education [USDE], 2015).  Specifically, the law was designed to improve opportunities 
for all students by requiring states to (1) hold all students to high academic standards, (2) 
prepare all students for success in college and career, (3) guarantee that steps are taken to 
help students and their schools improve, and (4) hold schools accountable for student 
outcomes (USDE, 2015).  Significant changes provided under ESSA include dismantling 
of the federal accountability system instituted within NCLB and elimination of adequate 
yearly progress standards.  Under ESSA, (1) new state accountability systems took effect 
at the start of the 2017-18 school year, (2) every state must have challenging academic 
content standards and academic achievement standards for core subjects, (3) states do not 
need to submit their standards to the U.S. Education Department but must submit their 
accountability plans to the U.S. Education Department for approval, and (4) there is 
provision to support and improve school leadership capacity in support of student 
outcomes.  In providing opportunities to support school leadership, ESSA recognizes 
current research findings, which Welcher (2016) addressed during her U.S. Senate 
testimony: 
as decision-making shifts away from the federal government, it is more important 
than ever that our nation’s schools be led by individuals who possess the skills 
and technical prowess to design and adopt school improvement strategies that 
truly make a difference for kids. (p. 2) 
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With reform comes the understanding that quality leadership is necessary to 
effectively lead the transformation that help every student succeed.  Well-prepared and 
informed school leaders in the first quarter of the 21st century are needed to lead the 
school improvement measures that will facilitate student learning and academic 
achievement in preparation for college and career preparedness and life success (Alvoid 
& Black Jr., 2014; DuFour et al., 2018, Goldring et al., 2018; Goleman, 2017; ESSA, 
2015; Larocca & Krachman, n.d.; Levin & Bradley, 2019; Wallace Foundation, 2013). 
Changing Standards for Student Achievement 
The implementation of Common Core Standards in 2010 was a direct response to 
the need to improve student achievement, and it was also a direct response to the global 
demand to prepare students for success in college, career, and life endeavors.  California 
has gone through several iterations of standards-based assessment reforms.  The short-
lived California Learning Assessment System (CLAS) was replaced by Standardized 
Testing and Reporting (STAR) in 1997 ("Timeline CDE", n.d.).  STAR, which expired in 
July of 2013, was replaced in 2014 by a comprehensive testing program, California 
Assessment of Student Performance and Progress (CAASPP), in which the Smarter 
Balanced Assessment Systems became the assessment instruments utilized to assess 
students’ readiness to succeed in college ("Timeline CDE", n.d.).  CAASPP also includes 
the California Standards Tests in science for grades 5 and 8 and 10 other tests for students 
in special education and for those with cognitive disabilities (Edsource Staff [Edsource], 
2015).  
The United States federal government funded two assessment consortia to 
develop computer-based assessments aligned to the Common Core Standards.  
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Partnership for Assessment for Readiness for College and Career (PARCC) is one, and 
Smarter Balanced Assessment Consortium (SBAC) is the other.  California’s road to 
SBAC began in June 2010, when a memorandum of understanding was developed for 
California to become a governing state for the SBAC, which is based at UCLA.  SBAC 
involves a collaboration of states sharing in the development of the Smarter Balanced 
Assessments Systems.   
Role of the Principal in School Reform  
Fullan (2003); Halverson and Plecki (2015); Sergiovanni (2001); and Waters, 
Marzano, and McNulty (2003) noted that classroom improvement is directly related to 
the effective leadership of administrators within their school organizations.  The multi-
faceted roles that today’s principals assume are complex and ever-evolving.  Novice 
principals are placed into service to address responsibilities in a formal environment that 
rely on their professional training and knowledge, yet they lack the necessary skill set, 
knowledge, and experience as administrative leaders (Alvoid & Black Jr., 2014).  Yirci 
and Kocabas (2010) maintained that effective leadership preparation is essential to 
meaningful educational reform and improved student achievement and outcomes.   
To witness school reform connected to student achievement, a transformational 
change leader must successfully carry out the functions associated with the work of the 
21st century principalship as it aligns with ESSA.  As "Erasmus" (n.d.), the great 
Renaissance thinker, elucidated, “the best hope of a nation lies in the proper education of 
its youth” (para. 1).  The role of the change leader is essential and requires the capacity to 
see the worldview relative to the internal and external impacts of the needed change 
(Anderson & Ackerman Anderson, 2010).  Seeing the worldview should be accomplished 
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while mindfully viewing the process of needed change from a variety of perspectives.  It 
is crucial for 21st century transformational school leaders to also consider the human 
dynamics in relation to improving positive outcomes for students.   
Bolman and Deal (2008) acknowledged leadership as a fundamental part of 
organizational success, and the advancement of any organization is equivalent to the 
relative practices of the leader.  “From their early role as the principal-teacher to the 
school manager in the latter part of the 20th century, today’s principal is being asked to 
assume the 21st century role as the school’s catalyst for all stakeholders” (Wilmore, 2002, 
p. 5).  Leadership and school culture are interconnected paradigms.  “Within this, 
however, there may exist several cultures: pupil culture, teacher cultures, a leadership 
culture, non-teaching staff culture, and parent culture” (Stoll, 1998, p. 10). 
A transformational leader must authentically inspire, motivate, and collaborate 
with stakeholders to ignite a desire towards the realization of the need for change (Dobbs 
& Walker, 2010).  McKee et al. (2008) claimed, “There is no nobler goal than to lead 
people to excellence, fulfillment, and collective achievement” (p. ix).  These actions 
apply to school leaders seeking to lead transformational change at their school sites.  
School leaders must be able to skillfully maneuver the minefields associated with global 
thinking, vision building, execution of responsibility, and school mission in order to 
foster community and purpose that facilitates school improvement that leads to student 
success (Aguilar, 2013; Barsh & LaVoie, 2014; Burkhauser et al., 2012; Crowley, 2011; 
Leithwood et al., 2010; Leithwood & Seashore Louis, 2012).   
“Great schools do not exist apart from great leaders” (Bartoletti & Connelly, 
2013, p. 1).  Similarly, Louis et al. (2010) asserted,  “to date we have not found a single 
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case of a school improving its student achievement record in the absence of talented 
leadership” (p. 9).  Decades of focused research associated with the school principal’s 
role has led to key findings regarding what constitutes the work and skills of effective 
principals (Ingersoll & May, 2011; Kirtman, 2014; Leithwood & Riehl, 2003; Leithwood 
et al., 2004; Levin & Bradley, 2019; Mendels, Held, Pauly, Schwartz, & Spiro, 2012; 
Waters et al., 2003).  In particular, the Wallace Foundation (2013) discovered that 
effective principals perform five essential practices well: (1) they shape a vision of 
academic success for all students; (2) they create a welcoming environment focused on 
education; (3) they provide a forum predicated on building leadership capacity for others; 
(4) they focus on efforts centered on improving instruction; and (5) they manage human 
capital, data, and processes to foster school improvement.  These findings support the fact 
that effective principals need well-developed skills and exposure to best practices to 
engage in activities that will produce positive outcomes.   
Principal Leadership for the 21st Century  
Burns (1978) proffered, “leadership is one of the most observed but least 
understood phenomena on earth” (p. 2).  Bass (1981; as cited in Marzano et al., 2005, p. 
4) believed the study of leadership is an ancient art that dates back to the works of Plato, 
Caesar, and Plutarch.  Leadership is a special form of power reliant upon relationships 
with people (Burns, 1978).  There are many theories of leadership that help define and 
support the role of school leaders: (a) the great-man theory, (b) trait theory, (c) 
contingency theory, (d) situational theory, (e) behavioral theory, (f) participative theory, 
(g) transactional/management theory, (h) relationship /transformational theory, (i) skills 
theory, and (j) environmental theory.  Empirical research supports the importance of 
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leadership in directing the outcomes of organizations (Anderson & Ackerman Anderson, 
2010; Bartoletti & Connelly, 2013; Burns, 1978; Marzano et al., 2005).  Such research 
has suggested that leadership is vital and can make or break outcomes (Bartoletti & 
Connelly, 2013; Desravines & Fenton, 2015; Leithwood & Seashore Louis, 2012; 
Marzano et al., 2005; Schmidt-Davis & Bottoms, 2011; Wallace Foundation, 2013).   
Current leadership models that are most frequently associated with and aligned to 
effective educational leadership practices are transformational, transactional, servant, 
distributed, and situational leadership styles (Bennett, Wise, Woods, & Harvey, 2003; 
Burns, 1978; Chan, 2016; Greenleaf, 1970; Gronn, 2002; Pepper, 2010; Sergiovanni, 
2007).  Regarding leadership as a whole, Allen (2011) declared,  
Leadership is not about titles.  It is not about seniority.  It is not about status, and 
it is not about management.  Leadership is about power and the ability to know 
when and how to use it to influence the people around you to do and become 
more! Transformational leadership is about using your actions to elevate others 
and put them on their path to greatness. (para. 1) 
However, researchers also recognize that the effort for school reform and student 
success is not dependent solely upon the school principal (Schmidt-Davis & Bottoms, 
2011).  Spillane (2005) opined, “…school principals, or any other leader for that matter, 
do not single-handedly lead the school to greatness; leadership involves an array of 
individuals with various tools and structures” (p. 143).   
Related Leadership Theories 
According to Rowe and Guerrero (2011), leadership skills determine what leaders 
can accomplish, whereas their inherent personalities define their leadership 
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characteristics.  Moreover, Byster and Loberg (2014) asserted that leadership is a skill 
that can be developed through intentional practice,  
We tend to overestimate how much brain capacity is determined by our genes and 
forget that a lot of our mental processing power is a product of self-discipline, 
education, and a commitment to training and using our minds to work a certain 
way. (Byster & Loberg, 2014, p. 34)   
In their research, Mumford, Zaccaro, Harding, Jacobs, and Fleishman (2000) found that 
effective leadership is connected to skills, knowledge, and abilities.  Although the exact 
essential skills, knowledge, and abilities that constitute effective leadership practices 
currently elude researchers, “leadership experts proffer advice based on inference, 
experience, and instinct” (Goleman, 2017, para. 3).  Goleman (2017) continued, “until 
recently, virtually no quantitative research has demonstrated which precise leadership 
behaviors yield positive results” (para. 3).  The goal of this study is to learn what 
educational experts discern as the skills most essential for novice principals.      
Leadership skills and abilities can be learned (Northouse, 2007) and “developed 
over time through education and experiences” (Mumford et al., 2000, p. 12).  In addition, 
Goleman (2017) indicated that effective leaders do not rely on one leadership style; they 
incorporate a variety, depending on the situation.  It is not unusual for effective leaders to 
prefer one or two styles over other styles, but it is unusual and unproductive to use only 
one style (Goleman, 2017).  Leaders who have a firm understanding of the various 
leadership styles, behaviors, and models are better positioned to utilize them to facilitate 
effective leadership strategies efficiently (Desravines & Fenton, 2015).  Integrating 
transformational, transactional, servant, distributed, and situational leadership approaches 
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into daily activities associated with the principalship can enhance the leadership 
performance and productivity of both novice and seasoned school leaders.  
Transformational leadership.  Bass (as cited in Burns, 1978) identified two 
types of leaders:  transactional leaders - those who encourage compliance by their 
followers for an exchange, usually witnessed in the form of rewards or punishment - and 
transformational leaders - those who engage their followers as "whole persons" and who 
understand and identify their deepest "higher needs" and motivations (p .4).  Although 
both styles of leadership offer the potential for achieving the organization’s objectives, 
transformational leadership produces more significant results (Crowley, 2011).  
Transformational leaders motivate and empower employees to achieve the organization’s 
objectives by appealing to higher ideals and moral values without the influence of bribes 
as motivators (Ackerman Anderson & Anderson, 2010; Anderson, 2012; Anderson & 
Ackerman Anderson, 2010; Burns, 1978; Crowley, 2011).  
Transformational leaders promote a shared vision and mission, are flexible, take 
risks, and course-correct, all while leading from the inside out as they nurture, develop, 
and build their capacity and that of the stakeholders they serve (Anderson & Ackerman 
Anderson, 2010; Crowley, 2011).  Transformational leadership is inextricably connected 
to the skill sets and competencies of highly capable change leaders (Marzano et al., 2005; 
Pont et al., 2008).  Transformation requires conscious intention and purpose based on a 
variety of important factors (McKee et al., 2008; Wells, 2014).  There is a need for 
quality transformational change leaders at all levels in the education arena.  Highly 
qualified transformational leaders gain knowledge and expertise by actively pursuing 
personal and professional growth (Anderson & Ackerman Anderson, 2010; McKee et al., 
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2008; Pont et al., 2008; Wells, 2014).  Transformational change happens not by chance or 
happenstance but with focus, determination, and dedication to ensuring that 
transformation becomes a reality.  Mastering the leadership of change requires individual 
willingness and openness to personal transformation and growth.  
Transformational leaders must have highly developed emotional intelligence and 
political savvy combined with the ability to inspire people, teams, and other groups with 
empathy and compassion (Bradbury & Greaves, 2009; Clark-White, Harvey, & Kemper, 
2007; Crowley, 2011).  Additionally, transformational leaders reflect the “Four I’s” of 
transformational leadership (Transformational leadership, 2014): 
Idealized Influence- being a charismatic role model who builds trust and 
confidence; Inspirational Motivation-providing meaningful work and setting high 
standards; Intellectual Stimulation-encouraging creativity by questioning common 
assumptions and beliefs; and Individual Consideration-providing mentorship, 
consideration, clarification, authentic inspiration, shift in mindset and culture, and 
ability to embrace the change that you want to see. (para. 3) 
Transformational leaders are placed in a critical position to effectively impact 
their world.  Effective principals know, care for, and act on behalf of all constituents, 
including students, teachers, parents and guardians, community members, and district 
leaders.  They can make a difference when they elect to reach their personal best, to 
inspire and energize others, to rally for change, and to endeavor to co-create brighter 
futures for everyone (Burns, 1978; McKee et al., 2008).  The reality of authentic 
transformational leadership is based on the certainty that 
none of this happens by accident.  Change—real and sustained change—happens 
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when we have the courage to reach for our dreams and recognize that we might 
not achieve those dreams unless we, ourselves, change how we are going about 
leadership and life. (McKee et al., 2008, p. 10) 
The call to conscious change leadership is essentially a call to turn inward, to 
introspect, and to put attention on inner awareness and mindset.  It is a choice to use the 
opportunity for leading transformation to continually grow and develop the innermost 
being (Anderson & Ackerman Anderson, 2010, p. 101).  Espousing the courage to lead as 
a transformational leader is rooted in understanding, developing, and gaining experience, 
expertise, and exposure through effective leadership pedagogy.  The ability to operate 
from a position of courageous leadership braced by confidence and mindful ethics is 
grounded in quality educational leadership preparation that purposefully prepares the 
leader for the job.  Martin Luther King, Jr. maintained: 
Cowardice asks the question, is it safe?  Expediency asks the question, is it 
politic?  Vanity asks the question, is it popular?  But, conscience asks the 
question, is it right?  And there comes a time when we must take a position that is 
neither safe, nor politic, nor popular, but one must take it because it is right.  
(King, 2013, para. 2) 
A highly qualified transformational leader gains knowledge and expertise by 
actively pursuing personal and professional growth (McKee et al., 2008).  These leaders 
(a) are well-grounded in professional content, (b) reject the deficit thinking mindset, (c) 
are professional learners and disseminators of knowledge, and (d) focus on executing 
their duties and responsibilities by utilizing skillsets that produce positive outcomes for 
all stakeholders. 
38 
 
Transactional leadership.  Transactional leaders are less focused on change or 
reform as compared to transformational leaders.  Instead, transactional leaders focus on 
the status quo rather than strive for a shared vision and mission for school outcomes.  
Before the shift and focus on transformational leadership, transactional leadership was 
the predominant style of leadership instituted in schools.  “The object of such leadership 
is an agreement on a course of action that satisfies the immediate, separate purposes of 
both leaders and followers” (Keeley, 1998, p. 113).  Burns (1978) specified that 
“transactional leaders approach followers with an eye to exchanging one thing for 
another” (p. 4).  Transactional leadership includes four dimensions: contingent reward, 
active management by exception, passive management by exception, and laissez-faire 
leadership (Bass, 1996, p. 7).  Contingent reward behaviors involve the leader specifying 
what needs to be accomplished in order for the follower to gain the reward (Bass, 1996).  
Active management, by exception, encompasses close monitoring of followers and 
correcting actions to ensure the work is done effectively (Bass, 1996).  Passive 
management, by exception, involves contingent punishment to correct nonconformities in 
performance standards (Bass, 1996).  The final dimension, laissez-faire leadership, 
describes behaviors that show the leader’s indirect behaviors and passive indifference 
towards followers’ actions or tasks (Bass, 1996). 
Bass’s (1985) definition of transactional leadership describes the relationship 
between leader and follower as: 
1) recognizing what it is we want to get from our work and trying to see that we 
get what we want if our performance warrants it; 
2) exchanging rewards and promises of reward for our effort; and 
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3) being responsive to our immediate self-interests if they can be met by our 
getting the work done (p. 11). 
Servant leadership.  Crowley (2011) and Senge, Scharmer, Jaworski, and 
Flowers (2005) asserted that the act of leading is more than just comprehending what a 
leader does; it demands that one lead from the heart.  Servant leadership has its roots in 
leadership philosophy as it relates to a set of leadership practices that focuses on building 
trusting, equitable relationships (Greenleaf, 1970).  Many believe that servant leaders can 
facilitate and foster sustainable and improved leadership capacity in themselves and in 
their stakeholders by incorporating these practices with dedication (Kouzes & Posner, 
2012).  Effective servant leadership is leadership that concerns itself with the whole 
person—physical, emotional, and spiritual—to develop each individual's capability and 
capacity. 
Whereas traditional leadership generally involves the accrual and execution of 
power based on hierarchy (Greenleaf, 1970), servant leaders reverse the focus of power 
by executing their roles with the mindset that leadership exists to serve the stakeholders 
rather than executing their roles with the mindset that the stakeholders exist to serve the 
leader (Chan, 2016; Greenleaf, 1970).  The servant-leader distributes and shares power, 
considers others first, and is concerned with developing the capacity and skillsets of 
others (Greenleaf, 1970).  When leaders shift their mindsets and serve first, they expose 
stakeholders to the opportunity for capacity building and collaborative innovativeness, 
resulting in higher performance and engagement from all involved.  Consequently, a 
servant leader's purpose and influence are grounded in inspiring and elevating the 
capacity of the stakeholders they serve with a focus on transforming the organization 
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(Greenleaf, 1970).  Figure 1 illustrates some differences between the mindsets of power-
reliant leaders versus servant leaders.   
Figure 1. Servant Leader Concept 
 
This figure shows how servant leaders reverse the mode of thinking relative to traditional 
views of leadership.  Permission to use graphic granted.  Retrieved from 
https://www.servantleadershipinstitute.com/what-is-servant-leadership-1/ 
When comparing two dynamic forms of leadership – transformational versus 
servant – the significant difference is the leader’s motivation and focus (Greenleaf, 1970).  
The transformational leader is primarily concerned with the organization and 
organizational objectives, while the servant leader's actions, endeavors, and motivation 
target the stakeholders, and organizational objectives are secondary pursuits (Chan, 2016; 
Goodwin & Askew, 2013; Greenleaf, 1970).  Greenleaf (1970) suggested that the best 
leaders were servants first and asserted that the essential and vital tools of servant leaders 
include: (1) listening, (2) persuasion, (3) access to intuition and foresight, (4) use of 
language, and (5) pragmatic measurements of outcomes.  Regarding servant leadership, 
according to Abraham Verghese, 
servant leadership is where you candidly admit what you don’t know, surround 
yourself with people who do know, and you gather the information and take your 
time to come to a decision… Leadership is not about knowing — it’s about 
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listening, getting the right information, and then making a judgment. (as cited in 
Lam, 2017, para. 4)  
Verghese (as cited in Lam, 2017) offered two suggestions in reference to 
developing an effective leadership practice: (1) develop a robust core-values system by 
studying role models who have made an impact in their field, and (2) realize the impact 
of servant leadership, an approach “that prioritizes listening and making informed 
decisions” (para. 4).  Servant leadership is an example of an ethical framework couched 
within leadership theory.  Servant leaders operate by considering others first.  This action 
of placing others first requires leaders to recognize the impacts of the decisions that they 
make on staffs, students, and the school community at large.  
Distributed leadership.  Harris (2014) and Spillane (2005) suggested that there is 
a definite relationship between distributed leadership and school improvement that leads 
to student achievement.  When provision is made to distribute leadership responsibilities, 
the opportunity to build leadership capacity and experience is present (Spillane et al., 
2001).  It is more important to focus on leadership practices associated with the how of 
leadership than to focus on the what of leadership connected to the daily structures, 
functions, routines, and roles (Hallinger & Heck, 1996; Harris, 2014; Spillane, 2005; 
Waters et al., 2003).  Hale (1996) elaborated, “indeed the hallmark of the new leader is 
this ability to think critically and implement proactively” (p. ix).   
Bennis and Goldsmith (2010) suggested that leadership is not just limited to (a) 
serving stakeholders; (b) understanding the job; (c) being aware of the environment; (d) 
strategy development; and (e) organizing, executing and managing resources.  According 
to Bennis and Goldsmith (2010), leadership involves developing capacity and having a 
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willingness to understand how to lead.  Waters et al. (2003) similarly reflected that 
“effective leadership means more than knowing what to do – it’s knowing when, how, 
and why to do it” (p. 2).  Distributed leadership, sometimes referred to as shared, team, or 
democratic leadership, is predominately associated with effective leadership practice 
(Spillane, 2005).  Goleman, Boyatzis, and McKee (2013) contended that within an 
organization, there are many leaders.  Consequently, leadership does not exclusively 
belong to the individual at the top, but to “every person, at every level who, in one way or 
another, acts as a leader to a group of followers” (Goleman et al., 2013, p. xviii). 
 Elmore (2000) explained that distributed leadership “is the guidance and 
direction of instructional improvement” (p. 13).  Elmore (2004) proposed five 
foundational principles for a model of successful distributed leadership: 
1) all leaders, regardless of position, should be working towards the improvement of 
instructional practice and performance with transparency; 
2) all educators should take part in continuous professional development and be 
open to having their ideas and practices analyzed and reviewed by their 
colleagues; 
3) leaders must be learning leaders able to model the behaviors, learnings, and 
instructional knowledge they expect of their teachers; 
4) the roles and activities of leadership should flow from the variances in expertise 
among the stakeholders involved, not from the formal mandates of the institution; 
and 
5) policymakers should discover and consider the circumstances that make doing the 
work possible and provide the resources necessary to facilitate improvement. 
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Situational leadership.  Developed during the 1970s by Dr. Paul Hersey, author 
of The Situational Leader, and Kenneth Blanchard, author of One-Minute Manager, 
situational leadership theory categorizes four basic leadership styles: telling/directing, 
selling/coaching, participating/supporting, and delegating (Hersey & Blanchard, 1977; 
Lunenburg & Ornstein, 2004).  Telling/directing and selling/coaching styles are 
concerned with having followers share in completing a task, while participating, 
supporting, and delegating are approaches in which the leader focuses upon building 
leadership capacity and autonomy in followers (Lunenburg & Ornstein, 2004).  
Employing situational leadership approaches requires effective leaders to assess the 
maturity, ability, and motivation of the follower to tailor the leadership approach to align 
with the situation, details, and circumstances of the task (Campbell, 2015).  
The tenets of situational leadership theory demonstrate that there is not a 
definitive best style of leadership (Hersey & Blanchard, 1977).  Instead, the context of a 
situation dictates which type of leadership strategies should be implemented to best 
address the task, depending on the skill level, maturity, and experience of the follower 
(Hersey & Blanchard, 1977).  Situational leadership theory provides the leader flexibility 
to select the best approach to process a problem or situation while taking into 
consideration the specifics associated with addressing the task (Campbell, 2015; Hersey 
& Blanchard, 1977; Lunenburg & Ornstein, 2004).  
Goleman (1995, 2017), who is credited with developing the concept of emotional 
intelligence, enhanced the concept of situational leadership theory, a model of leadership 
that has been viable for nearly 50 years, by connecting the actions and emotions of 
leadership and by defining the following six types of leaders that ascend from blending 
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the two paradigms:  
1) visionary — mobilize people toward a vision, 
2) coaching — develop people for the future, 
3) affiliative — create emotional bonds and harmony, 
4) democratic — build consensus through participation, 
5) pacesetting — expect excellence and self-direction, and 
6) commanding — demand immediate compliance (2017, para. 5). 
In Goleman’s emotional leadership style identification, each leadership style aligns with 
different circumstances and produces variable emotional impacts on followers (Goleman, 
2017; Goleman et al., 2013).  According to Goleman et al. (2013), “at its root, then, the 
primal job of leadership is emotional” (p. xiii).  This underlines the need for effective 
leaders to be able to shift styles when the context requires adaptation.  This also 
highlights the fact that leadership styles are useful strategies, not innate personality traits.  
To inform their practice, school leaders could enhance their leadership capacity and 
approach by developing their knowledge and understanding of the varied leadership 
styles. 
Significance of Effective Leadership 
Research has shown a direct correlation between effective instructional leadership 
and students' academic performance (Leithwood et al., 2004; Marzano et al., 2005; 
Wallace Foundation, 2013).  Knowledgeable, skilled educators (both teachers and 
administrators) are believed to favorably impact students’ academic and social success 
(Darling-Hammond, 2013; DuFour, 2015; Lambert, 2003; Wallace, 2013).  According to 
Marzano et al. (2005), principals alone account for 25% of a school’s impact on student 
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achievement, and together, teacher and principal quality account for close to 60%.  
Research shows that the impact of strong leadership is far-reaching and has a multiplier 
effect that can dramatically improve teacher capacity that leads to student success and 
school improvement (Desravines & Fenton, 2015; Leithwood et al., 2004; Marzano et al., 
2005).  Principals, as educational leaders, are instrumental in ensuring that all students 
attain college, career, and life success as set by the ESSA goals ("ESSA," n.d.; Klein, 
2016; Larocca & Krachman, n.d.).  “They have the potential to create an environment 
where teachers want to work and where teachers and students learn and thrive” (CTC, 
2014, p. 1).  
Schools need leaders who are solidly prepared to best meet the needs of not only 
students but also of all of the stakeholders under their charge.  Anderson and Ackerman 
Anderson (2010) averred,  
the scope of required change in our organizations has increased dramatically over 
the past forty years, moving from the external domain to the internal, from the 
organization and technical to the human and cultural, from content to deeper 
dimensions of people. (p. 50)  
Also, when discussing change leaders, Anderson and Ackerman Anderson (2010) 
determined, “Co-creative change leaders see themselves as coach and ‘holder of the 
space’ for their teams to design and facilitate the change” (p. 249).  While developmental 
and transitional change might have been the status quo for change in the past, the most 
ubiquitous type of change in 21st century organizations is transformation.  
 Transformation “demands shifts in leadership and employee mindset, culture, 
ways of relating, and the ability to course-correct” (Anderson & Anderson, 2010, p. 3).  
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These shifts require dedicated commitment and focus to witness the transformational 
change that results in positive outcomes for all stakeholders.  Leaders can make a 
significant difference when they elect to achieve their personal best, to inspire and 
energize others, to rally for change, and to endeavor to co-create brighter futures for 
everyone (McKee et al., 2008; Nielsen, Randall, Yarker, & Brenner, 2008).  Studies show 
that organizational leaders who share positive emotions have workgroups with a more 
positive mood, enhanced job satisfaction, greater engagement, and improved group 
performance (Goleman, 1995; Rath & Clifton, 2009, p. 17).  Kouzes and Posner (2002) 
explained the significance of such workplace satisfaction, “people, in fact, don’t 
generally quit companies; they quit managers” (p. 283).  Therefore, a major reason that 
people remain in or leave organizations is because of their leader.  
Leaders’ people skills play a vital role in fostering productive work environments 
and collegiality amongst stakeholders (Lowe, 2010).  “Organizational restructuring 
requires careful attention to culture” (Lowe, 2010, p. 109).  Leaders are responsible for 
developing a culture of appreciation where stakeholders’ contributions are acknowledged, 
valued, and celebrated, consequently “creating a spirit of community” (Kouzes & Posner, 
2012, p. 499).  Other research also supports the need for leaders to have strong 
interpersonal and intrapersonal skillsets to ensure a spirit of community where 
stakeholders feel valued and appreciated.  “According to the U.S. Department of Labor, 
the number one reason people leave their jobs is because they do not feel appreciated” 
(Rath & Clifton, 2009, p. 19).  One of the ways that people feel appreciated is through 
recognition, which “is most appreciated and effective when it is individualized, specific, 
and deserved” (Rath & Clifton, 2009, p. 62).  Furthermore, Rath and Clifton (2009) also 
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discussed the importance of recognizing others, “what we recognize in others helps them 
shape their identity and future accomplishments” (p. 86).   
The Principalship in the 21st Century  
Previously, principals were often perceived as school building managers, head 
disciplinarians, and individuals who were focused on emphasizing their power and 
enforcing mandates and compliance issues.  Recognizing the changing role of the 
principal due to societal shifts, educational reforms, and efforts towards associated 
student reform and positive student outcomes, Beck and Murphy (1993), Burns (1978), 
Fullan (2014), and Hallinger and Murphy (1985) identified significant job descriptors that 
define chief changes in the principal’s role over time: value broker (1920s), scientific 
manager (1930s), democratic leader (1940s), theory-guided administrator (1950s), 
bureaucratic leader (1960s), humanistic facilitator (1970s), transformational leader 
(1978), instructional leader (1980s), and learning leader or lead learner (2014).  The role 
of today’s school leader has transformed into what would be unfamiliar to the principals 
of former decades.  In the unpredictable, unstable global and challenging educational 
environment, due to the shifting nature of political settings, educational policies, and 
marketplace demands, the monikers that best describe current day principals are self-
improving leader, team builder, change-agent, visionary leader, transformational leader, 
and instructional coach.  Daresh and Alexander (2016) opined, “educational leadership in 
the 21st century will prove to be pivotal in shaping the destination of humanity” (p. ix).   
Newly assigned principals are confronted with the challenge of attending to the 
responsibilities associated with the position to satisfy federal, state, and local district 
policies, protocols, and demands to ensure that every child succeeds (ACSA, 2014; 
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Andreyko, 2010; Bennis & Goldsmith, 2010; CDE, n.d.; Eckman, 2003; Friedman & 
Mandelbaum, 2011; Pink, 2006; Rousmaniere, 2013a, 2013b; Zhao, 2009).  Policy 
changes with ESSA have forged the shifting pathways of leadership foci.  Student 
achievement and success have been placed at the forefront, and principals must develop 
skill in deciphering data, curriculum instruction, learning pedagogy, social justice, equity, 
and staff development in order to facilitate school reform and improvement.  To build 
competencies that lead to success, incoming principals must first have a firm 
understanding of the skills and knowledge needed to perform this vital job.  Alvoid and 
Black, Jr. (2014) affirmed, 
the job of the school principal has never been an easy one, with increased 
accountability making it even more challenging and the stakes higher than ever 
before.  Education reform advocates can shape the direction of policy, but without 
skilled implementation at the building level, even the worthiest reforms are likely 
to fail.  Principals must receive adequate on-the-job training and support in order 
to successfully lead change.  Districts must be committed to the job of developing 
building leadership and be willing to invest the time, energy, and resources 
necessary to do so. (p. 28) 
The demands of the principalship varies depending upon whether the school is  
elementary, middle, or high school level.  Universally, principals oversee the 
instructional and academic process, supervise and evaluate the teaching staff, establish 
the school culture, and are responsible for student academic success and discipline 
("Elementary, Middle, or High School Principal", 2018).  Additionally, the principal is 
responsible for and has oversight over all aspects of the school's operation.  Although 
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many of the duties are similar, there are differences in the school level job responsibilities 
based upon school environment, instructional pedagogy, academic requirements, 
students' ages, and students’ needs ("Elementary, Middle, or High School Principal", 
2018).  What cannot be overlooked is that school leadership is vital to student success 
(Wallace, 2013).  This indicates that even though elementary and secondary 
administrators' job responsibilities might differ in some areas, effective leadership is 
crucial for both elementary and secondary school students. 
Challenges Within the Principal Pipeline 
According to the Learning Policy Institute’s study, U.S. classrooms were short 
approximately 60,000 teachers in 2015 (Sutcher et al., 2016).  The current teacher 
pipeline shortage has been a serious concern, and this trend impacts the principal pipeline 
(Ingersoll & May, 2011; NCTAF, 2016; Sutcher et al., 2016).  A report by Suckow and 
Lau (2017) for the CTC revealed that new teacher preparation enrollment in California 
declined by more than 12,000 candidates between 2010-11 and 2014-15, a 37% decrease 
in the five-year span.  Data indicate that between 2013-14 and 2014-15, approximately 
2,000 new teacher candidates enrolled in the teacher preparation programs (Suckow & 
Lau, 2017).  On the other hand, “Elementary, Middle, and High School Principals:  
Occupational Outlook Handbook:  U.S. Bureau of Labor Statistics” (2019) revealed that 
the demand for principals is expected to increase by 8% between 2016 and 2026.  This 
predicted increase matches the same percentage increase as in all other jobs.  Several 
factors, such as projected student enrollment increases, potential funding for new schools, 
and the impending retirement of principals in the baby boomer demographic influence the 
number of expected principalship openings (Bureau of Statistics, n.d.).  Ingersoll and 
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May (2011) and Sutcher et al. (2016) contended that impending teacher shortages, lack of 
experience, and job dissatisfaction will have a profoundly negative impact on the number 
and quality of candidates available to step into the principalship.   
According to NAEP’s 10-year study “The Pre-K-8 School Leader in 2018”, 40% 
of responding principals had been in their position for fewer than four years and had an 
overall mean of 11 years in the principalship (Fuller, Young, Richardson, Penola, & 
Winn, 2018).  Demographically, Fuller et al. (2018) found that 56% of elementary school 
principals are women, and the majority are also over 55 years old.  Additionally, 60% of 
elementary school principals have master's degrees.  In contrast, Fuller et al. (2018) 
identified that 74% of secondary principals are men.  Secondary principals also tend to be 
younger than elementary school principals; only 30% are 55 and older (Fuller et al., 
2018).  The median pay for all principals is $94,390. 
Leadership Standards of Effective Principals 
Over the last three decades, organizations have partnered to develop standards for 
school leaders.  The initial publication of Proficiencies for Principals in 1986 was the 
onset of articulated standards that identified expectations of exemplary educational 
leadership preparation and practice.  In 2015, Proficiencies for Principals was replaced by 
the Professional Standards for Educational Leaders (PSEL; National Policy Board for 
Educational Administration [NPBEA], 2015) and the National Educational Leadership 
Preparation (NELP) standards by the NPBEA.  2015 PSEL (see Table 2) is the latest 
version of national educational leadership standards, formerly known as the Interstate 
School Leadership Licensure Consortium ISLLC standards of 2008.  The 2015 PSEL 
standards are aspirational and career-spanning and address multiple educational 
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leadership levels (e.g., assistant principals, principals, and district leaders; NPBEA, 
2015).  They serve as a guidepost “in that they communicate expectations to practitioners, 
supporting institutions, professional associations, policymakers, and the public about the 
work, qualities, and values of effective educational leaders” (NPBEA, 2015, p. 4). 
Table 2  
 
2015 Professional Standards for Education Leaders 
 
    Standard     Explanation 
Standard 1 
Mission, Vision, and Core Values 
 
Effective educational leaders develop, advocate, and 
enact a shared mission, vision, and core values of high- 
quality education and academic success and well-being 
of each student. 
Standard 2 
Ethics and Professional Norms 
Effective educational leaders act ethically and according 
to professional norms to promote each student’s 
academic success and well-being. 
Standard 3 
Equity and Cultural Responsiveness 
Effective educational leaders strive for equity of 
educational opportunity and culturally responsive 
practices to promote each student’s academic success 
and well-being. 
Standard 4 
Curriculum, Instruction, and Assessment 
 
Effective educational leaders develop and support 
intellectually rigorous and coherent systems of 
curriculum, instruction, and assessment to 
promote each student’s academic success and well-
being. 
Standard 5 
Community of Care and Support for Students 
Effective educational leaders cultivate an inclusive, 
caring, and supportive school community that promotes 
the academic success and well-being of each student. 
Standard 6 
Professional Capacity of School Personnel 
Effective educational leaders develop the professional 
capacity and practice of school personnel to 
promote each student’s academic success and well-
being. 
Standard 7 
Professional Community for Teachers and 
Staff 
Effective educational leaders foster a professional 
community of teachers and other professional staff to 
promote each student’s academic success and well-
being. 
Standard 8 
Meaningful Engagement of Families and 
Community 
 
Effective educational leaders engage families and the 
community in meaningful, reciprocal, and mutually 
beneficial ways to promote each student’s academic 
success and well-being. 
Standard 9 
Operations and Management 
Effective educational leaders manage school operations 
and resources to promote each student’s academic 
success and well-being. 
Standard 10 
School Improvement 
Effective educational leaders act as agents of continuous 
improvement to promote each student’s academic 
success and well-being. 
Source :  https://ccsso.org/sites/default/files/201710/ProfessionalStandardsforEducational 
Leaders2015 forNPBEAFINAL.pdf 
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Historically, the fact that incoming principals are not well prepared to step into 
the principalship as instructional leaders has been well documented (DuFour et al., 2018; 
Hooper, 2009; Lindsey et al., 2015; Orr et al., 2010; Wallace, 2011).  The Laboratory for  
Student Success (2003, as cited in Hooper, 2009, p. 16) cited a Temple University report 
that revealed,  
There are more than enough theories, strategies, and guidelines that purport to 
address the school leadership issue, but there is little coordination and assessment 
of what is being studied, learned and practiced, and plans to disseminate what is 
learned among educational stakeholders are unclear.  The most recent national 
effort to raise public awareness of the school leadership crisis mainly focuses on 
developing a base of knowledge about the causes of leadership shortages and 
about possible solutions. (p. 12)  
Hooper (2009) found that even though research has provided considerable 
information about key characteristics of effective school leaders, there continues to be a 
growing need for focused improvement and insightful practice regarding the development 
of instructional leaders.  Internal and external circumstances within the boundaries of 
education are continually changing, and leaders have to continue to learn new strategies 
and skills to stay current and gain competency.  A substantial portion of leadership 
involves skills and competencies such as motivating staff, communicating and 
negotiating with stakeholders, and maintaining certain attitudes and behaviors that 
maximize stakeholder discipline and performance (Desravines & Fenton, 2015).  
Training courses, while useful, are often not sufficient to develop all the necessary skills 
for most of these competencies.  Leaders must clearly and regularly identify the 
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challenges that they face and work to determine the skills and knowledge needed to 
overcome these challenges.  Opportunities to acquire and build needed skills and 
competencies may include:  
• continuous education and learning (including self-learning programs),  
• organized academic courses, 
• mentoring and coaching relationships,  
• peer-to-peer learning,  
• learning cycles (group/individual), 
• internal and external professional networks, and  
• self-reflection and personal/professional growth. 
The academic pathways and opportunities for California’s students are impacted 
by and connected to the actions executed by teachers and administrators. “The California 
Professional Standards for Education Leaders (CPSELs) identify what an administrator 
must know and be able to do in order to move into sustainable, effective practice” (CTC, 
2014, p. 1).  The CPSELs, developed in 2001, “are a set of broad policy standards that are 
the foundation for administrator preparation, induction, development, professional 
learning, and evaluation in California” (CTC, 2014, p. 1).  
Table 3  
California Professional Standards for Education Leaders 
 
Standard    Explanation 
Standard 1 DEVELOPMENT AND IMPLEMENTATION OF A SHARED VISION 
Education leaders facilitate the development and implementation of a shared 
vision of learning and growth of all students. 
Standard 2 INSTRUCTIONAL LEADERSHIP 
Education leaders shape a collaborative culture of teaching and learning 
informed by professional standards and focused on student and professional 
growth. 
Standard 3 MANAGEMENT AND LEARNING ENVIRONMENT  
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Education leaders manage the organization to cultivate a safe and productive 
learning and working environment. 
Standard 4 FAMILY AND COMMUNITY ENGAGEMENT        
Education leaders collaborate with families and other stakeholders to address 
diverse student and community interests and mobilize community resources. 
Standard 5 ETHICS AND INTEGRITY                                          
Education leaders make decisions, model, and behave in ways that demonstrate 
professionalism, ethics, integrity, justice, and equity and hold staff to the same 
standard. 
Standard 6 EXTERNAL CONTEXT AND POLICY                      
Education leaders influence political, social, economic, legal, and cultural 
contexts affecting education to improve education policies and practices. 
Note. Retrieved from: https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/cpsel-booklet-
2014.pdf?sfvrsn=0 
Additionally, certain conditions are essential for creating sound leadership practices.  
School leaders need to  
• earn the trust and respect of stakeholders;   
• have the knowledge, skills, and understanding of their role, tasks, and 
purpose;   
• establish systems of operation and engagement;  
• provide clear rules and regulations;  
• have clear and transparent financial processes; and  
• be adept at planning, monitoring, and supervising all aspects of school 
administration, management, and operation. 
Challenges Facing Elementary School Principals 
 Productive and competent school leaders should aim to provide services to the 
school community in an appropriate, efficient, equitable, and sustainable manner.  
Desravines and Fenton (2015) asserted that school leaders need specific skills to “inspire, 
support, and galvanize the school community they lead” (p. 129).  Leaders will have a 
vision of what can be achieved and then communicate this to others and collectively 
develop strategies for realizing the vision.  They should be skilled at motivating 
55 
 
stakeholders and can negotiate for resources and other supports to achieve their goals 
(Desravines & Fenton, 2015).  School leaders ensure that the available resources are 
organized, distributed, managed, and applied to provide the best outcomes for students.  
According to Desravines and Fenton (2015), effective school leaders exhibit the 
following attributes.  They 
• have a sense of mission and purpose;  
• are visionary; 
• are charismatic; 
• are authentic, transparent, and goal-oriented; 
• are approachable and have strong interpersonal skills; 
• can influence people to work collaboratively for a common cause;  
• are decisive;  
• use creative problem solving to promote equity and a positive work 
environment;  
• have clarity of purpose and tasks;  
• possess sound organizational skills;  
• can effectively communicate tasks and expected results; 
• can negotiate various administrative and supervisory processes; 
• are willing to delegate workloads; and   
• build systems for distributed leadership.    
Elementary and secondary principals typically execute their responsibility as 
instructional leaders.  Academic instruction, as it relates to the teaching and learning 
practices that teachers employ to foster student achievement, is at the forefront of the 
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principal’s responsibility (Blankstein, 2010; Donaldson, 2006).  Nevertheless, elementary 
school principals interact more in the educational process than secondary principals do, 
according to findings from the Wallace Foundation (2013).  This phenomenon can be 
attributed to the lack of time secondary principals have available to provide instructional 
guidance to teachers during the average workday.  As a result, elementary schools ranked 
higher in achievement than secondary schools where effective instructional leadership 
was in place (Wallace Foundation, 2013).  Principals at the secondary level interact 
differently with their students and confront a variety of different problems.  For example, 
a secondary school administrator will probably have more incidents with absenteeism 
than an elementary school administrator.  Conversely, elementary school administrators 
usually have more interaction with parents, because parents of secondary students are less 
engaged in the academic and educational process.   
Research offers evidence that the work of 21st century school leaders is very 
complex and challenging, and achieving high-quality education for all students in all 
schools is firmly connected to the skills and ability of educational leaders (Alvoid & 
Black Jr., 2014; Fuller et al., 2018; Hallinger & Heck, 1996; Hooper, 2009; Leithwood & 
Jantzi, 2008; Leithwood et al., 2004; Robinson, Lloyd, & Rowe, 2008; Robinson, 2009; 
Schibler, 2008; Supovitz, Sirinides, & May, 2010; Waters et al., 2003).  This charge 
alone is formidable; however, principals are also left with the task of managing and 
overseeing the daily operations of the school site, tasks that involve school safety, fiscal 
matters, building and grounds, parent concerns, the political climate, and a variety of 
unanticipated situations that might arise (Moffett, 1979; Rousmaniere, 2013b). 
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Schibler (2008) identified five critical skills to be implemented by first-year 
principals:    
1) recruit, train, and retain quality teachers;  
2) maintain a balance between professional and personal life through regular 
exercise, healthy eating habits, rest, and time for personal growth;  
3) promote positive school culture through cooperation, collaboration, mutual 
respect, and trust;  
4) develop strong interpersonal relationships with staff and constituent groups 
through active listening, understanding, and compassion; and  
5) demonstrate continuous visibility on campus and in the classrooms to assure a 
safe and orderly environment, and implement discipline plans with clear, 
specific consequences (p. iv).   
In the period since the Schibler (2008) study, the educational landscape has shifted, and 
the demands on leadership have increased.  With the enactment of the ESSA and the 
elevated goals for college, career, and life preparedness (Larocca & Krachman, n.d.), the 
principalship requires revamping and recalibrating.  Increased demands for student 
achievement, school accountability, and school reform highlight the need to ensure that 
aspiring principals develop strong leadership skills and competencies (Alvoid & Black 
Jr., 2014).  Essential to adequately preparing aspiring principals for their leadership roles 
and responsibilities is having an understanding of the knowledge and skills they need to 
meet the demands of the position successfully.  Therefore, revisiting the work begun by 
Schibler (2008) is timely and necessary.  Utilizing the premise of the researcher's study – 
identifying critical skills that will help new principals (Schibler, 2008) – but modifying 
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the expert panel criteria and research questions to align with the current educational 
trends associated with updated educational policies to discover related data constituted 
the focus of this Classical Delphi study.   
Summary 
Principals’ skill development has been at the forefront of school reform efforts in 
California and across the nation.  In 1999, the Principal Leadership Institute was created 
to provide professional development opportunities for administrators.  In 2001, Assembly 
Bill 75 was passed and established the Principal Training Program to provide incentive 
funding to provide school-site administrators with instruction and training.  In 2003, 
Professional Development Block Grants were established to provide local education 
agencies with flexibility in offering professional development opportunities for 
administrators.  In 2005, AB 430 reauthorized the Administrator Training Program for an 
additional six years.  In 2009, all state-funded teacher and principal training programs 
were added to categorical flexibility spending programs, which are used for any 
educational purpose.      
The need for competent and skillful leaders who can lead needed school reform is 
urgent (Alvoid & Black Jr., 2014; Collins, 2001; DuFour, 2015; Kirtman, 2014; 
Leithwood & Riehl, 2003; Leithwood et al., 2004; Leithwood et al., 2010; Leithwood & 
Seashore Louis, 2012; Schibler, 2008).  Acquiring leaders who are able to facilitate 
leadership practices that can positively impact student achievement is a top concern for 
school districts (Blankstein, 2010; Buchanan, 2012; DuFour, 2015; Leithwood & 
Seashore Louis, 2012; Marzano et al., 2005).   
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Ciulla (1998) offered another perspective on leadership: 
Some people become leaders because they have or develop certain talents and 
dispositions, or because of their wealth, military might, or position.  Others lead 
because they possess great minds and ideas, or they tell compelling stories.  And 
then there are people who stumble into leadership because of the times or 
circumstances in which they find themselves.  No matter how people get to be 
leaders, no one is a leader without willing followers.  Managers and generals can 
act like playground bullies and use their power and rank to force their will on 
people, but this is coercion, not leadership.  Leadership is not a person or a 
position.  It is a complex moral relationship between people, based on trust, 
obligation, commitment, emotion, and a shared vision of the good.  Ethics, then, 
lies at the very heart of leadership. (p. XV) 
Researchers have studied educational leadership and found that effective leaders 
are the critical factor for establishing leadership efficacy that results in the kind of school 
improvement that can lead to student success (Aguilar, 2014; Andreyko, 2010; Darling-
Hammond, 2013; Desravines & Fenton, 2015; Desravines et al., 2016; Fullan, 2014; 
Hogan, 2013; Lambert, 2003; Leithwood & Riehl, 2003; Leithwood & Seashore Louis, 
2012; Leithwood et al., 2004; Leithwood et al., 2010; Lovely, 2004; Marzano et al., 
2005; Mendels et al., 2012; Mitgang, Gill, & Cummins, 2013; Norton, 2015; Pont et al., 
2008; Rousmaniere, 2013a; Rousmaniere, 2013b; Schibler, 2008; Smith, 2014; Wallace 
Foundation, 2013; Walters-Brazile, 2012; Wells, 2014; Wiseman & McKeown, 2010).  
The review of the literature related to the importance of effective school leadership 
suggested a more proactive understanding of the skills novice school leaders need.  The 
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evolving role of today's elementary principal is broader than in the past.  Today's 
principal must be better prepared through continuous development and learning 
experiences concerning what research indicates as best practices for them to achieve 
success as a school administrator (Desravines & Fenton, 2015; DuFour et al., 2018; 
ESSA, 2015; Larocca & Krachman, n.d.; Marzano et al., 2005; Schibler, 2008; Wallace 
Foundation, 2013).  As a result, the role of the school principal must be reassessed to 
meet not only the challenges of today’s educational demands but also the challenges of 
the educational demands of the future (Hooper, 2009).  
It was evident through the review of literature that educational leadership is a 
continuously evolving concept.  As professionals, educational leaders must be 
knowledgeable about research concerning education leadership trends and stay informed 
about national, state, district, community, school, and classroom level endeavors to better 
support actions to improve student outcomes.  Developing an effective skillful leader 
takes thoughtful and purposeful planning and focus.  Novice principals must be 
appropriately prepared, educated, and trained in order to successfully execute the 
responsibilities associated with effective leadership that can elevate student outcomes 
(Daresh & Alexander, 2016; Desravines et al., 2016; DuFour, 2015; Fuller et al., 2018; 
Harmeier, 2016; Hooper, 2009; Leithwood & Seashore Louis, 2012; Schibler, 2008; 
Waters et al., 2003).  
The need to discover the most essential skills that educational leadership experts 
identify as crucial for novice elementary school principals as they transition into the role 
of school leader lay at the heart of this study.  The gap in the research regarding the most 
essential skills novice principals need in order to meet the global requirements that 
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support students’ preparation for college, career, and life success as reflected in the ESSA 
evidenced the need for this study.  Educational leadership experts’ perceptions might help 
enlighten, inform, and support novice principals’ transition into impactful 
transformational leaders more effectively than methods currently available do.  The 
findings from this study added to the continuing and important conversations among 
educational scholars regarding how to best prepare aspiring educational leaders. 
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CHAPTER III: METHODOLOGY 
Overview  
School principals play a critical role in the educational process across the 
continuum (Leithwood et al., 2004; Marzano et al., 2005; Wallace Foundation, 2013). 
The ability to make effective contributions as the head of a school requires an 
understanding of the essential skills needed to help facilitate the novice elementary 
school principal’s transition into this vital leadership position (Northouse, 2007).  The 
theory driving this research study is that leadership skill capacity can support the 
neophyte administrator in his or her fledgling efforts to impact student achievement.  
Northouse (2007) concluded that leaders could have favorable outcomes if they develop 
and implement the right skills.   
Chapter III describes the processes and methods employed in the implementation 
of this study.  This chapter details the research methodology and actions taken to discover 
the essential skills educational leadership experts perceived as crucial for novice 
elementary school principals to meet the demands for students’ college, career, and life 
readiness as prescribed by the ESSA (Larocca & Krachman, n.d.; USDE, 2015).  The 
purpose statement, research questions, research design, description of the population and 
sample, instrumentation used, data collection method, and data analysis procedures are 
included and described.  Chapter III concludes with the study’s reliability, validity, 
limitations, and a summary of the chapter. 
Purpose Statement 
The purpose of this Classical Delphi study was to identify the essential skills 
educational leadership experts perceive as crucial for novice elementary school principals 
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to successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13).  
Research Questions 
The following research questions were explored in this study: 
1) What are the essential skills educational leadership experts perceive as crucial for 
novice elementary school principals in California to develop and utilize to 
successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13)?  
2) Of the essential skills identified for novice principals, which are most critical in 
supporting students towards meeting the ESSA goals? 
3) What are key steps to supporting novice principals in acquiring these identified 
essential skills? 
Research Design 
According to Roberts (2010), “…it is possible to identify several different 
methodological approaches for a single topic” (p. 141).  For this study, the Classical 
Delphi method, a research strategy that incorporates both qualitative and quantitative 
research methods, was selected because the goal of the study was to determine the most 
essential skills needed by novice principals according to experts in the field.  The 
researcher elected to use surveys, which represented a nonexperimental research design, 
to garner educational leadership experts’ perspectives.  According to McMillan and 
Schumacher (2010), “in a survey research design, the investigator selects a sample of 
subjects and administers a questionnaire…to collect data… to describe attitudes, beliefs, 
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and opinions” (p. 22).  In addition, Delbecq, Van de Ven, and Gustafson (1975) 
determined that the Delphi technique can be employed to achieve five objectives: 
1) to determine or develop a range of possible program alternatives, 
2) to explore or expose underlying assumptions or information leading to 
different judgments, 
3) to seek out information which might generate a consensus on the part of the 
respondent group, 
4) to correlate informed judgments on a topic spanning a wide range of 
disciplines, and 
5) to educate the respondent group as to the diverse and interrelated aspects of 
the topic (p. 11).  
The Delphi method, developed in 1950 by Dalkey, Helmer, and colleagues at the 
Rand Corporation (Buckley, 1995), provides a means of collecting and organizing data 
from a panel of experts on a specific topic in an effort to yield group consensus to predict 
future outcomes, forecasts, and/or opinions (BetterEvaluation, 2014; Hsu & Stanford, 
2007; Skulmoski, Haratman, & Krahn, 2007; Thangaratinam & Redman, 2005) while 
providing anonymity, accessibility, and removal of groupthink bias (Linstone & Turoff, 
2002).  The Delphi method is viewed as a valid and reliable method of collecting data, 
especially when there is a lack of knowledge or a need for clarity regarding a particular 
topic, problem, or subject (Crisp, Pelletier, Duffield, Adams, & Nagy, 1997; Dalkey & 
Helmer, 1962; Skulmoski, Hartman, & Krahn, 2007; Thangaratinam & Redman, 2005).  
Since its development in the 1950s, the Delphi method has been used more broadly, and 
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its use in educational, social, and health research is more prevalent today (Linstone & 
Turoff, 2002; Skulmoski et al., 2007; Thangaratinam & Redman, 2005; Warner, 2014).   
The Delphi method was named in honor of the Ancient Greek God, Delphi, who 
was known to predict the future.  The military initially used the Delphi technique to 
gather consensus of expert opinions for estimating the impact of certain military events 
and technological forecasting (Linstone & Turoff, 2002; Thangaratinam & Redman, 
2005).  [A] “Delphi may be characterized as a method for structuring a group 
communication process so that the process is effective in allowing a group of individuals, 
as a whole, to deal with a complex problem” (Linstone & Turoff, 2002, p. 3).   
Typically, a Classical Delphi study is used when theory is lacking and when a 
panel of experts is identified as having information that can be useful to the study 
(Skulmoski et al., 2007; Thompson, 2009).  This Classical Delphi study’s purpose was to 
determine a list of perceived most essential skills needed by novice principals by 
accessing the perspectives of a panel of qualified educational leadership experts based on 
their expertise gained from work in the field.  Regarding the use of experts, Goleman 
(2017) advocated, “leadership experts proffer advice based on inference, experience, and 
instinct” (para. 3).  Although there is much research about the competencies and impact 
of effective principals, there is little information about the most essential skills for 
elementary principals new to the position.  Specifically, this study followed a descriptive 
Classical Delphi methodology, in which a consensus was sought from a panel of 
educational leadership experts pertaining to the topic under study.  Because the Delphi 
method is used in research in which there are complex human relationships with minimal 
available empirical data (Skulmoski et al., 2007), the researcher believed the Classical 
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Delphi technique was appropriate for and aligned with the purposes of this study.  
According to Patton (2002), the descriptive Classical Delphi methodology is an 
appropriate research methodology to employ to satisfy the requirements for this type of 
research study. The Classical Delphi approach aligned with the purpose and research 
questions of the study because the researcher sought input via “structured 
communication” from a panel of educational leaders with expertise in the field regarding 
a little known topic (Linstone & Turoff, 2002, p. 3).  This kind of format offers 
anonymity, two-way feedback, review, revision, and opportunity for consensus-building 
(Buckley, 1995).  BetterEvaluation (2014) and Hsu and Stanford (2007) explained that 
consensus is gained through a series of three or four rounds of surveys or questionnaires 
focusing on a variety of open-ended questions about a single topic or subject that leads to 
an agreed-upon outcome.  
The need for face-to-face meetings is neither a requirement nor a necessity, 
because the Classical Delphi method allows for the gathering of information through a 
variety of other routes, such as mail, e-mail, or telephone (Linstone & Turoff, 2002; 
Patton, 1997).  The Classical Delphi method controls for the groupthink phenomenon 
such as the halo effect bias, where individuals are inclined to follow a perceived 
influencer’s opinion, and the bandwagon effect bias, where the humanistic tendency is to 
follow suit even when one disagrees (Brown, 2018).   
Population  
McMillan and Schumacher (2010) defined a study’s population as a “group of 
elements or cases, whether individuals, objects, or events, that conform to specific criteria 
and to which we intend to generalize the results of the research.  This group is also 
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referred to as the target population or universe” (p. 129).  Creswell (2015) referred to the 
target population for a research study as a group of individuals who share a common 
characteristic that distinguishes them from other groups.  Additionally, Creswell (2015) 
noted that the target population is the researcher’s source to access the available 
population for the study.  Therefore, the target population is the entire population, or 
group, that a researcher is interested in studying.  In this study, the populated consisted of 
all principals across the state of California in all types of schools (Creswell, 2015; 
McMillan & Schumacher, 2010).  According to Taie and Goldring (2017), “the state of 
California employs a total of 90,400 principals – 50,400 primary [elementary], 13,900 
middle, 18,000 high school, and 8,100 serving in combination levels” (p. 6).  Because 
studying 90,400 school principals was not feasible for this study, the population size 
needed to be reduced. 
Sampling Frame 
For this Classical Delphi study, the sampling frame, which is a subset of and is 
drawn from the population, (Schwandt, 2015) includes all educational leaders who 
currently serve as elementary school principals in California or who have served within 
the past two years, with at least five years of experience in this capacity.  The expert 
panel of elementary school principals was drawn from within the sampling frame of the 
total number of California’s elementary school principals with at least five years of 
experience by using the purposive strategy, also known as nonprobability sampling 
(Schwandt, 2015).  Nonprobability sampling involved convenience sampling, which is 
based upon respondents’ accessibility and willingness to participate (Patton, 2002).  As 
part of purposeful sampling, the researcher implemented snowball sampling, through 
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which initial respondents were used to gain access to additional potential respondents 
(Patton, 2002).  Finally, the researcher also utilized criterion sampling, which is based on 
delineated criteria to match the needs of the study’s research purpose and questions. 
Sample 
The Classical Delphi study begins with identifying the problem and then selecting 
the experts based on their expertise for the defined problem (Dalkey & Helmer, 1962; 
Linstone & Turoff, 2002; Skulmoski et al., 2007).  The researcher's decision to use the 
Classical Delphi method required contributions from a panel of educational leadership 
experts who were knowledgeable about the skills needed for the elementary school 
principalship.  Prior to selecting the expert panelists, the researcher completed the 
National Institutes of Health (NIH) Office of Extramural Research program “Protecting 
Human Research Participants” (Appendix A) and then acquired approval from Brandman 
University’s Institution Review Board (BUIRB; Appendix B) to proceed with the study.  
An alignment table was used to assist with designing the instrumentation for the study 
(Appendix C). 
Although there are no set criteria listed in the literature for selecting Delphi panel 
members (Hsu & Stanford, 2007), the researcher’s panel selection was informed by 
seminal Delphi research (Dalkey & Helmer, 1962; Delbecq et al., 1975; Hsu & Stanford, 
2007; Linstone & Turoff, 2002).  The sample, which is a subset of the sampling frame, 
included all elementary school principals in California with five years or more experience 
in the principalship or who currently serve or have served in this capacity within the past 
two years from the start of the study.  According to Schwandt (2015), when employing 
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the purposive strategy, the sample is not chosen for “their representativeness but for their 
relevance to the research questions” (p. 277). 
Researchers point out that there is no optimal panel size when determining the 
number of participants for a Classical Delphi technique (Skulmoski et al., 2007; 
Weatherman & Swenson, 1974).  Delphi research literature indicates that panel sizes 
have varied from three to 60 or more participants (Delbecq et al., 1975; Hsu & Stanford, 
2007; Linstone & Turoff, 2002; Ludwig, 1997; Witkin & Altschuld, 1995).  However, 
Delbecq et al. (1975) proposed that if the background experience of the Delphi 
participants is homogeneous, then 10 to 15 participants could be adequate.  Schwandt 
(2015) indicated, “the size of the sample depends entirely on the nature of the study and 
the research questions and concepts being investigated” (p. 278).  Ludwig (1997) 
contended that the majority of Delphi studies had 10 to 15 participants.  Ludwig (1997) 
added that participants invited to participate in a Delphi study 
should be carefully considered.  Randomly selecting participants is NOT 
acceptable.  Instead, characteristics and qualifications of desirable respondents 
should be identified, and a nomination process used to select participants.  
Because the group number will be small (12 -15), the researcher needs to locate 
and target individuals who are "expert”, have knowledge and experience…, and 
are self-motivated. (para. 6) 
Based on Ludwig’s suggestion, the researcher set the following criteria for 
respondents to meet to be considered as an expert panelist for the study.  Each candidate 
must have met the first two criteria and at least one of criteria 3-6: 1) experience: five or 
more years as an elementary school principal in California, 2) recency: current principal 
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or a principal within the past two years, 3) experience as a designated mentor/coach for 
new principals (official capacity, not informal), 4) published or presented on the topic of 
principal preparation, 5) taught classes on leadership, 6) recognized by colleagues for 
expertise. 
According to Patton (2002), “criterion sampling involves selecting cases that meet 
some predetermined criterion of importance” (p. 238).  Roberts (2010) denoted that the 
use of criterion sampling adds credibility to the quality of procedures used to select the 
sample, which enhances the generalizability of findings.  Figure 2 illustrates the 
population and sample for this study.   
Figure 2. Population and Sample 
 
Figure 2 illustrates the narrowing of the target population for the study to arrive at the 
sample of 17 expert panelists used in the study.   
 
Instrumentation 
The instrumentation developed for this study included e-mail communications 
and a series of surveys created using Google forms (Appendices D - Q), a web-based 
application used for survey creation and data collection purposes.  The development and 
Population- School Principals in California N = 90,400 
The state of California 
employs school site 
principals for high school, 
middle school, elementary 
school and combination 
levels.
Sampling Frame- 50,400 Elementary School Principals
The study's sampling frame was 
drawn from the population of school 
principals employed in the state of 
California with five or more years of 
experience as an elementary school 
principal who were identified as 
experts based on the criteria of 
experience.
Sample: n = 17  
Educational
Leadership Experts
Elementary school principals in 
California meeting three of the six 
criteria identified to be considered 
expert for the purposes of the 
study.
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administration of surveys are interrelated in a Delphi study.  Several surveys were used in 
a series of three rounds during the iteration process.  The selected participants agreed to 
receive and respond to the series of surveys and commit to the process until consensus 
was reached.  The instruments for this study were developed in three parts as Round 1, 
Round 2, and Round 3 using a modified version of the instruments Schibler (2008) 
utilized.  
Round 1 
The first round consisted of the Round 1 letter (Appendix D), which included: (a) 
a brief introduction to the study, (b) purpose of the survey form, (c) importance of 
recipient’s response, (d) panelist’s time investment, (e) expected researcher turnaround 
time, (f) guarantee of anonymity and confidentiality, and (g) consent to participate in the 
study (Cox & Cox, 2008, p. 45).  Also included within the introductory letter were 
directions for the first round and the link to the Google survey containing the open-ended 
questions (Appendix E) modeled from an instrument developed and administered by 
Schibler (2008).  The Round 1 questions served as the foundation by soliciting targeted 
information grounded in the study’s focus.  The online questionnaire included the 
following open-ended items, to which the panel of experts was asked to brainstorm and 
generate responses:   
1) What are the essential skills considered to be crucial for novice elementary school 
principals in California to develop and utilize to successfully support their 
students on their journey toward the Every Student Succeeds Act (ESSA) 
identified goals of preparedness for ‘college, career, and life?” (Larocca & 
Krachman, n.d., p. 13) 
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2) What are key steps to supporting novice principals in acquiring these identified 
essential skills?    
From the responses received, the researcher coded the qualitative responses using NVivo 
12 Pro, a web-based software program, into a list of aggregated skills based upon patterns 
and themes.  The results of the qualitative data from Round 1 (Appendix F) served as the 
source of information for the second questionnaire developed and distributed for Round 2 
(Appendix H).   
Round 2 
In the second round, each panelist received a cover letter (Appendix G) with the 
link to the Round 2 questionnaire (Appendix H), which was created from the aggregated 
and summarized data collected during Round 1.  Panelists were asked to rate the 
collection of summarized skills using a 5-point Likert scale to determine the level of 
importance of the items listed, and they were also asked to rank the key steps in acquiring 
these identified skills in order of priority.  For the Likert scale, 1 = unimportant, 2 = 
somewhat important, 3 = important, 4 = very important, and 5 = essential.  They were 
also provided an additional opportunity to suggest additional skills, with the following 
open-ended questions:   
(1) Are there any additional suggestions you would like to make regarding crucial 
essential skills for novice principals?   
(2) Are there any additional suggestions you would like to make regarding key 
steps to acquiring these skills?   
 Once Round 2 questionnaire responses were returned, the researcher used the data 
to quantify responses of the rated skills to prepare the questionnaire to be distributed for 
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Round 3.  The researcher calculated the mean and standard deviation of the responses for 
each of the identified skills and organized the key steps to acquiring the skills based on 
the expert panelists’ rankings (Appendix I).  
Round 3 
In Round 3, the panelists received the final letter (Appendix J) with the bitly.com 
created Google.com link to access the Round 3 survey (Appendix K).  Respondents were 
asked to address three sections for Round 3.  For Part 1, they were asked to review the 
Likert scale results of the identified skills from Round 2 and to re-rate the identified skills 
based on the collective responses using the 5-point Likert scale, and then they were asked 
to rank the identified skills in order of importance.  They were also asked to give an 
explanation for their top two and bottom two choices.  For Part 2, they were asked to 
review the Round 2 rankings based on frequency of selected rank and mean value of the 
identified key steps; to re-rank the key steps in order of priority, and to provide an 
explanation for top and bottom choices.  For Part 3, they were given the option to provide 
closing comments, modifications, and/or recommendations based on Rounds 1, 2, and 3.   
The goal of Round 3 was to further narrow, eliminate, and make judgments in 
order to reach consensus.  If consensus had not been reached, another round would have 
been necessary.  The Delphi rounds of questionnaires would have had to continue until a 
level of consensus was reached or no new information was gained.  In Round 3, 
participants were provided with the following to assist with their reflection:  
1) statistical feedback related to their rating of each item,   
2) data results for each item from the group of participants, and  
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3) an anonymous summation of comments each participant made to inform each 
participant of the overall opinions and the reasons for those opinions.  
Instrument Validity and Reliability  
A Classical Delphi study can include both qualitative and quantitative data (a 
mixed methodology) to strengthen the results of data collected through surveys or 
interviews (Davis, 2010).  In quantitative research, reliability refers to the ability to 
reproduce or replicate the study results (Simon, 2011).  In qualitative research, the 
internal validity strategy of peer examination is embedded in the design (Roberts, 2010).  
When collecting data, the data should reflect accurate, dependable, and credible 
information.  Cox and Cox (2008) asserted,  
it follows if we are to realize these objectives, that the instruments used to collect 
data must be good.  “Good” in this context means that (a) the instrument must 
address the intended content…(b) the instrument must elicit accurate information, 
and (c) the instrument must measure consistently… . (p. 37) 
The researcher conducted an alignment check (Appendix C) to establish a guideline to 
support validity and reliability of the survey instruments. 
Pilot test.  To ensure validity and reliability, a pilot test of the initial open-ended 
questionnaire and subsequent survey rounds was conducted before initiating the actual 
Delphi study to the expert panelists.  Linstone and Turoff (2002) and Cox and Cox (2008) 
suggested that a successful Delphi process requires the pre-testing of instruments to 
ensure validity and reliability.  Baker (1994) explained that “a pilot study is often used to 
pre-test or try out” (pp. 182-183) a research instrument.  The pilot test was field-tested by 
three educational leaders who met the criteria but who were not selected to serve on the 
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Delphi expert panel.  The purpose of the pilot test was “to determine reliability and 
validity” (Roberts, 2010, p. 28) of the instruments and process.  Verifying that the study 
instruments and associated documents were well constructed, included clear directions, 
and aligned with the contents of the literature helped to determine the instruments’ 
reliability and likeliness to yield accurate responses (Cox & Cox, 2008).   
Pilot tests are used as a “small scale version or trial run in preparation for a major 
study” (Polit, Beck, & Hungler, 2001).  A pilot study is used to refine or remedy potential 
logistical issues.  Simon (2011) suggested that as part of the research strategy, the 
following aspects might need resolution prior to initiating the study:   
(1) comprehensiveness of instructions, 
(2) correct wording choice, 
(3)  the reliability and validity of results, 
(4) verification of statistical and analytical process to determine effectiveness, and 
(5) opportunity to gain skill in the procedure and process.   
Revisions and modifications can be made based on the feedback received 
from the educational leaders who participated in the pilot test.  The validity and 
reliability of an instrument are important to the study.  According to Leithwood, 
Sun, and Pollock (2017),   
the primary responsibility of leadership research is to identify successful 
practices with high levels of generalizability or external validity and that a 
primary responsibility of practicing school leaders is to adapt and enact 
those externally valid practices in ways that are ecologically valid in 
alignment to the contextual relevance of their school environment. (p. 359) 
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Data Collection 
The researcher followed a prescribed and detailed process of implementation as 
defined by the descriptive Classical Delphi technique, which is based upon a multi-step, 
iterative process (Hsu & Stanford, 2007).  Rowe and Wright (1999) emphasized four key 
features as necessary for defining the Delphi procedure: 
1) Anonymity of the panel members, which is achieved through the use of 
questionnaires, thus allowing the panelists to freely express their opinions 
without unnecessary social pressures to adapt to others in the group.  Decisions 
are appraised on their value, rather than on who offered the idea; 
2) iteration, which offers the opportunity for the panelist to revise their view 
based upon the progression from round to round without judgment from the 
other panel members; 
3) controlled feedback, through which panel members are made aware of the 
collective responses between each iteration and therefore have the opportunity 
to clarify or change their perspective; and 
4) statistical aggregation of group response, which provides for weighting of the 
panelists' views as a statistical average for quantitative analysis and 
interpretation of data (p. 354).  
After identifying an area of focus, completing the literature review, and gaining 
BUIRB approval for the study, the researcher sought educational leadership experts to 
serve as participants for the Classical Delphi study.  The following strategies were used 
to access potential study candidates: (1) personal network, (2) social media outreach via 
Facebook and LinkedIn, and (3) snowball – where recommendations were offered based 
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on professional connections.  After the members of the expert panel were identified and 
selected using homogeneous, purposive, snowball, criterion, and convenience sampling, 
they were invited to participate in the iterative process of Delphi rounds to generate a  
consensus regarding what skills are needed to support novice principals as they move 
towards meeting the ESSA goals.   
Iterations refer to the feedback process that involves data analysis and aggregation 
based on the series of survey rounds that the researcher provides to the panelists (Hsu & 
Stanford, 2007).  As the panelists worked through each round of questionnaires, the 
researcher correlated, aggregated, and coded the returned responses.  The processed data 
were then returned to every panelist for further convergence of opinions.  The goal was 
“to achieve a convergence of opinion on a specific real-world issue” (Hsu & Stanford, 
2007, para. 1).  Hsu and Stanford (2007) noted that the Classical Delphi process could be 
an ongoing series of iterations until a consensus is achieved, whereas other researchers 
have surmised that consensus can be achieved within three iterations (Brooks, 1979; 
Cyphert & Gant, 1971; Linstone & Turoff, 2002; Ludwig, 1997).   
The series of survey rounds were distributed using e-mail correspondence, 
providing a means for the panelists to access a bitly.com link to the Google.com surveys 
(Appendices D-Q).  The researcher utilized internet technology – email and Google.com 
– to collect data for all of the Delphi Rounds.  This provided the panel members with the 
opportunity to access and return the instruments conveniently and quickly.  To hedge 
against the potential for participant attrition, convenience and accessibility were a 
primary consideration.  The findings from this study were reviewed and concluded after 
three rounds, when consensus was achieved.   
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The following steps were taken to meet the requirements of BUIRB and to 
provide safety measures to protect the expert panelists’ anonymity:  
1) each panelist was not aware of the identities of the other selected panel 
members, and 
2) panelists’ responses were not credited to or associated with the actual 
respondent. 
Procedure and Action Steps 
In the process of conducting the study, the following steps were implemented:  
1) the researcher distributed the Delphi Study Informational Letter soliciting 
potential participants via e-mail (Appendix L), 
2) the researcher distributed the Delphi Study Informational Social Media 
Information Post soliciting potential participants (Appendix M), 
3) the researcher provided the Invitation and Eligibility Letter to prospective 
respondents to determine interest and eligibility (Appendix N), and 
4) the researcher sent the Demographic Survey Criteria link with the Invitation 
and Eligibility letter via e-mail (Appendix O).   
5) Once eligibility was confirmed, the respondents received via email:  
a) a letter of Confirmation to Participate in the study (Appendix P), with 
b) Attachment Research Participant’s Bill of Rights (Appendix P) and 
c)   Attachment Brandman Informed Consent Form (Appendix P) to review, and 
d)  embedded in the letter was a bitly.com link to the Google.com electronic 
version of the Research Participant’s Bill of Rights and Informed Consent 
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Form (Appendix Q) to allow for participants’ responding convenience and 
expedience. 
6) Upon confirmation from Google.com of participants’ acknowledgment of 
receipt of the Research Participant’s Bill of Rights, the Brandman Informed 
Consent Form, and willingness to participate as a respondent for the study, the 
panelist received the Round 1 Letter (Appendix D) with the link to the Round 
1 questionnaire (Appendix E).     
Data Analysis 
Data analysis is the process of making sense of the data (Merriam, 2009).  Data 
analysis began once the data were collected from the Round 1 (Appendix F) open-ended 
questionnaire.  The Round 2 and Round 3 questionnaires (Appendices H and K) were 
informed by the data received during Round 1 (Appendix F).  The research questions, 
literature review, and the associated synthesis matrix served as a guide for analyzing the 
data.   
Qualitative Data Analysis 
Round 1 involved the qualitative methodology, through which responses from 
each question presented to participants were analyzed into coding categories delineated 
by the questions’ focus.  Cox and Cox (2008) asserted that the main focus of data 
analysis is to answer “the guiding question clearly and succinctly” (p. 50).  Cox and Cox 
suggested that the following steps are necessary to complete before analyzing the results, 
“(1) enter data into the computer and (2) designing prototype tables to display your 
findings” (p. 51).  The researcher and a peer researcher independently and jointly 
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employed intercoder reliability practices to determine themes and patterns to render the 
study valid and meaningful. 
Round 1 was initiated with two open-ended questions that required input from the 
panelists based on their expertise in the field.  Qualitative data were collected as a result 
of the Round 1 open-ended questionnaire.  Reviewing and evaluating the responses to 
identify themes and patterns was necessary to organize the data to develop the Round 2 
survey (Appendix H).  The researcher used NVivo, a qualitative data software program, 
for coding and measurement of data frequency.  “Coding is the process of organizing the 
material into chunks or segments of text before bringing meaning to information” 
(Creswell, 2009, p. 186). 
Quantitative Data Analysis 
The quantitative data from Rounds 2 (Appendix I) and 3 were analyzed using 
descriptive statistics, which according to McMillan and Schumacher (2010), “is the most 
fundamental way to summarize data, and it is indispensable in interpreting the results of 
quantitative research” (p. 149).  The researcher analyzed the quantitative responses 
garnered from the expert panelists’ responses to the survey rounds using mean and 
standard deviation.  The mean is a measure of central tendency, which provides 
information about the scores of a group or data set (McMillan & Schumacher, 2010).  In 
this study, the researcher used mean and standard deviation to indicate the numerical 
indices of the data sets and the associated distributions.  McMillan and Schumaker (2010) 
emphasized the importance of statistics like mean and standard deviation, “descriptive 
statistics transform a set of numbers or observations into indices that describe or 
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characterize the data” (p. 149), thus providing accessible information that connects the 
measure to useful meaning.  
Round 2 questionnaire responses were quantified in order to prepare the 
questionnaire distributed for Round 3 (Appendix I).  The researcher calculated the mean 
and standard deviation of the responses for each of the identified skills and organized the 
key steps to acquiring the skills based on the expert panelists’ rankings.  In Round 3, the 
panelists were asked to review the mean and standard deviation results (collective 
perceptions) and re-rate the identified skills based upon importance using the 5-point 
Likert scale used during Round 2.  The skills with the highest mean ratings were 
identified as the most essential skills.  The goal of Round 3 was to further narrow, 
eliminate, and make judgments in order to reach consensus.   
Limitations  
According to Pyrczak and Bruce (2011), “a limitation is a [methodological] 
weakness or handicap” (p. 73) outside of the researcher’s control that could possibly limit 
the validity of the conclusions of a research study.  Limitations exist in all research 
studies; this study was no exception (Merriam, 2009).  The limitations of this study 
included the Classical Delphi research design and protocols.  Although there are 
advantages associated with the Classical Delphi approach, such as participant anonymity, 
confidentiality, convenience, flexibility, and accessibility, there are some disadvantages 
that can present as potential limitations (Linstone & Turoff, 2002; “Delphi Method,” 
1967).  Linstone and Turoff (2002) identified five potential limitations associated with 
the Delphi approach: 
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1) imposing monitor views and preconceptions of a problem upon the respondent 
group by over-specifying the structure of the Delphi and not allowing for the 
contribution of other perspectives related to the problem, 
2) assuming that Delphi can be a surrogate for all other human communications 
in a given situation, 
3) poor techniques of summarizing and presenting the group response and 
ensuring common interpretations of the evaluation scales utilized in the 
exercise, 
4) ignoring and not exploring disagreements so that discouraged dissenters drop 
out and an artificial consensus is generated, and 
5) underestimating the demanding nature of a Delphi and the fact that the 
respondents should be recognized as consultants and properly compensated 
for their time if the Delphi is not an integral part of their job function (p. 6). 
In addition to the above-listed limitations associated with implementing the 
Classical Delphi method, the following are limitations the researcher experienced specific 
to this study:    
1) the small sample size and sample criterion limited the ability to generalize to the 
larger population of educational leadership and administrators across the field of 
education (McMillan & Schumacher, 2010);   
2) the use of snowball sampling also impacted the outcomes of the study and 
generalizability to the broader population; 
3) time was another constraint that limited the study’s results and generalizability; 
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4) the level of expertise and contextual field experiences of the expert panel was not 
measurable, therefore potentially skewing the results; and 
5) differing variables, such as time limitations, interest, motivation, technology 
skills, and access, might have impacted any participant's experience during the 
study, thus limiting the validity of the results.   
Summary 
Perceptions of the most essential skills needed by novice elementary school 
principals were garnered by a panel of educational leadership experts in the field.  A 
descriptive Classical Delphi methodology was employed to elicit the data, because the 
researcher believed the technique aligned to the study based upon research that suggests 
the importance of gaining opinions from experts in the field of education.  The Classical 
Delphi technique provided beneficial outcomes based upon the perceptions of the 
panelists.   
Chapter 3 provided an overview of the study, a purpose statement, research 
questions, and the research methodology and design.  A detailed description of the 
proposed population and study sample was provided.  Data collection, instrumentation, 
validity, reliability, pilot test considerations, procedures and processes, and limitations of 
the study were discussed.  The literature review and the synthesis matrix were used to 
determine alignment of the data analysis and findings.   
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CHAPTER IV: RESEARCH, DATA COLLECTION, AND FINDINGS 
Overview 
Chapter IV begins with a review of the purpose statement, research questions, 
population, sample population used in the study, and the methodology used to conduct 
the study.  The goal of this Classical Delphi study was to identify an educational 
leadership expert panel’s perceptions of the skills novice elementary school principals 
need to fulfill the ESSA goals for college, career, and life preparedness.  As part of this 
goal, there was also a focus on possible means of acquiring these identified skills.  This 
chapter provides detailed information regarding the qualitative and quantitative data 
collected through survey Rounds 1, 2, and 3 administered via Google.com.  The 
qualitative data addressed Research Questions 1 and 3.  The quantitative data gathered in 
Rounds 2 and 3 helped provide clarifying information to answer Research Questions 2 
and 3.  Both the qualitative and quantitative data are discussed in a narrative format, and 
they are also displayed in tables, figures, and direct quotes to show participants’ 
responses.  Chapter IV concludes with a summary of the research findings.   
Purpose Statement 
The purpose of this Classical Delphi study was to identify the essential skills 
educational leadership experts perceive as crucial for novice elementary school principals 
to successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13).  
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Research Questions 
The following research questions were explored in this study: 
1) What are the essential skills educational leadership experts perceive as crucial for 
novice elementary school principals in California to develop and utilize to 
successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13)?  
2) Of the essential skills identified for novice principals, which are most critical in 
supporting students towards meeting the ESSA goals? 
3) What are key steps to supporting novice principals in acquiring these identified 
essential skills? 
Research Methods and Data Collection Procedures 
The researcher elected to use the descriptive Classical Delphi technique to garner 
the perceptions of 17 educational leadership experts located in California.  According to 
McMillan and Schumacher (2010), “descriptive research provides a summary of an 
existing phenomenon” (p. 22) and “assesses the nature of existing conditions” (p. 22).  
Delbecq, Van de Ven, and Gustafson (1975) determined that the Delphi technique can be 
employed to achieve five objectives: 
1) to determine or develop a range of possible program alternatives, 
2) to explore or expose underlying assumptions or information leading to 
different judgments, 
3) to seek out information which may generate a consensus on the part of the 
respondent group, 
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4) to correlate informed judgments on a topic spanning a wide range of 
disciplines, and 
5) to educate the respondent group as to the diverse and interrelated aspects of 
the topic (p. 11).  
The Delphi method provided a means for collecting and organizing data from a 
panel of 17 experts on the topic of essential leadership skills for elementary principals in 
an effort to yield group consensus to predict future outcomes (BetterEvaluation, 2014; 
Hsu & Stanford, 2007; Skulmoski, Haratman, & Krahn, 2007; Thangaratinam & 
Redman, 2005).  The study’s problem and purpose provided the motivation for selecting 
the methodology employed to collect data (Roberts, 2010) from the panel members.  
Linstone and Turoff (2002) noted, “Delphi may be characterized as a method for 
structuring a group communication process so that the process is effective in allowing a 
group of individuals, as a whole, to deal with a complex problem” (p. 3).  The descriptive 
Classical Delphi methodology also enabled the researcher to survey and collect data from 
the panel of experts while maintaining anonymity, accessibility, and removal of 
groupthink bias (Linstone & Turoff, 2002).   
The researcher used both qualitative and quantitative methods, which allowed for 
richer data findings to be collected from the expert panelists (Creswell, 2014; Patton, 
2015).  The panelists were provided access to the Google surveys via bitly.com links and 
were allocated a portion of time to complete each round.  However, some of the panelists 
required more time to complete the rounds, as detailed in Table 4.  
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Table 4 
Round 1, 2, and 3 Allocated Completion Time vs. Actual Completion Time 
Round Allocated Time Period Actual Time Period 
Round 1 October 28 – 31 (4 days) October 28 – November 22 (26 days) 
Round 2 December 18 – 21 (4 days) December 18 – January 6 (19 days) 
Round 3 January 12 – January 18 (6 days) January 12 – February 2 (22 days) 
 
The 17 educational leadership expert panelists provided qualitative data in response to 
Research Questions 1 and 3 during Round 1 (Appendix F).  The questions were open-
ended and required fewer than 30 minutes of response time.  During Round 2, panelists 
provided quantitative feedback based upon responses collected from Round 1.  In Rounds 
2 and 3, the panelists provided both quantitative and qualitative data in response to the 
questions.  Prior to beginning the official study, the researcher implemented a pilot study 
to establish the reliability and validity of the study instruments and process. 
Pilot Study 
The researcher piloted the study with the assistance of three educational 
leadership experts who met the criteria for the official study.  The three experts did not 
participate in the official study but were solicited to help establish the validity of the 
study by reviewing the process and documents for clarity of purpose.  The pilot study was 
conducted by implementing all of the characteristics of the official study, i.e., anonymity 
of panel members, access via google.com, and access to all of the initiating study 
documents, including the Round 1 survey.  Of the three willing pilot study participants, 
only two responded and completed the process. 
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Intercoder Reliability 
For this study, the principal researcher asked a peer researcher to code Round 1 
qualitative data independently of the principal researcher and to collectively review the 
coding results to ensure consistency and accuracy of the developed themes.  To ensure 
the reliability of qualitative research, researchers employ the interrater reliability, or 
intercoder agreement method to “cross-check codes developed by different researchers by 
comparing results that are independently derived” (Creswell, 2009, p. 190).  Similarly, 
Gibbs (2007) also concluded that qualitative interrater reliability is achieved when “the 
researcher’s approach is consistent across different researchers and different projects” (p. 
98).  According to Creswell (2009) and Patton (2002), interrater reliability is achieved 
when the researcher and peer reviewer achieve an intercoder agreement level of at least 
80% in their coding results.  The peer researcher’s themes and codes were similar to 
those of the principal researcher, with an 85% agreement or match in the coded data. 
Population 
The population for this study included all school principals in California (see 
Figure 3).   
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Figure 3. Population and Sample 
 
 
Figure 3 illustrates how the target population for the study was narrowed to arrive at the 
sample of expert panelists used in the study.   
Creswell (2015) referred to the target population for a research study as a group of 
individuals who share a common characteristic that distinguishes them from other groups.  
McMillan and Schumacher (2010) defined a study’s population as a “group or elements 
or cases, whether individuals, objects, or events that conform to specific criteria and to 
which we intend to generalize the results of the research” (p. 29).  According to Taie and 
Goldring (2017), “the state of California employs a total of 90,400 principals: 50,400 
primary, 13,900 middle, 18,000 high school, and 8,100 serving in combination levels” (p. 
6).  The target population or sampling frame is the actual list of sampling elements from 
which the sample is identified (Creswell, 2007).  For this descriptive Classical Delphi 
study, the sampling frame included all educational leaders who had served as elementary 
school principals in California for at least five years and who met the study’s criteria.  
Population- School Principals in California N = 90,400 
The state of California 
employs school site 
principals for high school, 
middle school, elementary 
school and combination 
levels.
Sampling Frame- 50,400 Elementary School Principals
The study's sampling frame was 
drawn from the population of school 
principals employed in the state of 
California with five or more years of 
experience as an elementary school 
principal who were identified as 
experts based on the criteria of 
experience.
Sample: n = 17 
Educational
Leadership Experts
Elementary school principals in 
California meeting three of the six 
criteria identified to be considered 
expert for the purposes of the study.
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The expert panel of elementary school principals was drawn from the total number of 
California elementary school principals using homogeneous and purposive sampling, 
which involved snowball and convenience sampling. 
Sample 
Using the Classical Delphi method required contributions from a panel of 
educational leadership experts who were knowledgeable about the skills elementary 
school principals need.  Prior to selecting the expert panelists, the researcher completed 
the National Institutes of Health Office of Extramural Research program “Protecting 
Human Research Participants” and then acquired approval from BUIRB to proceed with 
the study.   
Although there is no set criteria listed in the literature for selecting Delphi panel 
members (Hsu & Stanford, 2007), the researcher’s panel selection was informed by 
seminal Delphi research (Dalkey & Helmer, 1962; Delbecq et al., 1975; Hsu & Stanford, 
2007; Linstone & Turoff, 2002).  The sample, which is a subset of the sampling frame, 
included all elementary school principals in California with five years or more experience 
in the principalship or who currently serve or have served in this capacity within the past 
two years from the start of the study.  According to Schwandt (2015), when employing 
the purposive strategy, the sample is not chosen for “their representativeness but for their 
relevance to the research questions” (p. 277). 
Ludwig (1997) contended that the majority of Delphi studies had 10 to 15 
participants.  Ludwig (1997) added that participants invited to participate in a Delphi 
study 
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should be carefully considered.  Randomly selecting participants is NOT 
acceptable.  Instead, characteristics and qualifications of desirable respondents 
should be identified, and a nomination process used to select participants.  
Because the group number will be small (12 -15), the researcher needs to locate 
and target individuals who are "expert”, have knowledge and experience…, and 
are self-motivated. (para. 6) 
Based on Ludwig’s suggestion, the researcher set the following criteria for 
respondents to meet to be considered as an expert panelist for the study.  Each candidate 
must have met the first two criteria and at least one of criteria 3-6: 1) experience: five or 
more years as an elementary school principal in California, 2) recency: current principal 
or a principal within the past two years, 3) experience as a designated mentor/coach for 
new principals (official capacity, not informal), 4) published or presented on the topic of 
principal preparation, 5) taught classes on leadership, 6) recognized by colleagues for 
expertise. 
According to Patton (2002), “criterion sampling involves selecting cases that meet 
some predetermined criterion of importance” (p. 238).  Roberts (2010) denoted that the 
use of criterion sampling adds credibility to the quality of procedures used to select the 
sample, which enhances the generalizability of findings.  Table 5 illustrates the results of 
the 17 selected participants based upon meeting the study’s criteria eligibility. 
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Table 5  
Educational Leadership Expert Panelist’s Study Criteria  
 Experience: 
elementary 
principal in 
California 5 
or more years 
Recency: 
Current 
or within 
past 2 
years  
Mentor/Coach 
of novice 
principals 
(formal 
capacity) 
Published 
or 
presented 
on 
principal 
preparation 
Taught/ 
teaches 
classes on 
leadership 
Recognized 
for expertise 
by peers/  
colleagues 
Expert 1 √ √    √ 
Expert 2 √ √ √  √  
Expert 3 √ √    √ 
Expert 4 √ √ √  √  
Expert 5 √ √    √ 
Expert 6 √ √   √  
Expert 7 √ √ √ √ √ √ 
Expert 8 √ √ √   √ 
Expert 9 √ √ √    
Expert 10 √ √    √ 
Expert 11 √ √   √ √ 
Expert 12 √ √   √  
Expert 13 √ √    √ 
Expert 14 √ √    √ 
Expert 15 √ √    √ 
Expert 16 √ √ √ √  √ 
Expert 17 √ √    √ 
   
 The 17 principals who participated in the study met the criteria to be considered 
as a qualified expert panelist.  All 17 panelists met the requirements for experience and 
recency of role as a principal.  Six of the 17 panelists met two or more of the additional 
criteria.  Table 6 provides a breakdown of the participants’ fulfillment of the study 
criteria.   
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Table 6 
Participants’ Fullfilment of Criteria  
Criterion Number of Participants Percent of Participants 
Experience in the principalship (5 plus years) 17 100% 
Recency of principalship 17 100% 
Mentor/Coach to new principals 6 35% 
Published/Presented on principal preparation 2 12% 
Taught/teaches classes on leadership 6 35% 
Recognized for expertise by peers/colleagues 12 71% 
  
Over two-thirds of the panel members were recognized by their colleagues for 
their expertise as leaders in the field.  Over one-third of the panelists served as a mentor 
or coach to newly assigned principals.  Finally, over one-third of the panelists had taught 
and/or were teaching classes on leadership. 
Demographic Data 
The Delphi study’s 17 respondents collectively represent over 246 years of 
educational leadership experience, with an average of 14 years of experience in the field.  
The following tables present the panel members' demographic data.  Table 7 provides 
details of the participants' current job status. 
Table 7  
Panel Members’ Job Status 
Role Number of Participants Percent of Participants 
Elementary School Principal 15 88% 
Other Administrative Position 2 12% 
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At the time of the study, 15 panelists were serving their respective school site as 
an elementary school principal, and 2 were newly assigned to other administrative 
positions.  Table 8 highlights participants’ years of service as an elementary school 
principal.  
Table 8 
Years Serving as Elementary School Principal 
Years of Service Number of Participants Percent of Participants 
5 to 10 years 10 59% 
Over 10 years 7 41% 
  
More than half of the educational leadership expert panelists had fewer than 11 
years of service as an elementary school principal.  Table 9 illustrates the participants’ 
level of post-graduate education.  
Table 9  
Participants' Level of Education 
 
Level of Education Number of Participants Percent of Participants 
Master’s Degree 17 100% 
Doctoral Degree 7 41% 
  
All participants possessed graduate-level degrees, with two-fifths of the participants 
holding an education doctorate.  Data revealed that of the seven participants holding 
doctoral degrees, one was male, and six were female.  Table 10 provides data concerning 
the participants’ gender. 
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Table 10  
Participants' Gender 
Gender Number of Participants Percent of Participants 
Male 4 24% 
Female 13 76% 
  
The panel consisted of a 1:4 ratio of male to female members.  Figure 4 illustrates 
the participants' formal leadership education attained prior to transitioning into the 
principalship.  
Figure 4. Panel Members’ Leadership Education Experience 
 
Figure 4 provides information regarding the formal education acquired by the selected 
panel members as they transitioned into their role as educational leader. 
Over one-third of the panelists had received formal training in school administration or 
principal training before becoming a principal, while just under two-thirds had received 
training before and after they took on the principalship.  Fifteen panel members (88%) 
had participated in a principal/leadership induction program.  Data also revealed that 94% 
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of the panelists had participated in instructional leadership training as part of their 
principalship experience. 
Presentation and Analysis of Data 
Data analysis, from both quantitative and qualitative data, is intended to 
summarize the information gathered during Rounds 1, 2, and 3 to answer the study 
research questions.  According to Creswell (2007), data analysis provides opportunity to 
make sense of the data, communicate the findings through themes and patterns, and 
formulate interpretations.  Data from the three Delphi rounds addressed the research 
questions, and findings from each round of questioning are reported sequentially.  The 
findings presented are based on data collected through Google form surveys accessed by 
the panelists via email and Google Drive.  
Delphi Round 1 Data Collection 
In Round 1 of the Delphi process, 17 educational leadership experts were asked to 
respond to two open-ended questions via email using the Google form survey.  Although 
the researcher had designated a four-day window to complete Round 1, it took 26 days 
for all participants to respond to the open-ended questions. 
The expert panel members provided their perceptions concerning what they 
believed to be essential skills novice principals need to meet the requirements of the 
ESSA.  Once the data were received and the themes created, the responses were uploaded 
into NVivo 12 Pro, a web-based software program.  The principal researcher and the peer 
researcher independently coded the data collected from Round 1 and collectively 
reviewed coding results to ensure consistency of Round-1-generated themes.  NVivo 12 
Pro was used to assist with coding the data based upon the produced themes. 
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Delphi Round 1 Presentation of Data and Findings 
Research Question 1 was, “What are the essential skills educational leadership 
experts perceive as crucial for novice elementary school principals in California to 
develop and utilize to successfully support their students in fulfilling the ESSA-identified 
goals of preparedness for ‘college, career, and life’ (Larocca & Krachman, n.d., p. 13)”?  
 Once the data were collected, reviewed, coded, and associated with central 
themes, the source and frequency were noted for theme relevance, as shown in the 
following table.  Source refers to the number of participants who identified the theme, 
and frequency is the total number of times the theme was referenced. 
Table 11  
Round 1, Q1-Central Skill Themes 
Central Skill Themes Source Frequency 
Working knowledge of sound pedagogical instructional strategies for 
school improvement 
13 22 
Continuous assessment of school culture to cultivate cultural equity 12 19 
Ongoing communication with stakeholders 12 19 
Collaboration to develop a sense of community 9 16 
Effective interactions based upon trust 10 15 
Flexible leadership style 9 13 
Promoting vision and mission focused on transformational change 8 13 
Data-informed school-wide decision-making 8 10 
Visibility to help promote connectedness to the school community 7 8 
Time management for effective output 6 6 
 
  Ten overarching themes were produced based on the responses the 17 expert 
panelists provided.  “Working knowledge of sound pedagogical instructional strategies 
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for school improvement” was the most referenced theme, with a frequency of 22.  
“Ongoing communication with stakeholders” and “continuous assessment of school 
culture to cultivate cultural equity” were tied for the second most referenced theme, with 
a frequency of 19.  The least referenced theme was “time management for effective 
output”, which was mentioned only 6 times.   
Research Question 2 was, “What are the key steps to acquiring these identified 
skills?”  The researcher produced a list of six key steps to acquire the identified skills 
from the responses returned for Question 2; these steps are shown in the following table. 
Table 12  
Round 1, Q2-Key Steps to Acquire Identified Skills 
Key Steps Source Frequency 
Ongoing self-improvement and personal growth 11 22 
Interactions with other leadership professionals 13 19 
Develop mentorship relationships 8 13 
Pursue coaching opportunities 8 13 
Engage with critical partners 8 11 
Practice self-reflection 6 9 
 
 These six key steps were identified based on the data generated by the expert 
panelists.  “Ongoing self-improvement” - 22 references, and “interactions with other 
leadership professionals” - 19 references, were the most frequently referenced key steps.  
“Practice self-reflection” was least referenced, with a frequency of 9. 
The researcher used the responses from the 17 leadership experts to create NVivo 
12 Pro word clouds highlighting the most used descriptors in response to Research 
Questions 1 and 2 (see Figures 5 and 6). 
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Figure 5.  Q1 Most Frequent Descriptors  
 
 
 The resulting word cloud highlights words the experts used with most frequency 
concerning the crucial skills novice principals need to meet the ESSA goals.  The 
following words – school, skills, instructional, principal development, understand, 
teachers, knowledge, community, relationships – are pronounced and stand out.  These 
elements require distinct skillsets in order to achieve successful outcomes. 
 The resulting word cloud for most frequent words used by the panelists in 
response to Question 2 revealed a display that highlighted more skills and fewer key steps 
towards accessing the skills.  The word cloud for Question 2 is presented in Figure 6.  
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Figure 6.  Q2 Most Frequent Descriptors  
 
 
The NVivo 12 Pro word cloud created from responses to Question 2 highlights 
the most frequently used words, such as school, skills, important, principal, principals, 
learning, teachers, development, district, professional, support, classrooms, knowledge, 
and student/s. 
Delphi Round 2 Data Collection 
In Round 1 (See Appendix F), the expert panel members identified a variety of 
skills they perceived as crucial for novice elementary school principals to develop and 
utilize.  The following steps were implemented to sort and summarize the data to develop 
the Delphi Round 2 survey:   
 1) review and compare data for similarities in context, 
 2) eliminate duplicates, 
 3) eliminate unclear items, 
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 4) eliminate items that were not aligned with the purpose of the study, 
 5) develop themes based upon the data provided, and 
 6) compare results with peer researcher. 
All 17 experts submitted a response for Round 2 within 20 days.  During Round 
2, the expert panel members were asked to rate the 10 identified skills using the following 
5-point Likert scale: unimportant (1), somewhat important (2), important (3), very 
important (4), or essential (5).  They were then asked to rank the six identified key steps 
to acquire the identified skills in order of priority from first to sixth, with first being the 
top priority, second being the next in priority, and all the way through sixth, the least in 
priority.  
Round 2 concluded with the opportunity for panelists to add additional 
information or modify their Round 1 responses.  Fifteen of the 17 panelists did not have 
additional comments, but 2 panelists offered additional comments within this section.  
Expert 7 noted, “building collective efficacy of your organization is critical”, and Expert 
2 emphasized, “…I’d say time management, flexibility, and building relationships are 
vital”. 
Delphi Round 2 Presentation of Data and Findings 
In Round 2, to answer Research Question 1, each panelist reviewed the list of 10 
identified skills themes and rated them on the 5-point Likert scale.  Table 13 illustrates 
the Likert scale results.   
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Table 13 
Round 2 Likert Scale Results 
 
Identified Skills Central Themes 
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n % n % n % n % n % 
Collaboration to develop a sense of 
community 
 
0 0 0 0 1 6 2 12 14 82 
Continuous assessment of school culture to 
cultivate cultural equity 
 
0 0 0 0 3 18 2 12 12 70 
Effective interactions based upon trust  0 0 1 6 2 12 2 12 12 70 
Data-informed school-wide decision-making  0 0 0 0 2 12 5 29 10 59 
Ongoing communication with stakeholders   0 0 0 0 3 18 4 23 10 59 
Visibility to help promote connectedness to 
the school community 
 
0 0 0 0 2 12 5 29 10 59 
Working knowledge of sound pedagogical 
instructional strategies for school 
improvement 
 
0 0 0 0 2 12 5 29 10 59 
Promoting vision and mission focused on 
transformational change 
 
0 0 0 0 3 18 6 35   8 47 
Time management for effective output  0 0 0 0 4 23 5 29   8 47 
Flexible leadership style  0 0 1 6 6 35 5 29   5 29 
  Note. N = 17. 
The expert panelists considered all 10 of the identified skills as either somewhat 
important, important, very important, or essential.  According to their responses, the 
three highest-rated essential skills were “collaboration to develop a sense of community” 
(82%), “continuous assessment of school culture to cultivate cultural equity” (70%), and 
“effective interactions based upon trust” (70%).   
Four skills rated at 59%: “data-informed school-wide decision-making”, “ongoing 
communication with stakeholders”, “working knowledge of sound pedagogical 
instructional strategies for school improvement”, and “visibility to help promote 
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connectedness to the school community”.  “Time management for effective output” and 
“promoting vision and mission focused on transformational change” rated at 47%.  
“Flexible leadership style” was the lowest-rated skill, at 29%.  Table 14 shows the mean 
scores of each of the skills. 
Table 14 
Identified Skills Central Themes Mean Scores 
Skill Theme Mean Rating 
Collaboration to develop a sense of community 4.8 
Continuous assessment of school culture to cultivate cultural equity 4.5 
Data-informed school-wide decision-making 4.5 
Effective interactions based upon trust 4.5 
Visibility to promote connectedness to school community 4.5 
Working knowledge of sound pedagogical instructional strategies for school improvement 4.5 
Ongoing communication with stakeholders 4.4 
Promoting vision and mission focused on transformational change 4.3 
Time management for effective output 4.2 
Flexible leadership style 3.8 
 
The mean rating of 4.5 highlights that the expert panelists reached consensus on 
the following themes: “collaboration to develop a sense of community”, “continuous 
assessment of school culture to cultivate cultural equity”, “data-informed school-wide 
decision-making”, “effective interactions based upon trust”, “visibility to promote 
connectedness to school community”, and “working knowledge of sound pedagogical 
instructional strategies for school improvement”.  “Collaboration to develop a sense of 
community” was viewed as the most essential of the identified skills, with a mean rating 
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of 4.8 out of a possible 5.  “Flexible leadership style” received the lowest mean score 
(3.8).  
To answer Research Question 2, the expert panel members were asked to rank the 
six identified key steps to acquire the skills in order of priority, with first being top 
priority, second being next, and down the line to sixth.  Table 15 shows the number of 
responses for each ranking for each of the six identified key steps.   
Table 15 
Rank Based on Frequency of Selected Key Steps 
Key Step Ranked 
1st 
Ranked 
2nd 
Ranked 
3rd 
Ranked 
4th 
Ranked 
5th 
Ranked 
6th 
 
Practice self-reflection 6 0 5 2 4 0  
Interaction with other 
leadership professionals 
2 5 1 2 5 2  
Ongoing self-improvement and 
personal growth 
3 2 8 2 1 1  
Engage with critical partners to 
grow capacity 
3 5 0 7 1 1 
 
 
Develop mentor relationships 2 3 3 2 4 3  
Pursue coaching opportunities 1 2 0 2 2 10  
Note. N = 17 total responses for each key skill.  
 “Practice self-reflection” ranked first based on the frequency of selection by the 
panelists.  For “interaction with other leadership professionals”, five panelists ranked it 
second, and five panelists ranked it fifth.  “Pursue coaching opportunities” ranked sixth, 
with 58% of the respondents selecting it as the lowest priority.  Table 16 shows the 
average ranking position for each of the six identified skills, with a lower mean indicating 
a higher priority.   
   
105 
 
Table 16 
Key Steps Ranking Based on Mean 
Key Steps  1st 2nd 3rd 4th 5th 6th Mean 
Practice self-reflection  6 0 15 8 20 0 2.88 
Ongoing self-improvement and personal 
growth 
 3 4 24 8 5 5 2.94 
Engage with critical partners to grow 
capacity 
 3 10 0 35 5 5 3.06 
Interaction with other leadership 
professionals 
 2 10 3 8 25 12 3.53 
Develop mentor relationships  2 6 9 8 20 18 3.71 
Pursue coaching opportunities  1 4 0 8 10 30 4.88 
Note. N = 17 responses for each skill.  
For the Round 2, Question 2 responses, the mean was calculated by multiplying 
the frequency times the position then dividing the sum of the numbers by the number of 
total responses.  “Practice self-reflection”, “ongoing self-improvement and personal 
growth”, and “engage with critical partners to grow capacity” had the highest priority 
mean positions, respectively, and ranked as the top key steps to acquiring the identified 
skills.  When comparing the frequency (mode) ranking to the mean value, the researcher 
noticed similarities in the top-ranked key steps.  Group consensus was reached regarding 
“Practice self-reflection”.  This step was ranked the number one key step for acquiring 
the skills in frequency of selection and in mean value.  “Ongoing personal growth and 
professional development” ranked in the top three for both frequency and mean value. 
Round 2 concluded with the opportunity for the expert panelists to add comments, 
additions, and/or modifications to the information provided in Rounds 1 and 2.  Of the 17 
responses, 15 panelists did not make any additional comments.  Two of the panel 
members did offer comments.  Expert 7 wrote, “building collective efficacy of your 
organization is critical”.  Expert 2 added, “I’d say time management, flexibility, and 
building relationships are vital”. 
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Delphi Round 3 Data Collection 
The researcher originally allocated a six-day window for panelists to respond to 
the Round 3 survey.  During the 22-day period of data collection, 16 of the 17 
participants submitted a response.  Expert 3 did not respond to the researcher’s 
outreaches relative to completing Round 3.  In Round 3, the panel members were asked 
to respond to the data aggregated from the Round 2 responses.  Round 3 was delivered 
via an emailed letter describing the round and providing the bit.ly.com link to access the 
Google form survey.  Respondents were asked to address three sections.  For Part 1, they 
were asked to review the Likert scale results of the 10 identified skills from Round 2 and 
to re-rate the identified skills based on the collective responses using the 5-point Likert 
scale, and then they were asked to rank the identified skills in order of importance by 
using first as the most important through tenth as the least important of the identified 
skills.  They were also asked to give an explanation for their top two and bottom two 
choices.  For Part 2, they were asked to review the Round 2 rankings based on frequency 
of selected rank and mean value of the six identified key steps; to re-rank the six key 
steps in order of priority, with first as the top priority and sixth as the lowest priority; and 
to provide an explanation for their first choice and sixth choice.  For Part 3, they were 
given the option to provide closing comments, modifications, and/or recommendations 
based on Rounds 1, 2, and 3.  Round 3 results from the collected data are illustrated in 
Tables 17 and 18. 
Delphi Round 3 Presentation of Data and Findings 
Round 3 provided aggregated data based on the results of the panelists’ 
perceptions regarding the 10 identified skills.  Once the data were reviewed, each 
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educational leadership expert was asked to re-rate the 10 themes.  The results of the re-
rated themes according to the 5-point Likert scale are shown in Table 17. 
Table 17 
Round 3, Q1: Re-Rate Identified Skills Central Themes (Likert Scale) 
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4 5 4 4 5 4 5 4 5 5 4 
5 5 5 5 5 5 5 5 5 5 5 
6 5 4 4 5 4 5 4 5 4 4 
7 3 3 2 4 2 4 3 5 4 5 
8 5 5 4 5 3 4 4 3 5 5 
9 5 5 4 4 4 4 3 3 5 4 
10 5 4 4 4 3 5 4 3 3 5 
11 5 4 5 4 4 4 4 4 4 4 
12 4 4 5 3 4 3 3 4 3 4 
13 5 4 5 4 5 5 3 4 5 3 
14 5 5 5 5 4 4 3 4 4 4 
15 5 3 4 4 3 5 4 5 4 5 
16 5 3 4 5 3 4 4 4 3 3 
17 5 5 5 5 5 5 5 3 5 5 
Value 75 65 67 71 61 69 61 65 68 67 
Mean 4.7 4.1 4.2 4.4 3.8 4.3 3.8 4.1 4.3 4.2 
Rank 1st T-7th T-5th 2nd T-9th 3rd T-9th T-7th 4th T-5th 
Note:  1= unimportant, 2= somewhat important, 3= important, 4= very important, 5=essential 
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Round 3 results indicate that “collaboration to develop a sense of community” 
ranked 1st, “effective interactions based upon trust” ranked 2nd, and “ongoing 
communication with stakeholders” ranked 3rd.  Table 18 presents a comparison of Round 
2 and Round 3 Likert scale results. 
Table 18 
Round 3, Q1: Likert Scale Ratings Comparison 
Themes Round 2 Round 3 
 Mean      Rate Mean     Rate 
Collaboration to develop a sense of community 4.8 1st 4.7 1st 
Continuous assessment of school culture to cultivate equity 
4.5 2nd 4.1 
Tie-
7th 
Data informed school-wide decision-making 
4.5 Tie-3rd 4.2 
Tie-
5th 
Effective interactions based upon trust 4.5 Tie-3rd 4.4 2nd 
Flexible Leadership style 
3.8 10th 3.8 
Tie-
9th 
Ongoing communication with stakeholders 4.4 7th 4.3 3rd 
Time management for effective output 
4.2 9th 3.9 
Tie-
9th 
Promoting vision and mission focused on transformational 
change 4.3 8th 4.1 
Tie-
7th 
Visibility to promote connectedness to school community 4.5 Tie-3rd 4.3 4th 
Working knowledge of sound pedagogical instructional 
strategies for school improvement 
4.5 Tie-3rd 4.2 Tie-
5th 
 
 A comparison between Rounds 2 and 3 indicates similarities and differences 
between the expert panelists’ rating of the identified skills.  The differences might be due 
to the influence based on the revealed collective results of the Round 2 aggregated data.  
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However, “collaboration to develop a sense of community” rated 1st in both rounds, with 
a .1-point difference in the mean value from Round 2 (4.8) to Round 3 (4.7).  Results for 
“flexible leadership style” were also consistent; they were at the bottom in both rounds 
and had a mean value of 3.8 in both rounds.  Likewise, “time management for effective 
output” rated low in both rounds, with a rating of 9th out of 10 in both rounds.  Once the 
experts re-rated the 10 identified skills, they were asked to rank the skills in order of 
importance from 1 to 10.  The results of the responses are reflected in Table 19. 
Table 19 
Round 3, Q1: Ranked Identified Skills Central Themes 
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14 9 5 8 10 2 7 1 4 3 6 
15 7 10 1 9 6 8 4 5 3 2 
16 3 2 9 10 4 7 6 8 5 1 
17 1 9 7 6 2 3 4 10 5 8 
Value 86 114 76 120 76 90 51 107 78 82 
Mean  5.4 7.1 4.8 7.5 4.8 5.6 3.2 6.7 4.9 5.1 
Rank 6th 9th Tie-2nd 10th Tie-2nd 7th 1st 8th 4th 5th 
  
According to the aggregated data collected from ranking the 10 identified skills in 
order of importance, “collaboration to develop a sense of community” was the highest-
ranked skill perceived as essential for novice elementary school principals to achieve the 
ESSA goals.  Two skills, “promoting vision and mission focused on transformational 
change” and “effective interactions based upon trust” were tied for 2nd in priority of 
importance.  Fourth was “data-informed school-wide decision-making”, and completing 
the top five ranked identified skills was “working knowledge of sound pedagogical 
instructional strategies for school improvement”.    
 In response to the request for each expert to explain their top choice selections, 
Expert 5 shared,  
my first choice is “collaboration to develop a sense of community”.  I selected 
this central theme as a priority because of the research of DuFour et al. (2006), 
which asserted that professional learning communities or collaboration teams are 
an essential part of organizational management and are committed to the idea that 
their organization exists to ensure that all students learn.  The findings are also 
parallel to Schmoker’s (2006) research, which indicates “professional learning 
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communities have emerged as arguably the best, most agreed-upon means by 
which to continuously improve instruction and student performance” (p. 106).   
Expert 8 explained, “this is key to building relationships, trust and capacity in those 
who lead with us - both teacher leaders and classified staff leaders”.  Expert 2 
emphasized, “trust and developing a sense of community is vital for you to be able to 
be an effective leader.  People want to follow someone they trust that they feel 
supports and cares for them”.  This perception directly connects to the research 
concerning the importance of emotional intelligence; self-awareness, social awareness, 
self-management, and relationship management are prerequisites to effective 
leadership (Goleman, 1995; Goleman, 2017; Goleman et al., 2013).  
 Responses explaining the bottom two choices revealed that many of the experts 
had a difficult time prioritizing the skills because they believed that all of the skills are 
important.  For instance, Expert 5 explained,  
my bottom two choices are also very important central themes in transforming 
a school site, but I had to make a decision based on my educational experience 
and research in the educational field.  Therefore, I ranked #9 - "time 
management for effective output" and #10 - "flexible leadership style" as my 
bottom two choices, even though [I] believe they both play an integral role.  
This was a very difficult task for me to rank the identified skills/central themes 
because I believe that all 10 of them have a significant impact on increasing 
student achievement. 
Expert 14 added, “being a visible leader and demonstrating time management are very 
important.  However, in my opinion, when compared with the other options they are 
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lower.  Leadership is about relationship building and communication with multiple 
stakeholders”.  Finally, Expert 15 averred,  
Flexible leadership styles was the lowest score because it is not critical for 
being an effective leader.  Developing trust and high expectations with your 
staff is important.  Follow[ing] through on decisions made helps staff to depend 
on you and trust you are leading in the right direction.  
 Round 3, Part 3 required the expert educational leadership panelists to review 
the Round 2 rankings of the key steps to acquire the identified skills and then re-rank 
the six key steps in order of priority with first as the most important through sixth as 
the least important.  This section concluded with the panel members explaining their 
top choice and their bottom choice.  Table 20 displays the results of the panelists’ 
Round 2 and Round 3 selections. 
Table 20 
Key Steps Ranking Comparison 
  
The data reveal that although there were positional shifts in the ranking order, the 
top four key steps remained consistent for both rounds.  In Round 2, “practice self-
Key Steps Rank 
 Round 2 Round 3 
Practice self-reflection 1st 2nd 
Interactions with other leadership professionals 4th 3rd 
Develop mentorship relationships 5th 5th 
Pursue coaching opportunities 6th 6th 
Ongoing self-improvement and professional growth 2nd 1st 
Engage with critical partners to grow capacity 3rd 4th 
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reflection”, “ongoing self-improvement and professional growth”, “engage with critical 
partners to grow capacity”, and “interactions with leadership professionals” were ranked 
first through fourth, respectively.  In Round 3, “ongoing self-improvement and 
professional growth”, “practice self-reflection”, “interactions with leadership 
professionals”, and “engage with critical partners to grow capacity” were ranked first 
through fourth, respectively.  “Develop mentorship relationships” and “pursue coaching 
opportunities” were ranked fifth and sixth respectively in both rounds.   
 In response to the request to explain the top choice, Expert 11 expressed, “self-
reflection is essential for continuous growth and improvement”.  Expert 8 shared, 
“because it is important to know thyself and to reflect upon strengths, needs, and areas of 
desired growth”.  Finally, Expert 9 elaborated, “self-reflection is necessary to benefit 
from accomplishments and set-backs.  Many opportunities such as talking with other 
professionals and coaching opportunities require reflection to benefit”. 
 Explanations for bottom choices were provided by all participants.  For example, 
Expert 10 offered, “Coaching is useful, but often a coach may come in with cookie-cutter 
concepts that may not be possible or needed for your circumstance.  Also, coaching is 
usually for a brief period of time or sporadic”.  Expert 14 explained, “mentorship is 
important, but it is very personal and individual”.  Finally, Expert 16 shared, “coaching 
opportunities are important, but in comparison to the list, I believe reflection and direct 
contact with other good leaders are extremely important when developing the needed 
skills to become a transformational leader.”  
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Summary 
Chapter 4 presented the qualitative and quantitative data results captured from the 
perceptions of 17 educational leadership experts via three Delphi survey rounds.  
Analysis of the data revealed 10 identified skills and six key steps to acquire the 
identified skills as perceived by the expert panelists.  Consensus was reached regarding 
the crucial skills and the key steps to acquire the skills. 
Round 1 was a qualitative round consisting of two open-ended questions,  
Research Question 1 and Research Question 2.  The goal for Round 1 was to garner the 
panel’s opinions of the essential skills that novice elementary school principals need in 
order to support students towards meeting the tenets of ESSA and of the key steps 
towards acquiring these skills.  The 10 essential skills central themes revealed during 
Round 1 were:   
1. working knowledge of sound pedagogical instructional strategies for school 
improvement, 
2. continuous assessment of school culture to cultivate cultural equity, 
3. ongoing communication with stakeholders, 
4. collaboration to develop a sense of community, 
5. effective interactions based upon trust, 
6. flexible leadership style, 
7. promoting vision and mission focused on transformational change, 
8. data-informed schoolwide decision-making,  
9. visibility to help promote connectedness to the school community, and 
10. time management for effective output. 
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The six identified key steps to acquiring these skills were: 
1. ongoing self-improvement and personal growth, 
2. interactions with other leadership professionals, 
3. develop mentorship relationships, 
4. pursue coaching opportunities, 
5. engage with critical partners, and 
6. practice self-reflection. 
The results of the Round 1 data were used to create the quantitative Round 2 
survey to quantify the data regarding identified skills and key steps.  The data collected 
from Round 2 served to inform Round 3 and generated qualitative and quantitative data 
for Research Questions 1, 2, and 3.  The mean results of Round 2, Research Question 1 
are as follows: “Collaboration to develop a sense of community”, was rated as essential,  
while “continuous assessment of school culture to cultivate cultural equity”, 
“data-informed school-wide decision-making”, “effective interactions based upon trust”,  
“visibility to promote connectedness to school community”, and “working knowledge of 
sound pedagogical instructional strategies for school improvement” were rated as equally 
crucial skills needed by novice principals.  Although viewed as necessary, “ongoing 
communication with stakeholders”, “promoting vision and mission focused on 
transformational change”, and “time management for effective output” received low 
mean ratings.  “Flexible leadership style” received the lowest mean rating. 
For Round 2, Research Question 2, the six identified key steps were ranked as 
follows:   
1. practice self-reflection,  
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2. ongoing self-improvement and personal growth, 
3. engage with critical partners to grow capacity, 
4. interaction with other leadership professionals, 
5. develop mentor relationships, and 
6. pursue coaching opportunities. 
Group consensus was reached regarding “practice self-reflection” as the key step to 
achieving the identified central skills themes during Round 2. 
The 17 expert panel members also reached consensus during Round 3 regarding 
the essential skills and key steps to acquire the essential skills.  In Round 3, the top-rated 
identified skills central themes were:   
1. “collaboration to develop a sense of community”, 
2. “effective interactions based upon trust”,  
3. “ongoing communication with stakeholders”, and  
4. “visibility to promote connectedness to school community”.  
The top-ranked identified skills central themes were:   
1. “collaboration to develop a sense of community”,   
2. “promoting vision and mission focused on transformational change”,  
3. “effective interactions based upon trust”, and  
4. “data-informed school-wide decision making”.   
The top three identified key steps were:  
1. “ongoing self-improvement and professional growth”,   
2. “practice self-reflection”, and  
3. “interactions with other leadership professionals”. 
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Chapter 4 displayed the comprehensive data collected from the qualitative and 
quantitative research instruments used in this study.  Chapter 5 contains a discussion of 
the major findings, unexpected findings, conclusions, and implications for action.  
Additionally, Chapter 5 includes recommendations for further research, and concluding 
remarks and reflections are also shared in the concluding chapter of this study. 
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CHAPTER V: FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 
Chapter V begins with a brief summary of the purpose statement, research 
questions, methods, population, and sample.  Chapter V then describes major findings, 
unexpected findings, conclusions, implications for action, and recommendations for 
future research.  The chapter ends with concluding remarks and reflections regarding the 
research process and the study’s impact on the principal researcher.  
Brief Summary 
School leadership is a fundamental element of school success, and it encompasses 
the need for diverse leadership skills that must be developed and honed over time.  At the 
foundation for California educators' leadership practices, the CPSEL acts as a guide for 
school leaders to analyze, reflect upon, and improve their leadership pedagogy 
independently, with peers, and/or with their supervisor.  The CPSEL also supports larger 
district initiatives, such as recruitment, induction, evaluation, and growth and 
development.  Is this adequate support for the novice principal?  This study provides data 
that highlights 17 educational leadership experts’ perceptions of the essential skills 
novice elementary school principals need as they embark on their journies as new 
elementary school administrators. 
Purpose Statement 
The purpose of this Classical Delphi study was to identify the essential skills 
educational leadership experts perceive as crucial for novice elementary school principals 
to successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 13).  
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Research Questions 
The following research questions were explored in this study: 
1) What are the essential skills educational leadership experts perceive as crucial 
for novice elementary school principals in California to develop and utilize to 
successfully support their students in fulfilling the ESSA-identified goals of 
preparedness for “college, career, and life” (Larocca & Krachman, n.d., p. 
13)?  
2) Of the essential skills identified for novice principals, which are most critical 
in supporting students towards meeting the ESSA goals? 
3) What are key steps to supporting novice principals in acquiring these 
identified essential skills? 
Research Method 
The researcher used surveys, a nonexperimental research design, to garner the 
experts’ opinions.  The descriptive Classical Delphi methodology enabled the researcher 
to survey and collect data from a panel of 17 experts in a specific field of study in order 
to gain consensus on a particular topic of interest while providing anonymity, 
accessibility, and removal of groupthink bias. 
This Classical Delphi study’s purpose was to determine a list of perceived 
essential skills novice principals need by getting the perceptions of a panel of qualified 
educational leadership experts based on their expertise and field experiences.  
Specifically, this study followed a descriptive Classical Delphi methodology to gain 
consensus from a panel of educational leadership experts regarding essential skills novice 
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elementary school principals need to achieve the ESSA goals of preparing students for 
“college, career, and life success” (Larocca & Krachman, n.d., p. 13).   
Population and Sample 
The study’s population was drawn from the pool of 90,400 state of California 
employed principals (Taie & Goldring, 2017).  Due to the size, the population needed to 
be narrowed to the sampling frame, which consisted of 50,400 elementary school 
principals.  The researcher's decision to use the descriptive Classical Delphi method 
required contributions from a sample of no fewer than 15 educational leadership experts 
who were experienced and knowledgeable about the elementary school principalship and 
who met the study’s criteria to be identified as an expert (see Figure 7).   
Figure 7.  Population and Sample Selection Process 
 
Figure 7 illustrates how the entire population of principals employed in California got 
narrowed down to the sample of the 17 participants in this study.   
The sample included all elementary school principals in California with at least 
five years of experience in the principalship who currently serve or had served in this 
capacity within the past two years of the start of the study.  The researcher set specific 
Population 
• 90,400 - total number 
of principals 
employed in the state 
of California
Sampling 
Frame 
• 50,400 - total number 
of elementary school 
principals employed in 
the state of California
Sample
• 17 educational 
leadership experts 
selected to participate 
in study
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criteria as the required elements for respondents to meet in order to be considered as a 
qualified expert panelist for the study.   
Major Findings 
A condensed presentation of the key findings organized by research questions 
follows.  The three research questions focused on the essential skills novice principals 
need and the key steps to acquiring the identified skills according to the perceptions of 
the educational leadership experts who participated in the study. 
Research Question 1 Major Findings 
RQ1: “What are the essential skills educational leadership experts perceive as 
crucial for novice elementary school principals in California to develop and utilize to 
successfully support their students in fulfilling the ESSA-identified goals of preparedness 
for “college, career, and life” (Larocca & Krachman, n.d., p. 13)?  
Finding 1. Ten themes emerged from the participants’ responses: 
1) collaboration to develop a sense of community, 
2) continuous assessment of school culture to cultivate cultural equity, 
3) data-informed school-wide decision-making, 
4) effective interactions based upon trust, 
5) flexible leadership style, 
6) ongoing communication with stakeholders, 
7) promoting vision and mission based on transformational change, 
8) time management for effective output, 
9) visibility to help promote connectedness to school community, and 
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10) working knowledge of sound pedagogical instructional strategies for school 
improvement. 
The emergent themes related to the literature and seminal research addressing the 
skills, competencies, attributes, practices, and knowledge principals need to drive school 
improvement (Daresh & Alexander, 2016; Desravines et al., 2016; DuFour et al., 2006; 
Marzano et al., 2005; Rice, 2010; Rousmaniere, 2013b; Wallace Foundation, 2013).  
According to research conducted by the Wallace Foundation (2013), there are five pivotal 
practices central to effective principal outcomes that support the findings related to 
collaboration, vision, effective interactions and data informed decision making: 
1) shaping a vision of academic success for all students,  
2) creating a school climate that is hospitable to education, 
3) cultivating leadership in others,  
4) improving school leadership, and  
5) managing people, data, and processes to better foster school improvement (p. 
4). 
Regarding the 21st century principal’s job, Mendels et al. (2012) affirmed, “the 
crux of the principal’s job today is not, as it was in the recent past, to sit at the apex and 
attend to administrative tasks, but to work collaboratively and unleash potential” (p. 58).  
The findings from this study support the importance of collaboration and effective 
interactions.”  Although instructional management, organizational development, and 
change management are the responsibilities of the school leader, to witness school 
improvement and positive academic achievement, these elements require all 
stakeholders’ input, engagement, and involvment.  Additionally, the data results align to 
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the research stressing the importance of building relationships by being present, engaging 
with people, being a visionary, being knowledgeable, and interacting with all constituents 
within the school community (Wallace Foundation, 2013).  
Research Question 2 Major Findings 
RQ2: “Of the essential skills identified for novice principals, which are most 
critical in supporting students towards meeting the ESSA goals?” 
Finding 2.  The panelists identified the most essential skills as: 
1. collaboration to develop a sense of community, 
2. effective interactions based upon trust, and 
3. promoting vision and mission focused on transformational change. 
Panelists offered insight regarding the skills they identified as most important. 
Expert 4 shared, “developing a vision for a school site based upon the needs of the site 
and effective collaboration with others at the site is essential for change to take root”.  
Expert 6 elaborated, “you need a vision and the trust of those you lead in order to create 
positive change”.  Expert 8 offered, “for my first choice, I chose collaboration to develop 
a sense of community.  This is key to building relationships, trust and capacity in those 
who lead with us – both teacher leaders and classified staff leaders”.  Expert 10 
explained, “collaboration…without a team there is no opportunity to build, grow, and 
learn by anyone on campus.  Interdependence is paramount”.  Expert 17 conveyed, 
“being visible as a leader is paramount to model your commitment to your community.  
Building trust is essential in modifying [the] culture of [the] school”. 
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Research Question 3 Major Findings 
RQ3. “What are key steps to supporting novice principals in acquiring these 
identified essential skills?” 
Finding 3.  Panelists identified the top three key steps to acquiring the essential 
skills needed to promote school improvement towards meeting the ESSA goals of 
college, career, and life preparedness:  
1. ongoing self-improvement and personal growth,  
2. practice self-reflection, and  
3. interactions with other leadership professionals. 
Participants provided an explanation for the steps they identified as key to 
acquiring the essential skills.  Regarding the key step “practicing self-reflection”, Expert 
7 offered,  
the first step in acquiring skills- a leader must possess and internalize the value in 
ongoing self-improvement and personal growth.  An organization is only as 
healthy as their leaders – if the leader does not embody this trait, nor will the 
members of the organization. 
Expert 5 suggested, “it is very important to practice self-reflection in order to continually 
improve and grow professionally”.  Expert 1 wrote, “it is important for personal growth 
for a school administrator to regularly practice self-reflection”.  Expert 10 shared, 
“Always know thyself.  Even if you are your own judge and jury, you must reflect on 
your practices”. 
 Referencing the key step “interactions with other leadership professionals”, 
Expert 13 indicated, “engaging with other professionals and experts in the field truly will 
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help navigate a new principal through the challenges they will face”.  Expert 12 offered, 
“Peer relationships are important.  You are able to discuss best practices and have support 
of someone who shares your same experiences”.  Expert 6 offered, “relationships are 
important to advancement”. 
The quote, “we do not learn from experience…we learn from reflecting on 
experience…but there is no intellectual growth without some reconstruction, some 
remaking…” (Dewey, 1938, p. 64) correlates to the key step “practice self-reflection”.  
Additionally, Dewey’s quote (as cited in Salkind, 2008), “failure is instructive.  The 
person who really thinks learns quite as much from his failures as from his successes” (p. 
392) undergirds the importance of practicing self-refection.  Similarly, the fact that “the 
old phrase, ‘stop and think’ is sound psychology” (Dewey, 1938, p. 64) supports the 
concept that practicing self-reflection can help cultivate leadership acumen.   
First-year principals take on a daunting and yet important challenge when they 
accept the call to the principalship (Louis et al., 2010).  The transition from head of the 
classroom to head of school, from teacher of students to head instructional leader, is a 
minefield of unknowns, hows, and whys requiring on-the-spot decision making masked 
with a sense of calm and confidence (Lambert, 2003).  The detailed work of researchers 
such as DuFour (2015), Dweck (2008), Fairman (2017), Friedman and Mandelbaum 
(2011), Fullan (2003), Marzano et al. (2011), Marzano et al., (2013), Marzano et al., 
(2005), Schibler (2008), and Spillane (2005) has revealed the importance of skillful and 
knowledgeable leadership behaviors, skills, and competencies related to school 
improvement and student success.  
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Unexpected Findings 
During the course of the study, the researcher encountered several unexpected 
findings.   
Unexpected Finding 1 
The first unexpected finding was discovering that all of the educational leadership 
expert panelists had over five years in service as principals.  This information counters 
the research indicating that the average principal leaves the profession within the first 
five years of service (Alvoid & Black, 2014; Levin & Bradley, 2019, p. 3).  This finding 
might be attributed to the researcher’s criterion that the principal must have served in the 
postion for at least five years to be selected as a panelist for the Delphi study. 
Unexpected Finding 2  
The second unexpected finding was the low rating and ranking of flexible 
leadership style.  Although flexible leadership style was rated within the important to 
very important range, it consistently rated at the bottom, with a mean value of 3.8 in 
Rounds 2 and 3.  Research findings contradict this result.   
Research supports the value of effective leaders’ having a tool chest of leadership 
styles to meet the needs of their followers (Ackerman Anderson & Anderson, 2010; 
Bartoletti & Connelly, 2013; Bennett et al., 2003; Burns, 1978; Chan, 2016; Greenleaf, 
1970; Gronn, 2002; Pepper, 2010; Sergiovanni, 2001, 2007; Spillane et al., 2001).  
According to Desravines and Fenton, (2015), leaders who have a solid understanding of 
the various leadership styles, behaviors, and models are better able to use them to foster 
effective leadership related interactions. According to research, assimilating 
transformational, transactional, servant, distributed, and situational leadership approaches 
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into daily interactions and routines might improve both the novice and seasoned school 
leader’s performance and productivity.   
Unexpected Finding 3 
The third unexpected finding is that the key steps “develop mentoring 
relationships” and “pursue coaching opportunities” ranked 5th and 6th respectively in 
Rounds 2 and 3.  This finding counters the thrust of the ESSA, for which professional 
development that incorporates mentoring and coaching are suggested strategies to support 
beginning and seasoned school leaders (Rowland, 2017).  The ESSA provision for 
allocating Title II, Part A funds to fortify principal professional learning includes using 
the funds for “induction and mentoring programs for new principals” (Rowland, 2017, p. 
16). 
Unexpected Finding 4 
The fourth unexpected finding was that there was very little mention of principals 
as technology leaders promoting digital literacy, fluency, and proficiency for all 
stakeholders.  This was noted as an outlier due to a very low reference frequency.  Expert 
4, who was the only one who referenced technology related to the principalship, shared, 
“effectively use technology…”.  The researcher found this to be an unexpected finding 
because as we as a global society continue to progress into the digital age, the shift in 
technology usage connected with (a) usage as an instructional resource; (b) a means for 
accessing SBA, ELPAC, other test platforms and academic/instructional applications; (c) 
access to data; (d) a viable means of communicating and presenting information, and (e) 
the general global reliance on and usage of technology indicates a strong need for school 
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leaders to be knowledgeable about technology as a tool to promote college, career, and 
life readiness. 
Unexpected Finding 5 
The fifth unexpected finding is related to the concept of improving skillsets 
through lived experiences over time.  The notion that lived experiences over time provide 
the pathways to grow and develop principal skillsets was not suggested by the panelists.  
The 10,000 hour rule, in which hours of focused practice are considered the keys to 
success (Gladwell, 2008), is relevant here, because there are no instant experts.  
According to research, with exposure, practice, and time, one can develop expertise 
(Gladwell, 2008).  This idea highlights the importance of providing adequate professional 
development for aspiring principals in preparation for taking the helm of a school site. 
Unexpected Finding 6 
 The sixth and final unexpected finding is the length of time it took to complete 
each round.  The researcher expected to receive responses within the allocated time frame 
or at least within a reasonablly extended period of two to three days.  However, the 
researcher found that each round took significantly longer than anticipated and required 
frequent outreaches to the panelists to remind and encourage them to complete the survey 
round/s.  This phenomenon could be attributed to several factors: (a) the study’s time 
frame (holiday season), (b) the panel members’ workload, and (c) time constraints due to 
life work balance.  Nevertheless, notwithstanding the extended period it took to receive 
responses, the researcher is grateful for the time the panelists invested to inform and 
support this study. 
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Conclusions 
The educational leadership experts who shared their perceptions identified four 
essential skills that novice elementary school principals need.  Additionally, they reached 
a consensus on three key steps to acquire the identified skills.  Based on the literature 
review and study findings, the following conclusions emerged.  
Conclusion 1:  Skillful Leadership Takes True Grit and Purposeful Intention 
Taking the helm of a school is no easy task.  Fullan (2014) asserted, 
principals’ responsibilities have increased enormously over the past two decades.  
They are expected to run a smooth school; manage health, safety, and the 
building; innovate without upsetting anyone; connect with students and teachers; 
be responsive to parents and the community; answer to their districts; and above 
all deliver results (p. 6).  
The principalship is an all-encompassing endeavor that requires true grit, skill, and 
determination of purpose to witness transformation that leads to student success.  A 
comment made by a transformational principal, “principaling is an active verb”, (D. 
Rodgers, personal communication, October 13, 2019) sums up this reality.  The 
educational leadership experts who participated in this study understand the demands 
associated with the principalship.  The input from the study’s participants provided a 
detailed description of the many hats that a principal must wear to accomplish the varied 
tasks and responsibilities associated with the job of principaling.  Responsibilities such as 
manager, administrator, supervisor, instructional leader, and even politician are 
associated with the job of the principal (Kafka, 2009).  Leadership is the first and most 
important essential element of an effective principal (Sybout & Wendel, 1994; Wallace 
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Foundation, 2013).  The seminal research of Mumford, Zaccaro, Harding, Jacobs, and 
Fleishman (2000) revealed that effective leadership is connected to skills, knowledge, 
and abilities.  Accordingly, Kirtman (2014) described a competent leader as one who 
embodies the following competencies which are examples of grit and purposeful 
intention: 
1) challenges the status quo, 
2) builds trust through clear communication and expectations, 
3) creates a commonly owned plan for success, 
4) focuses on team over self, 
5) has a sense of urgency for sustainable results, 
6) commits to continuous improvement of self, and 
7) builds external networks and partnerships (pp.193-208). 
The principal must step into leadership with a variety of skills and a dedicated sense of 
commitment and purpose, which underscores the importance of quality leadership 
preparation.  Regarding grit and purposeful intention, Expert 7 elaborated, “it is critical 
[that] leaders understand and engage in the complex actions that promote improved 
outcomes for students”.  Expert 14 further illustrates, “working in today’s public schools 
is a complex endeavor, and it is only getting more complex each year”.  Expert 16 added, 
“staff should feel confident that you are knowledgeable and always open to learning”. 
Conclusion 2:  Data-Informed Instructional Leadership Drives Student 
Achievement 
Data resources need to be reviewed to inform and guide actions, decisions, and 
reflection.  Data should drive decision making and plans of action for all aspects of 
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school business, such as instruction, professional development, discipline, budgets, 
personnel, and student achievement.  Leithwood et al. (2004) found, “the principal is 
second only to the teacher in terms of impact on student learning” (p. 5).  Principals can 
use the data they have to “build the professional capital of teachers” (Fullan, 2014, p. 9) 
to promote student achievement and drive school improvement.  Skillful use of data to 
inform school-wide decision making is a crucial principal skill because of its importance 
in monitoring and evaluating the daily workings of school business (Leithwood & Riehl, 
2003).   
A novice principal should be knowledgeable about and prepared to review, 
discuss, share, and use data to inform next steps.  The panel members in this study ranked 
the skill “data-informed schoolwide decision-making” 4th.  Expert 5 commented that 
principals “…should frequently analyze various data to determine students’ academic 
needs and utilize the information to differentiate instruction…”.  Expert 7 noted, “a 
transformational leader focused on school improvement bathes in data and is actionable 
at making data accessible in a manner in which it captures the essence of the school and 
provides a clear compass for improvement”.  Addionally, Expert 15 declared the 
importance of “…analyzing data and determing appropriate strategies for those that are 
struggling”.   
Conclusion 3:  Collaboration and Communication are Essential to School 
Improvement 
Leadership is built on the foundation of fostered relationships and interactions 
built on trust through communication and collaborative efforts, authenticity, and 
transparency.  Findings from this study demonstrate this conclusion.  Participants rated 
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and ranked “collaboration to develop a sense of community” as the top essential skill for 
novice elementary principals to attain.  “Effective interactions based upon trust” was 
ranked and rated as the second most essential skill, and “ongoing communication with 
stakeholders” was rated third.  Expert 7 shared, “for my first choice, I chose collaboration 
to develop a sense of community.  This is key to building relationships, trust, and 
capacity in those who lead with us”.  Expert 10 wrote, “collaboration…without a team 
there is no opportunity to build, grow, and learn by anyone on campus.  Interdependence 
is paramount”.  Expert 14 expressed, “…you need to develop a team approach to running 
the school… The foundation of teamwork is trust”.  
Although school leaders are held responsible for the outcomes of school 
performance, the school’s performance is tied to the joint effort of all stakeholders under 
the direct leadership of the principal.  According to Johnson (2019), “relationship 
building is essential to establishing a positive work culture” (p. 100).  All facets of school 
activities are connected to the leader’s ability to effectively communicate and engage in 
collaborative activities.   
Stakeholders who are well informed are positioned to be actively involved and 
engaged with the vision and mission for school success.  Principals must lead the charge 
by ensuring that through collaboration, the mission and vision for the school is jointly 
developed, embraced, and promoted.  Leading this effort requires interpersonal and 
intrapersonal skills associated with the ability to rally the stakeholders towards a 
collective goal.  Marzano et al. (2005) discovered that principals of high performing 
schools communicate to all stakeholders and emphasize the fact that the school’s most 
important mission is student achievement.  According to Marzano et al. (2005), principals 
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alone account for 25% of a school’s impact on student achievement, and together, teacher 
and principal quality account for close to 60%.  Kirkman (2013) also discussed the role of 
the principal, 
the role of the principal needs to be balanced between content and organizational 
leadership.  These competencies involve building instructional leadership into the 
culture of the school and building strong leadership in teachers. (p. 8)  
Additionally, Fullan (2014) indicated “if principals directly influence how teachers can 
learn together, they [principals] will maximize their impact on student learning” (p. 66).    
Principals must have the leadership knowledge to help build the leadership 
capacity of all stakeholders.  Mendels, Watson, and MacGregor (2002) discovered that 
collaborative leadership is the most desirable leadership style when compared to directive 
and nondirective leadership styles.    
Conclusion 4:  Visibility and Presence Foster Relationships 
Effective school leaders are highly visible, accessible, and present through contact 
and interactions with staff, students, and parent community (Marzano et al., 2005).  
Expert 1 explained, “being visible in the school community increases trust and allows the 
school administrator to make the necessary connections to excel”.  Expert 9 added, 
“..being visible promotes two-way connectedness.  The work of a site leader is not done 
in an office but out on the site”.   
Skilled leadership ensures that instructional activities are standards based, 
effective, and reflective of the professional learnings provided via professional 
development, constructive feedback based on classroom observations, and data.  Portin et 
al. (2003) posited that effective principals expect effective delivery of instruction, but 
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they must also monitor classroom instruction with frequent visits to verify actions and 
results.  Being actively involved, visible, and present fosters a sense of relationships and 
provides a forum for interaction that can inform and improve instruction that leads to 
teacher efficacy and student academic growth.  According to Marzano et al., (2005) in 
order to develop and sustain school success, relationship building and nurturing 
stakeholder involvement through personal interactions are key. 
Conclusion 5:  Personal Growth is Connected to Self-Reflection 
Life-long learning is a key attribute associated with successful leadership, 
“engage in professional learning to be up-to-date with education research, literature, best 
practices, and trends to strengthen ability to lead” (CTC, 2014, p. 5).  In a speech 
prepared in 1963, John Kennedy asserted, "leadership and learning are indispensable to 
each other" (Quotationspage, n.d.).  In other words, a leader cannot effectively lead 
without leadership capacity, skill to lead, and a desire to improve, and leaders should 
keep learning to sustain a position of effective leadership.   
Leaders who are committed to self-improvement are concerned with figuring out 
how to achieve better results, how to be more inclusive and how to take responsibility for 
mistakes, and they are also focused on elevating their capacity to perform their duties 
(Kirtman, 2013).  Learning leaders are not just concerned with building the capacity of 
their followers, but they are also concerned with building their own capacity.  “Judgment 
through reflective practice is about sorting out effective and ineffective practices” 
(Fullan, 2014, p. 137).  Kirtman and Fullan (2016) emphasized, “the seven competencies 
delineate the traits, characteristics, values, and behaviors of leaders who can focus on 
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their own improvement, build capacity in others, and focus outwardly on the future trends 
in education” (p. 12).   
Research shows that the impact of strong leadership is far-reaching and has a 
multiplier effect that can dramatically improve teacher capacity that leads to student 
success and school improvement (Desravines & Fenton, 2015; Leithwood et al., 2004; 
Marzano et al., 2005).  Principals, as educational leaders, are instrumental in ensuring 
that all students attain college, career, and life success as set by the ESSA goals ("ESSA", 
n.d.; Klein, 2016; Larocca & Krachman, n. d.).   
The expert educational leaders concluded that the top key steps to aquire the 
identified leadership skills are “ongoing self-improvement and professional growth” and 
“practice self-reflection”.  Expert 1 wrote, “…for personal growth, it is important for a 
school administrator to regularly practice self-reflection”.  Expert 5 shared, “it is 
important to practice self-reflection in order to continually improve and grow 
professionally”.  Expert 11 inscribed, “self-reflection is essential for continuous growth 
and improvement”.  
Conclusion 6:  Leaders Supporting Leaders Influences Leadership Development 
Data results from participant input indicated that “effective interactions with 
leadership professionals” was the third most important identified key step to acquire 
essential skills that would support novice elementary school principals.  Maxwell (2001) 
posited, “the single biggest way to impact an organization is to focus on leadership 
development.  There is almost no limit to the potential of an organization that recruits 
good people, raises them up as leaders and continually develops them” (p. 185).  In 
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Proverbs 27:17 (New International Version [NIV]), the Bible states, “as iron sharps iron, 
so one person sharpens another”. 
According to research, the qualities of a good leader include characteristics such 
as being (a) a visionary, (b) collaborative, (c) accountable, (d) empathetic, (e) humble, (f) 
trustworthy, (g) flexible, and (h) responsible (Aguilar, 2014; Amanchukwu et al., 2015; 
MacGregor Burns, 1978; Crowley, 2011; DuFour, 2015; Ecology of Education, 2013; 
Fiarman, 2017; Goleman et al., 2013; Hale, 1996; Hooper, 2009; Kirtman et al., 2016; 
Lambert, 2003; Leithwood & Riehl, 2003; McKee et al., 2008; Mendels et al., 2012; 
Mumford, Zaccaro, Harding, Jacobs, & Fleishman, 2000; Newport, 2012; Petzko, 2008; 
Sanfelippo & Sinanis, 2016; Taie & Goldring, 2017).  These descriptors leave room for 
interpretive regard.  However, leaders with these qualities can greatly impact the lives of 
the people they serve (Leithwood et al., 2004; Leithwood et al., 2012; Leithwood et al., 
2017).  There are certain characteristics, traits, competencies, and skills that are 
associated with the most effective leaders, and although some leaders appear to be born 
naturally, research shows that leadership skills can be learned (Norton, 2015).  Hence, if 
they can be learned, they can be taught.  Access to seasoned leaders provides opportunity 
for exposure, experience, professional development, personal growth, and ready support 
as a means to foster the leadership skill competencies of novice leaders.  Expert 13 
elaborated, “engaging with other professionals and experts in the field truly will help 
navigate a new principal through the challenges they will face”. 
Implications for Action 
The implications for action emerged from reviewing the data findings, 
conclusions, and new learnings from this study.  The following implications are 
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suggested recommendations for federal, state, and local education agencies; leadership 
preparation programs; aspiring leaders; principals; superintendents; policymakers; and 
educational leadership organizations. 
Implication for Action #1 
Creation of leadership pathways that prepare aspiring leaders for the leadership 
roles they might step into is necessary in order to meet the mandates of ESSA.  It is 
recommended that internship and cohort programs be developed to provide aspiring 
leaders with access to real-world school administration experiences that expand upon the 
simulated learnings provided through leadership preparation programs.  To provide the 
necessary support, every school, local district, and state needs to address the issue of how 
to best prepare and support transitioning educational leaders as they enter into leadership 
roles such as the principalship.   
National policy-makers, states, districts, and administrator preparedness programs 
must reevaluate the role of the 21st century principal and revamp methodology and 
pedagogy relating to the professional development topics and trainings delivered to 
aspiring leaders.  Ongoing self-improvement and professional growth was identified as a 
key step to acquiring essential leadership skills.  Based upon research findings, building 
leadership capacity must be made a high priority and embraced “not in a cursory fashion, 
but rather in an ongoing, comprehensive, sustained manner” (Stronge et al., 2008). 
Surviving the fledgling years of the principalship requires that novice principals 
gain access to professional development, lived experiences, and support in the form of 
professional and personal trainings that can help them manage as they develop and gain 
sound leadership skills in context (DuFour, 2015; Larocca & Krachman, n.d.; USDE, 
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2015).  Smith (2014) concluded, “school administrators are handed the keys to the school 
and are expected to lead the school into excellence with little guidance” (p. 2).  School 
improvement and successful student outcomes rely on providing the needed supports that 
will result in effective principal behaviors and practices that will produce the desired 
outcomes that lead to positive school transformation. 
Implication for Action #2 
Develop national standards for principal preparedness programs focused on 
aligning the realities and demands of the current workplace environments, expectations, 
and responsibilities of 21st century administrators.  Educational agencies must advocate 
for national standards that provide exposure to supports, professional development, and 
trainings that align actionable experiences to prepare aspiring leaders for success. 
Implication for Action #3 
 Learning opportunities should be created for aspiring leaders and current leaders 
within local districts where school leaders interact to share best practices, discuss 
challenges, and work collaboratively to build interschool relationships that differentiate 
learning experiences in an effort to build stakeholder capacity and principal capacity 
aligned with school improvement.  School cohorts can partner monthly to develop 
leadership experience through shared discourse. 
Implication for Action #4 
 Support systems for aspiring and current leaders need to include ongoing 
leadership needs assessments so that participants can identify quality leadership 
development opportunities that can address their current needs.  Districts should provide 
the opportunity for leaders to discover their leadership strengths and weaknesses by using 
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leadership assessment inventories to inform decision-making regarding needed trainings 
to address areas needing improvement.  Research indicates that principals’ technique of 
management, or leadership style, might affect the self-confidence and output of teachers 
and of the school climate and culture overall (Mendels et al., 2002).   
Recommendations for Further Research 
Based on the research and study findings, several recommendations can 
strengthen and expand this study.  The following recommendations are offered to provide 
additional depth and breadth of the topic. 
Recommendation 1: Conduct a case study of novice principals to determine their 
lived experiences and challenges within their initial three years in the principalship. 
Recommendation 2: Conduct a study of staff members’ perceptions of skills that 
novice principals at elementary, middle, and high school levels need. 
Recommendation 3: Conduct an exploratory study of leadership trainings offered 
by California school districts for elementary, middle, and high school principals in 
accordance with ESSA mandates to improve professional practice and the impact on 
principals’ professional capital. 
Recommendation 4: Conduct a comparative study of skills that novice principals 
at elementary, middle school, and high school levels need. 
Recommendation 5: Conduct a study of skills needed based on region and school 
context that align with achieving success in the fledgling years of school leadership. 
Recommendation 6: Conduct a study to determine supports needed by first-year 
principals based on first-year principals’ real world work experiences compared to the 
professional learning and trainings received in preparation for school administration. 
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Recommendation 7: Conduct a correlational study to determine if any relationship 
exists between experts’ perceptions of essential skills necessary for beginning principals 
and the perceptions of newly assigned principals on the same topic. 
Recommendation 8: Conduct a study of principal perceptions vs. staff perceptions 
of implemented leadership skills related to school-wide leadership development and 
school improvement. 
Recommendation 9: Replicate this study to determine the perceptions of 
educational leadership experts based on school level, location, demographics, and/or 
generalized skills needed by novice principals to witness student achievement to meet the 
ESSA goals. 
Recommendation 10: Conduct a study to determine best practices and pathways 
associated with growing the professional capacity of teacher leaders in preparation for 
school leadership. 
Recommendation 11: Conduct a Delphi study regarding what principals perceive 
as effective qualities for coach or mentorship relationships. 
Concluding Remarks and Reflections 
Today’s schools have a formidable responsibility in concert with educating 
America’s youth for the tomorrows they are stepping into today (Edwards, 2014; Larocca 
& Krachman, n.d.; Leone et al., 2009; Perkins, 2014; Wagner & Dintersmith, 2015).  
Education is important, not only for the individual learner but also for our society 
collectively (Blankstein, 2010; Buchanan, 2012; DuFour et al., 2018; Larocca & 
Krachman, n.d.; Leithwood & Seashore Louis, 2012; Obama, 2008; Pink, 2006).  
Ensuring that all students receive a quality education is an unapologetically fundamental 
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reality.  Research supports the role that leadership plays in the educational process at the 
school, district, state, and federal levels (Harmeier, 2016; DuFour et al., 2018; Larocca & 
Krachman, n.d.; Schibler, 2008; Stronge et al., 2008; Wallace Foundation, 2013).  The 
ominous state of the United States’ education status and the ESSA reminds us that this 
responsibility should not be taken lightly (ESSA, 2015; Larocca & Krachman, n.d.).  
The ESSA mandate that schools raise student academic performance in 
preparation for college, career, and life success plays a pivotal role in the daily life of all 
stakeholders, especially the principal.  Principals are charged with leading effectively and 
are held accountable for their students’ academic achievement and school success.  
Continuous pressures make it more crucial than ever for novice principals to have 
leadership skillsets, mindsets, and toolsets that support effective leadership 
implementation.  Nevertheless, research indicates that novice principals feel they are not 
adequately prepared to meet the responsibilities of the position.  The goal for this study 
was to highlight the fact that novice principals need to be better prepared to meet the 
challenges of the principalship.  The research and findings in this study revealed the 
importance of interpersonal and intrapersonal skills as the drivers to building 
relationships that result in collaborative opportunities for all stakeholders. 
In the words of Steve Jobs, “management is about persuading people to do things 
they do not want to do, while leadership is about inspiring people to do things they never 
thought they could” (Job, Quotefancy, n.d.).  There is urgency to make adjustments that 
will produce a transformative shift in America’s educational status and academic 
outcomes.  We must assess the knowledge base around transformational leadership and 
make the necessary changes.  In the words of the legendary athlete Kobe Bryant, “the 
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most important thing is to try and inspire people so that they can be great in whatever 
they want to do”.  Principals not only need to inspire, but they also need to be inspired to 
learn how to lead effectively.  A significant difference can be made if energy, resources, 
and focus are directed toward improving leadership quality.  
 Principals are expected to be innovative, energetic, creative, motivational, and 
inspirational as they oversee instructional endeavors that lead to students’ academic 
success.  National and state leadership frameworks, including model standards and 
competencies, describe a great range of roles that principals might play and identify a 
wide repertoire of knowledge and skills that they might need, depending on the context of 
their school environment (Clark-White et al. , 2007; CTC, 2014; NPBEA, 2015).  
However, these are only guides and are not based on the real-life context that the 
individual leaders confront daily.  As momentum builds for recognizing the need to 
support novice school leaders, conversations and actions on the school, district, state, and 
federal levels are needed to proactively work towards providing supports for novice 
principals.  Through this study, I have taken action by giving voice to what I see as an 
important factor associated with educating our youth.  Supporting novice principals as 
they enter into administration will bolster achievement outcomes. 
 The future of our education system is inextricably connected to the steps taken to 
prepare and support aspiring leaders who will take the helm at the school level.  This 
study has helped me to better understand the importance of skillful leadership.  The 
process has been challenging, yet rewarding.  The opportunity to interact and collaborate 
with expert leadership professionals to access their personal perceptions regarding the 
principalship was eye-opening.  Principals, like all leaders, carry a huge burden of 
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responsibility that impacts the people whom they lead.  The experiences due to the 
position place a high demand on what behaviors take place, but it is the relationships that 
drive the results.  Taking the helm is no easy task, but it is a noble endeavor that can lead 
to positive outcomes.  A quote (Goodreads) attributed to General Douglas MacArthur 
characterizes effective leadership, 
a true leader has the confidence to stand alone, the courage to make tough 
decisions, and the compassion to listen to the needs of others.  He does not set out 
to be a leader, but becomes one by the equality of his actions and the integrity of 
his intent. (n.d.) 
Mirrored succinctly in General Douglas MacArthur’s words are the findings produced 
through this study.  Collaboration to develop a sense of community, promoting vision and 
mission focused on transformational change, and effective interactions based upon trust 
are the essential skills of leadership that reflect the confidence to stand, the courage to 
make decisions, and the compassion to listen.  This study’s underlining theme is that 
leadership is not just about the position; it is about the people whom leaders are placed in 
position to lead.  I have concluded that leadership preparation is essential. 
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Alignment Table 
 
Research Questions Survey Item Analytical Technique 
 
Research Question 1 
What are the essential skills 
educational leadership 
experts perceive as crucial 
for novice elementary 
school principals, in 
California, to develop and 
utilize to successfully 
support their students on 
their journey toward the 
Every Student Succeeds Act 
(ESSA) identified goals of 
preparedness for ‘college, 
career, and life” (Larocca & 
Krachman, n.d., p. 13)?  
 
 
Round I Google 
form survey 
based on 
Schibler survey 
open-ended 
questionnaire. 
 
Qualitative data analyzed, 
coded, then charted.  
 
 
Research Question 2 
Of the essential skills 
identified for novice 
principals, which are most 
critical in supporting 
students towards meeting 
the Every Student Succeeds 
Act (ESSA) Goals? 
 
 
Round II 
Google form 
survey based on 
Schibler survey 
open-ended 
questionnaire. 
 
Simple descriptive statistics 
(mean, median, mode), using 
Likert scale. 
 
Rank-order correlations 
displayed in tabular form. 
 
Qualitative data input 
 
Research Question 3 
What are key steps to 
supporting novice principals 
in acquiring these identified 
essential skills? 
 
Round III 
Google form 
survey based on 
Schibler survey 
open-ended 
questionnaire. 
 
Data tabulated, median 
scores measured and 
analyzed, then charted.  
 
Descriptive statistics: mean, 
medium, mode. 
Information presented in 
tables, charts, and figures. 
 
Rank-order correlations 
displayed in tabular form. 
 
Qualitative data input 
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Round 1 Letter and Link to Survey 
Jocelyn Johnson 
4805 Inadale Ave. 
View Park, CA  90043 
E-mail:  john0610@mail.brandman.edu  -  Cell:  310-709-5708 
 
October 28, 2019 
 
Dear Educational Leadership Expert, 
Thank you for agreeing to participate in the Classical Delphi Study:  Essential Skills 
That Will Assist Novice Elementary School Principals Towards Meeting the 
Requirements of the Every Student Succeeds Act (ESSA). 
 
Study Focus:  To identify crucial skills needed by novice elementary school principals 
that will support them towards meeting the Every Student Succeeds Act (ESSA) goals for 
preparing students for college, career, and life.  
 
As an experienced expert, your perspective of the demands of the principalship will 
strengthen this study.  You will participate with ___other educational leadership experts 
to identify specific skills needed by novice elementary school principals to meet the 
demands of ESSA to support students towards preparedness for college, career, and life.  
Also, you will be asked to determine and provide your opinions and suggestions about 
how novice principals can best gain access/exposure/experience to gain these identified 
skills. 
 
The surveys will be easy to follow and quick to complete.  There will be a total of three 
rounds; an additional Round may need to be added to reach consensus.  Your 
commitment to complete all three rounds is important to the success of the research 
study. 
 
The following bitly.com link will direct you to the google.com survey that will begin 
Round I.  Link: ___________________________________________ 
 
There will be a four (4) day window to complete and return the questionnaire; please 
contact me should you need to extend this deadline.  Please feel free to contact me with 
any questions or concerns. 
 
Sincerely, 
 
Jocelyn P. Johnson 
Jocelyn Johnson, MA Ed, Doctoral Candidate,  
Brandman University  
Chair:  Dr. Carol Anderson-Woo 
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Round I Survey 
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Round 1 Qualitative Data 
Delphi Round I Themes 
Question 1:  
What are the essential skills, perceived as crucial, for novice elementary school 
principals to develop and utilize to successfully support their students on their journey 
toward the Every Student Succeeds Act (ESSA) identified goals of preparedness for 
‘college, career, and life” (Larocca & Krachman, n.d., p.13)?   
STEM:  Essential skills educational leadership experts, perceive as crucial for novice 
elementary school principals to develop and utilize to successfully support their students 
on their journey toward the Every Student Succeeds Act (ESSA) identified goals of 
preparedness for ‘college, career, and life” (Larocca & Krachman, n.d., p.13) are 
_______  
Ongoing communication with stakeholders to promote student achievement  
Maintaining availability to build relationships  
Visibility to help promote connectedness to school community 
Continuous assessment of school culture to cultivate cultural equity 
Collaboration to develop a sense of community 
Working knowledge of sound pedagogical instructional strategies to promote student 
achievement 
Effective interactions based on trust 
Time management for effective output 
Promoting vision and mission focused on transformational change  
Data informed school-wide decisions-making   
Question 2: 
What are the key steps to acquiring these identified skills? 
Stem:  Key steps to supporting novice principals in acquiring these identified skills are 
______________.   
Interacting with other leadership professionals 
Ongoing self-improvement and capacity building via professional development, college, 
professional journals etc. 
Develop mentorship relationships  
Pursue coaching opportunities to build capacity 
Partaking in self-reflection  
Use metacognition to process experiences 
Engage with critical partners to grow capacity 
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Round 2 Letter and Link to Survey 
Jocelyn Johnson 
4805 Inadale Ave. 
Los Angeles, CA  90043 
E-mail:  john0610@mail.brandman.edu  -  Cell:  310-709-5708 
 
December 18, 2019 
 
Dear Educational Leadership Expert, 
 
Thank you for completing and returning your Round I responses.  You have provided 
valuable input and useful information.  My goal was to maintain the integrity of the 
Round I data.  All 17 responses were analyzed and coded; skills were edited or revised as 
follows:  
(1) language may have been revised when the same skill was expressed in 
different words,  
(2) skill descriptions may have been simplified if the skill was too intricate to list, 
or  
(3) skills may have been separated out when multiple skills were used in a single 
entry. 
 
In Round II, please determine the importance of the skill by using the 5-point Likert scale 
with 5 being essential and 1 being unimportant.  Also, you will be ranking the list of key 
steps to acquire these identified skills in order of priority, with 1 being the top priority, 2 
being second priority, and continue with 3, 4, etc. to complete the priority ranking.  You 
will also have the opportunity to revisit and modify previous responses.  Round II 
requires approximately 30 minutes of your time.  Thank you for your input and expertise; 
your time is greatly appreciated. 
 
In order to complete Round II, please use the following bitly.com link to access the 
Google.com survey: 
 
Please complete and return Round II by Saturday, December 21, 2019. 
Please feel free to contact me should you have questions or concerns. 
Respectfully, 
 
Jocelyn P. Johnson 
Jocelyn Johnson, Doctoral Candidate 
Brandman University  
Dr. Carol Anderson-Woo, Chair 
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Appendix I 
Round 2 Data 
Round 2, Question 1 Likert Scale Data 
 Collab
… 
Cont
… 
Data
… 
Effective
… 
Flex
… 
Ongoing
… 
Time
… 
Promote
… 
Visib
… 
W
K 
 5 4 4 4 3 3 3 3 4 5 
 5 5 4 5 4 4 4 4 5 4 
 5 5 4 5 4 5 5 4 4 4 
 5 5 5 5 5 5 5 5 5 5 
 4 5 4 3 3 4 4 5 4 4 
 5 5 5 5 4 5 4 4 5 5 
 5 5 4 4 3 4 5 3 5 5 
 5 5 5 5 5 5 5 5 5 5 
 3 3 3 3 3 3 3 3 3 3 
 5 5 5 5 5 5 5 5 5 5 
 5 5 5 5 5 5 5 5 5 5 
 4 3 5 2 2 5 3 5 4 4 
 5 5 5 5 4 5 4 4 5 4 
 5 5 5 5 4 5 5 5 4 5 
 5 3 5 5 3 3 3 4 5 5 
 5 4 3 5 3 4 4 4 3 3 
 5 5 5 5 5 5 5 5 5 5 
M 4.8 4.5 4.5 4.5 3.8 4.4 4.2 4.3 4.5 4.5 
S
D 
.55 .78 .70 .92 .90 .65 .81 .75 .70 .70 
Round 2, Question 2 Data 
 Pursue… Develop… Practice… Ongoing… Engage… Interactions… 
 1st 2nd 3rd 4th 5th 6th 
 6th 3rd 1st 2nd 4th 5th 
 4th 3rd 1st 5th 6th 2nd 
 5th 6th 3rd 4th 1st 2nd 
 2nd 6th 3rd 1st 4th 5th 
 4th 5th 3rd 2nd 1st 6th 
 6th 5th 4th 3rd 1st 2nd 
 6th 5th 1st 3rd 2nd 4th 
 6th 2nd 1st 3rd 4th 5th 
 6th 4th 5th 3rd 2nd 1st 
 6th 2nd 3rd 1st 4th 5th 
 5th 6th 1st 3rd 2nd 4th 
 2nd 3rd 1st 6th 4th 5th 
 6th 1st 5th 3rd 4th 2nd 
 6th 5th 4th 1st 2nd 3rd 
 6th 1st 5th 3rd 4th 2nd 
 6th 4th 5th 3rd 2nd 1st 
Avg. 
Position 
4.88 3.71 2.88 2.94 3.05 3.53 
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Appendix J  
Round 3 Letter and Link to Survey 
Jocelyn Johnson 
4805 Inadale Ave. 
Los Angeles, CA  90043 
E-mail:  john0610@mail.brandman.edu  - Cell:  310-709-5708 
 
January 12, 2020 
 
Dear Educational Leadership Expert, 
Thank you for completing and returning your Round II responses and welcome to Round 
III.  The time, effort, and care you extended to date is greatly appreciated.  This is the 
final Round of the Classical Delphi Study:  Essential Skills That Will Assist Novice 
Elementary School Principals Towards Meeting the Requirments of the Every Student 
Succeeds Act  (ESSA).  Once you have returned this final round you will have completed 
the Delphi process for this study.  
 
In this final Round, the mean scores for Question 1 and Question 2 as rated/ranked by 
you and the other 16 Educational Leadership Experts are provided.You will now have the 
opportunity to review and re-rate the elements based upon the collective data results and 
make additional comments based upon your ratings/rankings.  Your final comments will 
add depth and clarity regarding your perceptions.  Please allow approximately 15 to 20 
minutes to complete Round III.  
 
Please remember to: 
1.  Review the collective ratings/rankings, 
2.  Follow the instructions for Part I, & II, and 
3.  Submit your response by January 18, 2020. 
 
In order to complete Round III, please use the following link to access the survey: 
 
 
Thank you for your time, expert perceptions, and support of this study.  Please feel free to 
contact me should you have questions or concerns. 
Respectfully, 
Jocelyn P. Johnson 
Jocelyn Johnson, Doctoral Candidate 
Brandman University 
Dr. Carol Anderson-Woo, Chair 
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Appendix K 
Round 3 Survey 
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Appendix L 
Delphi Study Informational Letter 
Date 
Dear Educational Leadership Expert, 
I am a doctoral candidate in Brandman University’s Doctorate of Education in 
Organizational Leadership program in the School of Education.  I am conducting a 
Classical Delphi study which seeks to identify the essential skills educational leadership 
experts perceive as crucial for novice elementary school principals to successfully 
support their students on their journey toward the Every Student Succeeds Act (ESSA) 
identified goals of preparedness for “college, career, and life” (Larocca & Krachman, 
n.d., p. 13). 
 
I am asking for your assistance in completing the study by participating in several 
rounds of surveys that will require no more than 30 minutes per survey.  If you agree to 
participate in the survey rounds, you can be assured that your responses will be kept 
strictly confidential.  No names will be attached or associated with your responses.  All 
information will remain in locked files, accessible only to the researcher.  No employer 
will have access to your responses.  You will be free to withdraw from the Delphi study 
at any time.  You are also encouraged to ask any questions that will help you understand 
how this study will be performed and how it will affect you.   
 
The researcher, Jocelyn Johnson, is available via john0610@mail.brandman.edu 
or by phone:  310-709-5708 to answer any questions or concerns that you may have.  
Your participation would be greatly appreciated and valued. 
 
Additionally, if you know of someone that you feel might be interested in 
participating in this Delphi study, please inform me and or feel free to forward this 
correspondence to them. 
 
Sincerely, 
Jocelyn Johnson 
 
Jocelyn Johnson, MA Ed. 
Doctoral Candidate 
4805 Inadale Ave. 
Los Angeles, CA 90043  
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Appendix M 
Social Media Information Post  
 
Dear Social Media Members, 
I am conducting a Classical Delphi study which seeks to identify the essential 
skills educational leadership experts perceive as crucial for novice elementary school 
principals to successfully support their students on their journey toward the Every 
Student Succeeds Act (ESSA) identified goals of preparedness for “college, career, and 
life” (Larocca & Krachman, n.d., p. 13).  
I am soliciting recommendations for educational leadership experts to participate 
in the research study using specific criteria. In order to be considered as a participant in 
the Delphi study, the following criteria must be met: 
 
1.  Experience:  five or more years of experience as an elementary school 
principal in California 
2.  Recency:  current principal or within the past two years 
 
Additionally, one of the following criteria must be met: 
3.  Experience as a designated mentor/coach for new principals (official capacity, 
not informal) 
4.  Published or presented on the topic of principal preparation 
5.  Taught/teaches classes on leadership 
6.  Recognized by colleagues for expertise 
 
If you are interested or know of someone that would like to participate in the research 
study, please respond to the email address provided below. 
 
Sincerely, 
Jocelyn Johnson 
 
Jocelyn Johnson 
john0610@mail.brandman.edu 
RESPONSIBLE INVESTIGATOR:  
Jocelyn Johnson, MA Ed - Doctoral Candidate  
Brandman University’s Organizational Leadership Program 
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Appendix N 
 
Sample Invitation and Demographic Survey Letter 
Jocelyn Johnson 
4805 Inadale Ave. 
View Park, CA  90043 
E-mail:  john0610@mail.brandman.edu   -  Cell:  310-709-5708 
 
DATE 
 
Dear Educational Leadership Expert, 
 
The purpose of this letter and attached questionnaire is to determine your interest and eligibility 
as a candidate to participate in the Delphi study to identify crucial skills needed by novice 
elementary school principals that will support them towards meeting the Every Student 
Succeeds Act (ESSA) goals for students’ college, career, and life preparedness.   
 
Your name has surfaced as a possible participant for the panel of educational leadership experts.  
To ensure quality data, I am seeking committed individuals who are willing to participate 
throughout the study with good faith responses and interest in sharing expert opinions that can 
inform and support novice principals.  The researcher will protect all participant's confidentiality, 
and as a means to eliminate the opportunity for bias, only the researcher will know the identities 
of the selected panel members.  Your responses will not be disclosed to anyone, and participation 
is voluntary-with the option to withdraw at any time without any negative impact.  There is no 
anticipated risk or stressors other than time constraints, but the benefit may serve to support 
neophyte elementary school principals as they begin their leadership journey.  The study will 
consist of a series of iterative survey rounds delivered by e-mail with a link to the Google.com 
survey link.  Each survey is designed to take 30 minutes or less to complete, with a four-day 
window to reply for each survey.  
 
In order to be selected as a participant in the Delphi study, the following criteria must be met: 
1.  Experience:  five or more years of experience as an elementary school principal in 
California 
2.  Recency:  current principal or within the past two years 
Additionally, one of the following criteria must be met: 
3.  Experience as a designated mentor/coach for new principals (official capacity, not 
informal) 
4.  Published or presented on the topic of principal preparation 
5.  Taught/teaches classes on leadership 
6.  Recognized by colleagues for expertise 
 
Instructions:  If you meet 3 of the above-listed criteria and are interested in participating in the 
Delphi study, please view the attached document and respond to the questions via the bitly.com 
link:_____________________________________. 
 
If selected, please indicate your preferred e-mail address and contact information you would like 
used to receive the Delphi Rounds - subject line will be “Essential Skills Delphi Round I, II or III”: 
E-mail: _______________________________________________ 
Contact information: ____________________________________ 
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Formal Education    Before    After  Both    NA 
School administration or principal training 
program or course work 
    
Principal/leadership Induction Program     
Instructional Leadership training or course 
work 
    
Other (please state)     
 
Demographic Survey Attachment 
 
1. a.) Please indicate the number of years that you have served as an elementary school principal: 
_____less than 5 years 
       _____5 – 10 years 
_____more than 10 years 
b.) Please indicate how recently you have served as an elementary school principal 
_____I am currently an elementary school principal 
_____I was an elementary school principal in the past two (2) years, but I am not currently an 
elementary school principal 
2. I am:     Female___              Male___            Other___ 
3. My current title/position:  ___________________________________________ 
4. How long have you held this position?  _________________________________ 
5. What is the highest level of education you have achieved? 
___Bachelor’s     ___Master’s    ___Doctoral degree (Ph.D., Ed. D, J.D., M.D.) 
6. Years of work experience in the area of educational leadership:  _______________ 
7. What is your current employment status?  ___Employed       ___Retired 
8. Did the formal education you completed include the following and if yes, was this before, after, or 
before and after (both) you began your position?  
     
 
 
 
 
 
 
 
 
 
 
 
 
If you feel your rights have been compromised, please contact Dr. Carol Anderson-Woo, Dissertation 
Chair, at caanders@brandman.edu. 
 
If you know of someone you think may be interested in participating in this Delphi study, please add their 
name/s and contact information below: 
Name: 
Contact information: 
 
Please access and complete the google forms version of this questionnaire using the bitly.com 
link:_____________ 
 
_____________________________________________ 
For questions or concerns: Jocelyn Johnson, Principal Researcher @ john0610@mail.brandman.edu or  Dr. 
Carol Anderson-Woo, Chair @caanders@brandman.edu 
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Appendix O 
Google Forms Demographic Survey 
Demographic Survey 
Please complete this form to provide pertinent data for the study. 
* Required 
Email address * 
Your email 
Please enter your last name. * 
 
Your answer 
Please enter your first name. * 
 
Your answer 
I am: * 
Female 
Male 
Other 
Decline to answer 
Please indicate the number of years you have served as an 
elementary school principal * 
Less than 5 years 
5 - 10 years 
more than 10 years 
Please indicate how recently you have served as an elementary 
school principal: * 
I am currently serving as an elementary school principal 
I was an elementary school principal in the past 2 years, but now I am serving in another 
leadership capacity 
I was an elementary school principal more than two years ago and currently serve in 
another leadership capacity. 
My current title/position * 
 
Your answer 
How long have you held this position? * 
 
Your answer 
What is the highest level of education you have achieved? * 
Bachelor's Degree 
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Master's Degree 
Doctoral Degree (Ph. D., Ed. D, J.D., M.D.) 
Years of experience in the area of educational leadership: * 
 
Your answer 
What is your current employment status * 
Employed 
Retired 
Did the formal education you completed include the following, and 
if yes, was this before, after, or before and after (Both) you 
began your position? * 
Before  After  Both NA 
School administration or principal training program and or course work 
Principal leadership induction program 
Instructional Leadership training or coursework 
Other (please state) 
School administration or principal training program and or course work 
Principal leadership induction program 
Instructional Leadership training or coursework 
Other (please state) 
I understand and acknowledge that I may contact Dr. Carol 
Anderson-Woo, Dissertation Chair, at caanders@brandman.edu. if I 
feel that my rights have been compromised. * 
Yes    No 
If you know of others whom you think may qualify and be interested 
in participating in this Delphi Study, please provide their name/s 
and contact information: 
 
Your answer 
By submitting this form: * 
                                                                                                            Yes  No 
I understand the purpose of this Delphi Study. 
I understand my rights. 
I understand the purpose of this Delphi Study. 
I understand my rights. 
SUBMIT 
Page 1 of 1 
Never submit passwords through Google Forms. 
This form was created inside of Brandman University. Report Abuse - Terms of Service 
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Appendix P 
Letter of Confirmation to Participate as an Expert Panelist 
 
Jocelyn Johnson 
4805 Inadale Ave. 
View Park, CA  90043 
E-mail:  john0610@mail.brandman.edu   -  Cell:  310-709-5708 
 
DATE 
 
Dear Educational Leadership Expert, 
 
You have been selected to participate.  The focus of this research is to survey educational 
leadership experts associated with principal development to identify essential skills that 
will assist novice elementary principals towards addressing the requirements of the Every 
Student Succeeds Act (ESSA).  Thank you for agreeing to participate as a member of the 
expert panel for the Delphi study.   
 
As an expert, your perceptions and perspectives will strengthen this study.  You will 
participate with a minimum of 15 other educational leadership experts to help identify 
essential skills needed to assist novice elementary school principals promote ESSA. 
The survey rounds will be comprehensible and accessible.  There will be a total of three 
rounds unless an additional round is needed to achieve consensus.  Your commitment to 
complete all rounds is important to the success of this research study.  The proposed 
timeline is as follows: 
Round I (DATE):  Open-ended questions regarding Essential skills and suggested ways 
to acquire identified skills (30 minutes) 
Round II (DATE):  Part A:  Rating of essential skills identified, Part B:  Ranking of 
ways to acquire identified skills, and Part C:  Additional comments/modifications (30 
minutes)  
Round III (DATE):  Review results and reconsideration of your ratings/rankings, 
additional comments (30 minutes),  
*Survey rounds will be transmitted and returned via Google.com.  
 
In order to begin the Delphi Rounds, the following forms (*see attachments) must be 
reviewed, acknowledged, and consented to via Google Forms. To acknowledge that you 
have received a copy of the” Informed Consent Form” and the “Research Participant’s 
Bill of Rights” and that you have read, understand, consent to the procedure(s) set forth, 
and  confirm or decline participation in the Delphi Study, please use the provided 
bitly.com link:_____________. 
Respectfully, 
 
Jocelyn P. Johnson 
Jocelyn Johnson, Doctoral Candidate, Brandman University  
Chair:  Dr. Carol Anderson-Woo 
*Attachments for perusal: Participant’s Bill of Rights and Informed Consent Form 
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Attachment Research Participant’s Bill of Rights  
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Attachment Informed Consent Form  
 
Informed Consent Form 
 
INFORMATION ABOUT: A Classical Delphi Study:  Identifying the Essential Skills Educational 
Leadership Experts Perceive as Crucial for Novice Elementary School Principals to Support Students 
Toward the Every Student Succeeds Act (ESSA) Goals. 
 
RESPONSIBLE INVESTIGATOR: Jocelyn Johnson, MA Ed - Doctoral Candidate  
 
PURPOSE OF THE STUDY:   
You are being asked to participate in a research study conducted by Jocelyn Johnson, MA Ed - a doctoral 
student from the School of Education at Brandman University.  The purpose of this Classical Delphi study 
is to identify the essential skills educational leadership experts perceive as crucial for novice elementary 
school principals to support students towards the Every Student Succeeds Act (ESSA) goals of 
preparedness for college, career, and life success. 
 
Your participation in this Delphi study is voluntary and will include several rounds of surveys via 
Google.com until a consensus is reached (usually within three (3) rounds).  Each of the Delphi rounds will 
take approximately 30 minutes to complete.  The survey questions will pertain to your perceptions 
regarding the essential skills you perceive as crucial for novice elementary school principals to support 
students towards the ESSA goals of preparedness for college, career, and life success.  The results of this 
study will be used for scholarly purposes only.  
 
I understand that: 
a) the Investigator will protect my confidentiality by keeping the identifying codes and research 
materials in a locked file drawer that is available only to the researcher.  All information will be 
identifier-redacted, and my confidentiality will be maintained.  
b) no information that identifies me will be released without my separate consent, and all identifiable 
information will be protected to the limits allowed by law.  All data and consents will be securely 
stored for three years after completion of data collection and confidentially shredded or fully 
deleted after that.  
c) if the study design or the use of the data is to be changed, I will be so informed and my consent re-
obtained.  
d) I understand that I may refuse to participate in, or I may withdraw from this study at any time 
without any negative consequences.  Also, the investigator may stop the study at any time.  There 
are minimal risks associated with participating in this research, e.g., time constraints. 
e) If you have any questions about completing this survey or any aspects of this research, please 
contact Jocelyn Johnson at john0610@mail.brandman.edu or by phone at 310-709-5708; or 
Dr. Carol Anderson-Woo, Dissertation Chair, at caanders@brandman.edu.  
f) if I have any questions, comments, or concerns about the study or the informed consent process, I 
may write or call the Office of the Vice-Chancellor of Academic Affairs, Brandman 
University, at 16355 Laguna Canyon Road, Irvine, CA 92618, (949) 341-7641.  
 
To acknowledge that you have received a copy of this form and the “Research Participant’s Bill of 
Rights” and that you have read, understand and consent to the procedure(s) set forth, please access 
the link: _________________ to confirm or decline participation in the Delphi Study via electronic 
consent. 
 
You will not have access to the research surveys if you do not agree to participate.  
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Appendix Q 
Electronic Informed Consent Form and Electronic Bill of Rights Form  
Electronic Informed Consent Form and Electronic Bill of Rights Form 
Please find the information regarding the Informed Consent and The Brandman University 
Participant's Bill of Rights that was previously sent as an email attachment. Please read and 
then either agree or decline to participate in the Elementary School Principal's Skills Delphi 
Study. 
* Required 
Email address * 
Your email 
Please enter your last name: * 
 
Your answer 
Please enter your first name: * 
 
Your answer 
Informed Consent for Delphi Study * 
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Electronic Informed Consent Form 
 
Informed Consent 
INFORMATION ABOUT: A Classical Delphi Study:  Identifying the Essential Skills Educational 
Leadership Experts Perceive as Crucial for Novice Elementary School Principals to Support Students 
Toward the Every Student Succeeds Act (ESSA) Goals. 
 
RESPONSIBLE INVESTIGATOR: Jocelyn Johnson, MA Ed - Doctoral Candidate  
 
PURPOSE OF THE STUDY:   
You are being asked to participate in a research study conducted by Jocelyn Johnson, MA Ed - a doctoral 
student from the School of Education at Brandman University.  The purpose of this Classical Delphi study 
is to identify the essential skills educational leadership experts perceive as crucial for novice elementary 
school principals to support students towards the Every Student Succeeds Act (ESSA) goals of 
preparedness for college, career, and life success. 
 
Your participation in this Delphi study is voluntary and will include several rounds of surveys via 
Google.com until a consensus is reached (usually within three (3) rounds).  Each of the Delphi rounds will 
take approximately 30 minutes to complete.  The survey questions will pertain to your perceptions 
regarding the essential skills you perceive as crucial for novice elementary school principals to support 
students towards the ESSA goals of preparedness for college, career, and life success.  The results of this 
study will be used for scholarly purposes only.  
 
I understand that: 
a) the Investigator will protect my confidentiality by keeping the identifying codes and research 
materials in a locked file drawer that is available only to the researcher.  All information will be 
identifier-redacted, and my confidentiality will be maintained.  
b) no information that identifies me will be released without my separate consent, and all identifiable 
information will be protected to the limits allowed by law.  All data and consents will be securely 
stored for three years after completion of data collection and confidentially shredded or fully 
deleted after that.  
c) if the study design or the use of the data is to be changed, I will be so informed and my consent re-
obtained.  
d) I understand that I may refuse to participate in, or I may withdraw from this study at any time 
without any negative consequences.  Also, the investigator may stop the study at any time.  There 
are minimal risks associated with participating in this research, e.g., time constraints. 
e) If you have any questions about completing this survey or any aspects of this research, please 
contact Jocelyn Johnson at john0610@mail.brandman.edu or by phone at 310-709-5708; or 
Dr. Carol Anderson-Woo, Dissertation Chair, at caanders@brandman.edu.  
f) if I have any questions, comments, or concerns about the study or the informed consent process, I 
may write or call the Office of the Vice-Chancellor of Academic Affairs, Brandman University, 
at 16355 Laguna Canyon Road, Irvine, CA 92618, (949) 341-7641.  
 
Yes        No 
I acknowledge receipt of The Electronic Informed Consent Form and have read it in its entirety and 
understand it . 
I acknowledge receipt of The Electronic Informed Consent Form and have read it in its entirety and 
understand it . 
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Brandman University Participant's Bill of Rights * 
 
Yes  No 
I acknowledge receipt of The Brandman University Research Participant's Bill of Rights and have read it in 
its entirety and understand it. 
After reviewing the Electronic Informed Consent Form and the Brandman University Research 
Participant's Bill of Rights, I agree to participate in the Delphi study. 
I acknowledge receipt of The Brandman University Research Participant's Bill of Rights and have read it in 
its entirety and understand it. 
After reviewing the Electronic Informed Consent Form and the Brandman University Research 
Participant's Bill of Rights, I agree to participate in the Delphi study. 
SUBMIT 
Page 1 of 1 
Never submit passwords through Google Forms. 
This form was created inside of Brandman University. Report Abuse - Terms of Service 
 Forms 
  
 
 
